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IZANGINIS ZODIS

Europos Sgjungos kalbos politikos tikslas — skatinti uZsienio kalby mo-
kyma ir mokymasi ES ir tuo sukurti visy valstybiy nariy kalboms palankia
aplinka. Uzsienio kalbos zinios yra vienas pagrindiniy jgudziy, kurj turi jgyti
kiekvienas ES pilietis, siekdamas pagerinti savo mokymosi ir jsidarbinimo
galimybes besimokancioje Europos visuomenéje, visy pirma pasinaudoda-
mas teise j laisvg asmeny judéjimg. UzZsienio kalbos Zinios taip pat labai svar-
bios remiant kultarinius mainus ir asmens ugdymga (2002/C 50/01).

Lietuva yra ir NATO naré, todél Lietuvoje uzsienio kalby mokymas taip
pat turi atitikti ir NATO standartus, todél kalby mokymas yra suprantamas
kaip sudétingas vyksmas, kuris reikalauja i§ déstytojo daug lingvistiniy, di-
daktiniy ir psichologiniy Ziniy apie kalbos formavimasi, kognityvinius jos
konstravimosi procesus ir kity psichiniy savybiy funkcionavimo svarbg. Sia-
me kontekste taip pat kyla batinybé skatinti autodidaktikg, metakognityvinj
kariiino mastymag, taip pat yra poreikis kuo daugiau jtraukti pojaciy ir ugdy-
mo pagrindais sukurti teigiamas emocijas skatinancig aplinka.

Todél yra svarbu parengti intensyvaus karitiny angly kalbos mokymo teo-
rinj ir praktinj modelj psichoedukologiniais pagrindais, eksperimentiskai jj
patikrinti, jvertinti UZsienio kalby katedros angly kalbos mokymo progra-
mg standartinio kurso pagrindais, sukuriant ir aprobuojant psichoeduko-
loginémis sasajomis parengta modelj naujos uzsienio kalby mokymo ir is-
mokimo paradigmos virsme, kai yra taikomi veiksmingiausi uzsienio kalby
mokymo(si) ir i$mokimo metodai, lavinantys atmintj, mastyma, emocijas ir
motyvacija bei kitas kalbai i$mokti biitinas psichines savybes.

Tuo tikslu buvo parengtas $is mokslinis leidinys, kuriame daug démesio
yra skirta jvairiems psichologiniams veiksniams, darantiems jtakg uzsienio
kalby mokymui ir iSmokimui. Anketinés apklausos padéjo issiaiskinti neigia-
my emocijy priezastis, viding ir iSorine motyvacijas jvairiose angly kalbos ly-
giy karitny grupése (pusiaukelés, slenkscio ir auk$tumos lygiy grupés) ir kad
bitent vidiné motyvacija yra svarbiausia, nes ji iSplaukia i§ vidiniy karitino
interesy ir ji turi bati visaip skatinama, ypac kai siekiama greitai ir efektyviai
iSmokyti uzsienio kalbos.

Vadinasi, uzsienio kalbos mokymo(si) motyvavimo ugdymas nebus sék-
mingas tol, kol déstytojas nejzvelgs, koks poreikis konkrecioje kalbinéje situa-
cijoje jam yra dominuojantis. Suvokianc¢iam dominuojancius savo kariino
poreikius déstytojui bus gana lengva manipuliuoti tenkinant $iuos poreikius,
kuriy yra jvairiy ir gana daug. Dél to déstytojai privalo tai Zinoti ir keisti nei-
giamas emocijas j teigiamas, o iSoring motyvacijg - j vidine.
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Leidinyje taip pat pristatytas naujas psichologijoje neurolingvistinis
verbaline déstytojo—studento komunikacija skatinantis kompleksas ir aptarta,
kaip $is reiSkinys veikia emocinj intelektg, kuris taip pat yra ganétinai nauja
psichologijos sfera. Jis iSpopuliaréjo tik XX a. pabaigoje, ta¢iau jau diskutuo-
jama, ar §is ,emocinis i§prusimas® néra svarbesnis uz tiesiog intelekta.

Uzsienio kalby katedros vedéjos doc. dr. Diletos Jatautaités straipsnis
yra jdomus tuo, kad jame detaliai aprasyta, kaip $alinti neigiamas emocijas
pamokose, taip pat kokias neigiamas pasekmes kariiino sveikatai sukelia
netinkamai déstytojo parengtos uzduotys, nevalidis testai ir neigiama
pamokos aplinka.

Neigiamos emocijos sukelia nervine jtampa ir psichologinj diskomforta
ir tokiu budu demotyvuoja karitinus mokytis angly kalba. Jei néra streso,
nerimo ir baimés, karitnui kyla noras mokytis angly kalbg. Tada labai grei-
tai atsiranda Zinojimas, supratimas ir pritarimas tam, kas turi bati daroma.
Svarbu ir batina jvertinti, ar siiloma uZsienio kalbos uzduotis, batini veiks-
mai atitinka kario - mokinio - jégas ir kompetencija, ar pakaks jam ziniy ir
sugebéjimy tai atlikti.

Leidinyje taip pat analizuojami didaktiniai ir edukaciniai klausimai, san-
tykiai tarp déstytojy ir studenty, efektyvios pamokos organizavimas, kalbinio
apsilimo veiksmingumas ir efektyviis pamokos valdymo ypatumai, mokymo
metody ir priemoniy derinimo sglygos. Taip pat pristatytas Uzsienio kalby
katedros lektoriy Mildos Mironaités ir Jolitos Norkienés parengtas ir iSleistas
Angly-lietuviy kalby orlaiviy techninés prieZiiiros terminy Zodynas. Lektorés
apraso, kaip joms pavyko paruosti, susisteminti ir i$leisti Zodyna, su kokiais
sunkumais buvo susidurta ir kaip juos pavyko isspresti.

Generolo Jono Zemaicio Lietuvos karo akademijos virsininko pavaduo-
tojas plk. ltn. Valerijus Serelis i§ karikos patirties gvildeno vertimy prasmés
problemas, kurios yra vienos svarbiausiy ir kartu vienos sudétingiausiy. Skai-
tyti grozinés literatiros karinj ir jj suvokti skaitant néra tas pat, kas ruostis
ji versti ir verciant stengtis perteikti menkiausias prasmés subtilybes. Néra
paprasta apibrézti, kas yra prasmé, nes egzistuoja reik§meés, aktualizuotos
reik§més ir daugybés informacijos sgvoky sumaistis.

Vilniaus universiteto UZsienio kalby instituto doc. dr. Vitos Banionytés
straipsnis yra aktualus skatinant daugiakalbyste, kai vokie¢iy kalba yra pri-
statomos problemos ir jy sprendimo buidai stereotipy ir heterostereotipy sri-
tyje, kai savokos klaidinga nuomoné (falsche Einstellung) ir iSankstinis neigia-
mas nusistatymas (Vorurteil) daro jtaka tarpkultiirinei kompetencijai mokant
uzsienio kalbg per uzsiémimus.

Apibendrinant galima teigti, jog leidinyje pateikti rezultatai ir padarytos
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i$vados rodo, jog psichoedukologiniai pagrindai lemia greita ir efektyvy
kalby mokymag ir i$mokimg, kad batina skatinti atmintj, mastyma, emocijas
ir kitas savybes, nes tik jy iSmanymas gali padéti geriau organizuoti déstytojy
darbg ir pasirinkti pacius efektyviausius ir veiksmingiausius uzsienio kalby
mokymo ir i$mokimo metodus, strategijas ir ugdyti déstytojy kompetencijas.

Sio leidinio verté yra ta, kad straipsniuose atsizvelgiama j vidinius (endo-
geninijus) veiksnius: biologinius (kinestezinius, genetinius ir kt.), psichologi-
nius (moksluma, inteligencija, kaip gebéjimus operatyviai reaguoti ir priimti
sprendimus, vaizduote ir intelekts, atmintj ir karybiskuma, iSradinguma).
Visa tai panaudojus mokymo procese, jis jgyja intensyvaus ir efektyvaus kal-
by mokymo ir mokymosi pobiid;.

Atsakingoji redaktoré doc. dr. Dileta JATAUTAITE

Misunderstanding i




THE IMPORTANCE OF EMOTION AND COGNITION
BALANCING IN ACCELERATED LANGUAGE
LEARNING AND ACQUISITION IN THE GLOBAL
CONTEXT OF EDUCATION

Assoc. Prof. Dr. Dileta JATAUTAITE

The General Jonas Zemaitis Military Academy
of Lithuania, Division of Academic Studies,
Department of Foreign Languages

ANNOTATION

The article scrutinizes the importance of balancing emotions and
cognition in accelerated second language learning and acquisition. This
approach is supposed to facilitate the teachers of the English language to
accelerate the foreign language learning and acquisition by stimulating
emotions and cognitive properties of the individual learner. As a result
of the implementation of confluent, holistic, emotionally and cognitively
balanced foreign language teaching approach into the foreign language
learning process, the learner is able much faster to learn the foreign lan-
guage. In order to prove this hypothesis, a research was carried out with
the cadets of Military Academy of Lithuania. The results are presented in
the article.

The problem of the article is how to obtain faster language learning
and acquisition by stimulating cognitive and affective capabilities of the
learner on the basis of Confluent teaching approach.

The purpose of the article is to explore the effectiveness of Confluent
teaching approach on accelerating language learning and acquisition by
conducting the research with cadets.

The object of the article is the acceleration of the English language
learning and acquisition on the basis of Confluent teaching approach.

The methodology of the article is based on Williams and Burden’s
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(1997) formulated Confluent teaching approach who designed it on the
Frederick ,,Fritz“ Perls, L. Perls and P. Goodman’s Gestalt psychotherapy
foundation. The essence of Confluent teaching approach is the Huma-
nism and its holistic attitude towards a human being. Holistic teaching
methodology was essential for the research which was designed on the
pivoting axes that foreign language learning and acquisition proceed
when the body, mind, emotion and spirit of a human being are balanced
and work together. Krashen’s (1983) “affective filter” and Worde’s (1998)
language anxiety theories were analyzed and applied. G. Lozanov’s Sug-
gestopedia method of teaching a foreign language, on the foundation of
positively stimulated emotions, feelings and cogitation, perception of an
individual who is able to get rid of tension, fear, stress and frustration,
was implemented into acceleration of the language learning for the rea-
son that it was indispensable in defining research problem.

Methods: group work, free conversation, monologue, free discussion,
free expression, interpersonal sharing, concert, dialogue, debating; here
and now teaching, student output as class content for language practice,
interpersonal sharing and self-awareness.

INTRODUCTION

There has always been a considerable interest in accelerated forei-
gn language learning but nothing can be compared with the needs and
requirements of the fast English language learning and acquisition in the
21st century, in an interconnected, globalized world. If a human being
does not know English, which requires critical-thinking skills and a sen-
se of international-mindedness, he or she is simply sidetracked in a world
where the official language, for instance, of Science, the Internet and Mi-
litary is English.

It has practically become the foremost world linking language which
is spoken by every sixth person on earth. In many cases the English lan-
guage can become crucial in solving vital human problems such as su-
staining peace in conflicting spots or providing help for those who most
need it. For instance, military’s success or even life of a soldier in mul-
tinational operations in Iraq or Afghanistan very often depends on the
soldier’s ability to communicate and express herself or himself in English.
Moreover, in this “global village” it is practically inconceivable to make
career without the knowledge of the English language.
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Furthermore, the global world is tension-charged, fast-paced and full
of challenges and complexities and this way of living has become a norm
for all the inhabitants of the world who live in today‘s demanding epoch.
It is apparent that modern and advance people are forced not only to
work but to study all their life if they want to go neck and neck with
encroachment of the global challenges. Thus, the knowledge of the En-
glish language has become concurrent inevitability and indication of the
global progress.

Consequently, it is salient to organize the methodology of the English
language teaching and learning insomuch that the learners would opti-
mize their cognitive and physical properties at a maximum degree and
would easily and quickly succeed in learning the foreign language under
the influence of positive atmosphere.

1. The physiological relationship between emotion and cognition

Positive or negative emotional experiences externalize through lear-
ning and leave strong traces in the brain of the learner. A big number
of scientists used to think that there was a single memory system in the
brain. Now, however, it has been proved that memories are formed in
a variety of systems that can approximately be divided into two volu-
minous categories: systems that support conscious memory (i.e. explicit
memory systems) and systems that store information unconsciously (i.e.
implicit memory systems). Memories about emotional situations are of-
ten stored in both kinds of systems (Picture 1).



FORMATION OF EMOTIONAL MEMORIES

Emotional
Event

Sensory
Systems

Explicit Memory System Implicit Memory System
(medial temporal lobe) (amygdala)
\
Memory About Emotion Emotional Memory

RETRIEVAL OF EMOTIONAL MEMORIES

Emotional
Event

Sensory
Systems

Explicit Memory System Implicit Memory System
(medial temporal lobe) (amygdala)
Conscious Memory of Expression of
the Emotional Event Emotional Responses

Picture 1: Emotional Memories vs. Memories about Emotions.
Left: Formation of emotional memories.
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Emotional events are processed in sensory systems and then trans-
mitted to the medial temporal lobe for the formation of an explicit me-
mory about the emotional situation and to the amygdala for the forma-
tion of an emotional memory. When a cue from the memory occurs and
is processed by the sensory system, it leads to the retrieval of a conscious
memory about the emotional event in the medial temporal lobe but leads
to the expression of emotional responses when retrieved in the amygdala
(Picture 2).

Prefrontal
cortex

Striatum accumbens

Amygdala \ }/
Hippocampus G

Picture 2. Emotional responses when retrieved in the amygdala.

Isen (2001) asserts that “the material in mind is organized and acces-
sible in terms of its positive affect tone, and that people spontaneously
use positive affect as a way to organize their thoughts and common po-
sitive feelings are fundamentally involved in cognitive organization and
processing” (p. 261). Meanwhile, Jensen (1998) suggests that emotions
not only help us to remember things that are most emotionally laden, but
that emotions “give us a more activated and chemically stimulated brain.
The more intense the amygdala arousal, the stronger the imprint” (p. 79).
He also quotes Squire to support the view that emotions are so important
that they have their own memory “pathways” and “good learning does
not avoid emotions, it embraces them” (p. 80).

Schumann (1994) comments that “brain stem, limbic and frontal-
limbic areas, which comprise the stimulus appraisal system, emotionally
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modulate cognition such that, in the brain, emotion and cognition are
distinguishable but inseparable. Therefore, extensive research on the phy-
siological relationship between emotion and cognition has been conduc-
ted by Damasio (1994). According to him, the brain releases ,,chemical
messages” which have a major impact on the efliciency of the cognitive
process. This concept is applied to second language acquisition by Schu-
mann (1990). Schumann explains that a gland in the brain, called the
amygdala, evaluates emotional stimuli and relays ,,chemical messages®
to other emotion centers of the brain. Once these emotion centers are
activated, they may influence what is perceived and learned by an indi-
vidual, contributing to second language learning. Thus positive emotion,
by triggering a chemical response in the amygdala, creates a pathway for
language acquisition.

Worde (1998) carried out a research which proved that some learners,
in the uncongenially organized learning environment, can obtain trau-
matic experience. According to him (Worde, 1998), one third to one half
of students examined reported experiencing debilitating levels of langua-
ge anxiety. He also acknowledged that too much anxiety can lead to a de-
bilitating effect, which may lead to avoidance of work or inefficient work
performance. Moreover, anxiety can interfere in all language acquisition
stages: input, process, and output and become, according to Krashen’s
(1983) postulate “affective filter” which acts before the Language Acqui-
sition Device and restricts the learner’s desire to seek input if the learner
does not have such motivation. Besides, Krashen’s (1983) “affective filter”
prevents certain information from entering a learner’s cognitive proces-
sing system in the negative environment (Sellers, 2000).

What is more, anxiety can influence both speed and accuracy of lear-
ning. Anxiety arousal can impact the quality of communication output
as the retrieval of information may be interrupted by the “freezing-up”
or “knocking —out” moments that students encounter when they get
anxious. Moreover, it might happen that language learning experience,
under some circumstances, can imperil a traumatic experience. This kind
of unpleasant experience may deeply disturb one’s self-esteem or self-
confidence as a learner.

2. The methodology of the confluent teaching approach in langu-
age learning and acquisition is based on Gestalt therapy, which was
founded by Frederick ,,Fritz“ Perls and colleagues Laura Perls and Paul
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Goodman, synthesized various cultural and intellectual trends of the
1940s and 1950s. This new trend provided a sophisticated clinical and
theoretical alternative behaviorism and classical.

Gestalt therapy began as a revision of psychoanalysis (F. Perls, 1992)
and quickly developed as a wholly independent, integrated system (E. Perls,
Hefferline, & Goodman, 1994). The therapy was based on is experiential
and humanistic approach and dealt with patients® awareness and awareness
skills but not on the classic psychoanalytic dependence on the analyst’s
interpretation of the unconscious. What is more, in Gestalt therapy, the
therapist is actively and personally engaged with the patient, in the interim,
the classic psychoanalysis, and the psychoanalyst remains neutral.

The Gestalt therapist uses active methods that developed not only pa-
tients* awareness but also their repertoires of awareness and behavioral
instruments. The active methods and active personal engagement of Ges-
talt therapy are used to raise the awareness, freedom, and self-direction.
Moreover, the biggest advantage of Gestalt psychology to learning theory
was the accent on perception and reintegration of relationships within
an organized whole. Based on that, the learning activities were suppo-
sed to unite the three basic elements of learning: cognitive, affective, and
psychomotor into confluent educational approach which had to combine
feelings and thinking into one holistic learning experience.

The key to confluent education is the interactive process that takes
place between the cognitive and affective fields via any provided learning
experience; this interactive process becomes the ,,gestalt” of the learning
experience. The influence of Gestalt psychology and therapy on confluent
education is the realization of the idea of a totally integrated person. The
purpose of the selected methods is to release freedom in the classroom,
to help to facilitate and simplify the control of the learning process. Of
course, the teachers have to follow the procedural controls invoking the
schemata: student-centered with freewheeling, free conversation, free
discussion, and free expression.

Thus, Gestalt therapy foundation was construed and implemented
into the Confluent teaching approach with its Humanistic attitude which
goes in unison with holistic language teaching and learning methodolo-
gies. The goals of Confluent teaching approach is self-reflection, inter-
personal dialogue and skills mastery via (1) here and now teaching, (2)
student output as class content for language practice, (3) interpersonal
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sharing and (4) self- awareness methods.

Hence, the confluence teaching stimulates holistic learning, involving
body, mind, emotion and spirit. As a result, confluent teaching is based
on the learner’s interests bouncing to self learning, interpersonal sharing
and dialogue, and self-awareness. The learners learn multi-dimensionally
about themselves and others at the same time they learn the traditional
structures of the language.

J. Heron’s (1996) formulated the holistic learning model in which
he describes learning as an interaction between four distinct modes of
psychological being: feeling, imagining, thinking and practicing. Me-
anwhile, the resources of behaviorism disclose habit-reinforcement,
existentialism ,,here and now" interest, and humanism reveals ,,here and
now" teaching base on self and interpersonal sharing and dialogue, and
self-awareness founded on a variety of affective and cognitive factors
which provide the setting for designing confluent language programs.
Through the spectrum of Confluent learning approach, Language tea-
ching is viewed primarily as a means for affective reflective communi-
cation. Confluent teaching approach methods are supposed to be effecti-
vely incorporated into already existing curriculum, syllabus, materials or
simply methods with the purpose to serve the expanding of traditional
materials. The objective of Confluent teaching approach methods is to
integrate them affectively into interpersonal learning language process.

3. Suggestopedia in Confluent learning approach

Suggestopedia or Desuggestopedia is often considered to be the stran-
gest of the so-called ,humanistic approaches® It was originally develo-
ped in the 1970s by the Bulgarian psychoanalyst and therapist Georgi
Lozanov though it was first pioneered by Eric Hawkins at the Universi-
ty of York. G. Lazanov (1976) was engaged in experimental research on
emotion and feeling influence on language teaching for many years. As a
result, he developed the approach which was based on the power of su-
ggestion in learning, the notion of positive suggestion which makes the
learner more receptive and, in turn, stimulates the learning. In addition,
this method of holistic approach and complements easily integrates and
stimulates such elements as cognitive and affective capabilities able to put
the learner in certain conditions known as to accelerated teaching.

G. Lozanov (1976) stated that the ability to learn minimizes if a
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student feels stress related to fear of making a mistake or any other failu-
re. There is no doubt that there are possible reverse effects when the lear-
ner successfully learns out of fear because of the necessity, order or even
from the thrill of competition, but this learner in turn might even double
the learning in a stress-free environment. Total complete relaxation is the
fundamental nature of optimal learning in a short termed English langu-
age teaching and accelerated learning. The emotions are essential to the
success of the human learning process in corpora with a well scrutinized
idea validated by cognitive science. This learning method successfully
blocks: fear, guilt, complexes and releases natural individual learning abi-
lities. Curriculum comprehension and memory storage is ultimate in a
physically and mentally relaxing atmosphere.

The Suggestopedic classroom reduces competition and stresses coo-
peration. Students do not become disillusioned with difficult tasks and
verbal confidence if they are constantly reinforced by the teacher and
awareness of their own progress. Once this comfortable and relaxing
environment is created, even indifferent students who would rather be
anywhere but in the classroom, tend to find participating and enjoying
themselves in this language learning process. Based on the Suggestopedic
classroom atmosphere the individual feels safe to try out and make mis-
takes under the teacher’s guidance.

Instead of placing the emphasis on teaching students how to learn,
Accelerated-Learning teachers help the learners to remove the barriers
to learning. G. Lozanov noted that there are three major barriers: logical-
critical, affective-emotional, and ethical. Logical-critical responses might
be: “It’s impossible,” “I can’t do it,” “Others can but I can’t,” and “I'm not
smart enough” Affective-emotional responses are like: “It doesn't feel

» «

right,” “I can’t explain, but...,;” and” I don't really want to try” Students
with ethical barriers might respond: “It doesn’t seem right,” “Isn’t it a little
dishonest,” and “Are you sure it’s fair?” Once the teacher has freed the
student of these inhibiting barriers through de-suggestion, they can con-
centrate on giving positive, liberating suggestion.

G. Lozanov (1976, p. 42) believes that an individual best learns “at
rates many times greater than what we commonly assume to be the limits
of human performance”. He also claims that most people do not make
use of their brain capacity and therefore do not reach the learning ability

they would be able to develop otherwise. According to Lozanov, it is out
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of fear that learners ,do not use [their] full mental powers“ but set up
»psychological barriers” because they are afraid that that they will not
be able to perform, that they will be limited in their ability to perform or
that they will fail (Larsen-Freeman, 1986, p.72).

Moreover, G. Lozanov states that the negative thoughts the learner
has about herself or himself and the learning have to be ,,de-suggested®
(1976). Alias, Lozanov considers learning as a “global event” involving
the whole person (Stevick, 1976, p. 42) and thinks that the learner is
“constantly responding to innumerable influences, a few of which are
conscious and rational, but most of which are either nonconscious or
nonrational or both” (ibid.). But what is important, Lozanov (1979) was
strongly against practicing therapy in the classroom. Personal meaning
is related to activity that connects to students® experience and to their
emotions, the two pillars of a humanistic focus.

4. The results of implementing Confluent language teaching and
learning approach

The purpose of the research was to imbalance thinking and feelings in
the process of the English language learning and acquisition. The Conf-
luent learning approach with its humanistic attitude was supposed to
combine the cognitive and affective processes into one effective confluent
learning and acquisition experience. The effect of Language learning was
scrutinized primarily as a source for affective reflective communication.
Personal individual experience was to merge with language proficiency
in the classroom.

The experimental lessons were designed and organized in a way to
obtain the research goals and objectives which were based on different
results of piloting projects based on confluent teaching and learning
approach, and implemented and tested at all levels of teaching. Moreover,
they were incorporated into already existing methods and materials and
served to expand traditional materials and methods to include affective
and interpersonal learning of a learner.

G. Lozanov’s (1979) language teaching and learning principles were
applied into experimental lessons: physical and psychical relaxation; spe-
cific learning suggestion, rhythmical breathing, changing way of spea-
king; repetition of material and its practical consolidation (writing, spe-
aking, and reading in a second language). They were integrated into the
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teaching and learning process so that to intensify the affective filter, emo-
tional freedom, relaxation and other affective features necessary to meet
the research objectives and goals. Almost all the presented factors were
supposed to proceed in 24-days involving nine thematic lesson plans ba-
sed on the Lozanov (1979) method instructions. All the research days the
learners listened to Baroque (Vivaldi’s “Four Seasons”) music in order
to obtain as free as possible atmosphere of the classroom. Moreover, the
chairs were organized in a semi-circle. The lessons were spent in holistic
processing of the material when the learners spoke only then when it
was required from the teaching and learning objectives in a group but
seldom individually. In order to avoid tension and intimidation the lear-
ners were taught to learn the language entirely orally for the first 3 days.
The learning material was designed in a way to avoid stressful or uncom-
fortable situations. The following lessons were based on reinforcing and
activating the previous lessons’ material (based on typical teaching pro-
gram), moving from holistic processing to mixed processing and then to
the final highly analytic and cognitive including lexical and grammatical
reinforcement, articulating and singing exercises.

During the experiment, ,concert” séance method was also used to
“hammer”, for example, a story read (or sung by some) out loud by the
teacher or cadet and etc. Later, the research showed that this method bet-
ter works when the cadet distributes the text into the number of learners
and reads by each of them. According to the instruction a cadet had a
command to concentrate on understanding the story but not on ,lear-
ning”“ new vocabulary, grammar etc. An important principle, applied to
this exercise (and all effective/affective materials), was to repeat exposure
to a new material. Music was also played in the background as a means of
stimulating the right brain participation.

»Certain types of musical rhythm help relax the body, calm the breath,
quiet the beta chatter and evoke a gentle state of relaxed awareness which
is highly receptive to learning new information“ states Webb (Webb,
1990). The Music Agent is able to deploy musical pieces specifically desi-
gned to enhance learning and retention.

This method of teaching was applied also because of the idea that
effective learning is suggestive in nature, not direct. In other words,
learning takes place through a combination of different types of right
and left brain functions. During this process the long-term memory is
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semi-conscious so the teacher was to help to sidetrack the cadets with
other things in order to allow them to receive information through pe-
ripheral perception.

Based on Confluent teaching approach, the research was organi-
zed to test the effectiveness of Confluent teaching approach in Accele-
rated Language learning. 55 3d year cadets of the Military Academy of
Lithuania participated in the research. They were distributed into two
groups, control (22 learners) and experimental (23 learners). The expe-
rimental group was taught according to confluent, holistic approach; the
control group studied in accordance to traditional teaching methodology
without Confluent teaching approach. The obtained results were evalua-
ted in accordance to a ten point system, where 10 equals 100%.

1. Table. Confluent teaching

Knowledge at the Knowledge after
Groups .
beginning of the course the course
Control 5,7 6,9
Experimental 5,9 8,3
1
0,8
0,6
0,4 O Course beginning
0.2 B Course ending
Control Control
Experimental Experimental

Picture 3. Graphical exposure of the confluent teaching implementation

The obtained results demonstrated that during the confluent language
teaching cadets practiced structures that enabled them to reflect their
own needs, wants, concerns, interests, values, activities, and behaviors
which they shared with each other and very interactive. The table and the
bar graphic displays the average increase of the English language under
the influence of the implementation of the confluent teaching in the re-
search group. Meanwhile, the control group’s knowledge did not exceed
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(7). 2 points were to be reached by control group. This definitely shows
the growth of the confluent language teaching implementation into the
learning and acquisition process. Positive results were obtained under
the influence of four main Confluent teaching approach factors:

(1) The language practice immersed in the ,here and now* reality of
class interaction.

(2) The linguistic content of the language, offered to cadets, was both
cognitive (ideas, thoughts, facts and etc.) and affective (feelings, personal
images, values, interests and etc.).

(3) Close relationships established among class members.

(4) Self-reflection and self-disclosure were encouraged as a means to
self - knowledge.

In addition, during the experiment with the integrated confluent lan-
guage teaching classes, the cadets were forced to explore and discuss va-
rious aspects about themselves in the target language, for example, they
were focused on naturally motivating ‘meaning nodes’ (needs, concerns,
interests, personality traits, values, attitudes, behaviors, dreams, personal
imagery, and plans for the future). The target language served them as a
means for self-awareness, self-expression, and self-affirmation. Personal
information, shared with the others during conversation and structure
practice, leads to the subsequent environment of warmth and openness.
This cozy atmosphere stimulated cadets become even bosom to themsel-
ves and to their teacher.

Recapitulating, it is necessary to endorse that some certain elements
of the approach cannot be taken and incorporated into the more conven-
tional environment of foreign language teaching and learning widely in
evidence today. For instance, in the military teaching premises, it is quite
inadequate to exhibit such factors as such as décor, lighting and furniture
with cushions and relaxing attributes. But the use of music both in the
background and as an accompaniment to certain activities can be mo-
tivating and relaxing. Dialogues have their uses too. Perhaps, the most
important crowning point of all the ideas is creating conditions in which
learners are alert and receptive what can only lead to a positive effect on
intrinsic motivation. It does not matter if these conditions are best creat-
ed by the use of classical music and the reading of dialogues, but there is
no doubt that Suggestopedia has raised some interesting questions in the
areas of both learning and memory.
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CONCLUSIONS

Emotions are essential to the success of the human learning process
and they establish the idea substantiated by cognitive science.

Confluent teaching and learning approach helps to create an emo-
tion-based environment integrating all of the key elements emanating
from accelerated learning techniques providing the learners with the best
possible learning environments.

Emotional competence is the key to helping language learners acquire
the skills, attitudes, values, and experiences that motivate constructive
behaviours, make responsible and thoughtful decisions leading to positi-
ve and accelerating learning.

Confluent teaching and learning approach fastens the teaching by me-
ans of freewheeling, free conversation, free discussion, and free expression.

A variety of effectively designed four cognitive factors provided in the
research group lead under the Confluent language teaching and learning
approach accelerate the learning.

An understanding of language anxiety threshold will help learners and
teachers to be aware of comfort level of students, so as to avoid harmful
feelings of anxiety and carry out interventions (e.g., coping strategies,
tailored programs) whenever necessary to maximize learning.
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EMOCIUY IR KOGNITYVINIY SAVYBIY DERINIMO SVARBA
INTENSYVINANT KALBOS MOKYMA IR ISMOKIMA
GLOBALIAME KONTEKSTE

Doc. dr. Dileta JATAUTAITE

SANTRAUKA

Straipsnyje nagrinéjami du pagrindiniai susiliejan¢io ugdymo kom-
ponentai: emocinés ir kognityvinés savybés. Straipsnyje pateikiama nuo-
dugni analizé apie teigiamy ir neigiamy emocijy jtaka karitny svetimos
kalbos mokymosi motyvacijai. Tyrimo rezultatai parodé, jog taikant su-
siliejanc¢iojo ugdymo metodika, buvo geriau jsimenama kalbiné infor-
macija, karitinai jgijo vertingy socialiniy ir funkciniy jgadziy. Tinkamai
organizuotos komunikacinés pratybos lémeé teigiamus tam tikrus ekspe-
rimentinés grupés karitiny psichiniy (atminties, susikaupimo, mastymo)
savybiy poky¢ius. Pirmiausia karitinai émé atsakingiau zitréti j moky-
masi. Jie pasidaré reiklesni sau ir savo draugams, atkaklesni, siekdami
uzsibrézto tikslo, savarankiskesni, rodantys daugiau iniciatyvos, pasi-
tikéjimo savimi, karybiskesni. Svarbu yra tai, kad taikant susiliejamaja
emocijy ir intelektinio ugdymo metoda, déstant angly kalba, yra skatina-
mos visos kognityvinés savybés ir proporcingai geréja kokybiskas kalbos
iSmokimas.
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EMOTIONAL INTELLIGENCE IN TEACHING
AND LEARNING A FOREIGN LANGUAGE

Rita ALBRECHTIENE

The General Jonas Zemaitis Military Academy
of Lithuania, Division of Academic Studies,
Department of Foreign Languages

ANNOTATION

This article considers the concept of emotional intelligence in relation
to teaching and learning a foreign language. By giving an overview of the
concept of emotional intelligence based on the researches of prominent
scientists, the article hypothesizes that emotional intelligence is an im-
portant tool in developing the skills necessary to learn a foreign language.
The learning process is offered to be analyzed by taking into considera-
tion its two aspects, that is language learning in the classroom - between
a teacher and student - as well as outside the classroom - between the
learner and those who speak the language the student is learning. The
importance of speech-communication function in our global world,
is presented as a persuasive argument demonstrating the significance of
emotional intelligence in foreign language teaching. According to scien-
tific sources, it is stated that foreign language teachers who are able to
establish effective communication on the basis of emotional intelligence
with the group they teach, achieve excellent results in language teaching.
The article offers some strategies to be used in English classes to promote
the development of emotional intelligence of the cadets. The article pre-
sents the methods used (D. Goleman’s EQ test and online questionnaire)
and gives the rationale for the methodology employed. The score achie-
ved is evaluated in correlation with the cadets’s achievements in written
and oral tasks. The comparison suggests a relationship between EI and
a more effective acquisition of a foreign language. Alongside the analy-
sis of the results, the limitations of the research are commented on. The
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research on measuring EI of the cadets is limited due to the unavailability
of suitable tests. The given test reveals its limitations since it presumes a
correct response to certain situations when in fact a variety of emotional
responses are valid. Moreover, a small number of participants makes it
difficult to generalize. It is concluded that emotional intelligence is an in-
tegral part of foreign language teaching and learning process. Some limi-
tations of the research make it difficult to generalize about the potential
implications of it. It is finished with a proposal to carry on the research
by narrowing the object of the research, working on the questionnaire
suitable for cadets and increasing the number of the respondents.
The key words (emotional intelligence foreign language learning)

INTRODUCTION

The social brain is the sum of the neural mechanisms that orchestra-
te our interactions as well as our thoughts and feelings about people and
our relationships. Our brain’s social circuits navigate us through every en-
counter. That special interpersonal connection, entails 3 elements: mutual
attention, shared positive feeling, and a well-coordinated nonverbal duet.
Daniel Goleman in his book "Social Intelligence® provides us with an inte-
resting result of some experiments. It is stated that in the experiments whe-
re managers gave people unflattering feedback while still exhibiting warm
feelings towards them through their voice and expression, those receiving
the critique nevertheless felt positively about the overall interaction.

Social psychologists have found that the more two people unconsci-
ously synchronize their movements and mannerisms during their inte-
raction, the more positive they feel about their encounter. Matching pos-
tures matters surprisingly in the ingredients of rapport. For instance, one
study tracked postural shifts among students in a classroom. The more
similar their postures were to their teachers, the more strongly they felt
rapport and the greater their overall level of involvement.

The problem statement of the article addresses the following ques-
tions:

How could emotional intelligence be applied in teaching and learning
a foreign language?

How to evaluate the impact on the cadets’ progress after the imple-
mentation of the techniques meant to enhance emotional intelligence?

The purpose of the article is to analyse the dependence between the
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components of emotional intelligence and a better acquisition of a fo-
reign language by implementing Daniel. Goleman’s EQ test and online
questionnaire.

The object of the article is developing emotional intelligence by im-
plementing certain strategies to enhance emotional intelligence culture
in the lesson.

The aim of the research is to evaluate the role of EI in learning a fore-
ign language, to determine the presence of differences in EI of the cadets
and to suggest strategies of applying EI in teaching and learning English
as a second language.

The research hypothesis: emotional intelligence is an important fac-
tor that will accelerate the acquisition of a foreign language.

The methodology of the research is based on Daniel Goleman's EI
test and free online questionnaire. The usage of quantative and qualita-
tive research methods together enabled to gather statistical data and to
research it in more depth by interviewing and including the results of the
cadet performance observation carried out by the teacher- researcher.

1. The theoretical framework of emotional intelligence

Emotional Intelligence is defined as the ability to identify, assess, and
control the emotions of oneself, of others, and of groups. The idea of
Emotional Intelligence (EI) covers both interpersonal intelligence (the
capacity to understand the intentions, motivations and desires of other
people) and intrapersonal intelligence (the capacity to understand oneself,
to appreciate one's feelings, fears and motivations).

According to Daniel Goleman (2006), there are five components of
emotional intelligence:

self awareness - understanding your own emotions, your strengths and
improvement opportunities, your values and how you impact on others,

self-regulation - being able to manage your own emotional states and
adapt to changing environments,

social skill - working well with others,

empathy - considering other people‘s feelings and the impact of deci-
sions on them,

motivation - being able to push yourself towards achieving goals,

Another prominent researcher of the emotional intelligence cons-
truct is Reuven Bar-On, the originator of the term ,,emotion quotient®,
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Possessing a slightly different outlook, he defines emotional intelligence
as being concerned with understanding oneself and others, relating to
people, and adapting to and coping with the immediate surroundings
to be more successful in dealing with environmental demands (Bar-On,
1997). One hundred and thirty three items are used to obtain a Total EQ
(Total Emotion Quotient) and to produce five composite scales corres-
ponding to the 5 main components of the Bar-On model: Intrapersonal
EQ, Interpersonal EQ, Adaptability EQ, Stress Management EQ, and Ge-
neral Mood EQ. Items are measured on a 5 point scale ranging from 1
(very seldom/not true for me) to 5 (very often/often true of me). Total
raw scores are converted into standard scores with a mean of 100 and
standard deviation of 15, similar to that of IQ scores (Bar-On, 2002).

Peter Salovey and John Mayer’s conception of emotional intelligence
proposes that emotional intelligence is comprised of two areas: experien-
tial (ability to perceive, respond, and manipulate emotional information
without necessarily understanding it) and strategic (ability to understand
and manage emotions without necessarily perceiving feelings well or fully
experiencing them). Each area is further divided into two branches that
range from basic psychological processes to more complex processes in-
tegrating emotion and cognition. The first branch, emotional perception,
is the ability to be self-aware of emotions and to express emotions and
emotional needs accurately to others. Emotional perception also inclu-
des the ability to distinguish between honest and dishonest expressions
of emotion. The second branch, emotional assimilation, is the ability to
distinguish among the different emotions one is feeling and to identify
those that are influencing their thought processes. The third branch,
emotional understanding, is the ability to understand complex emotions
(such as feeling two emotions at once) and the ability to recognize tran-
sitions from one to the other. Lastly, the fourth branch, emotion manage-
ment, is the ability to connect or disconnect from an emotion depending
on its usefulness in a given situation (Mayer & Salovey, 1997).

The literature review on EI makes us lift the curtain on social neuros-
cience which makes a research on how the brain drives social behaviour
and, in turn, how our social world influences our brain and biology.

2. Emotional intelligence and second language acquisition
Certainly, it is easy to see the ways that EI is helpful in building
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relationships, in understanding the feelings and perspectives of others, and
in understanding and managing one’s own personal characteristics. But how
much do these abilities benefit in the process of learning a foreign language?

On the one hand, emotional intelligence seems to have little to do with
the mechanics of learning a new language. Knowing how to conjugate
verbs, remember the word that describes a particular object or place, or
correctly place articles of speech in the right order in a sentence involve
understanding and remembering the rules of a language and the mecha-
nics of how various parts of speech work together. These areas of learning
a foreign language seem to have little to do with emotional intelligence.
In fact, some scholars point out that the parts of the brain that govern
self-management and relationship skills - the two main parts of EI - are
independent of the areas for verbal and other cognitive capabilities.

However, both the process of learning as well as being able to use a fo-
reign language depends on the ability to communicate. Clearly, the abili-
ty to understand others’ intentions, desires, and motivations (key compo-
nents of EI) are a central feature of any type effective communication. In
evaluating the use of EI in learning a foreign language, we will consider
language learning to take place both inside the classroom - between a te-
acher and student - as well as outside the classroom - between the learner
and those who speak the language the student is learning. Both of these
types of interaction are heavily interpersonal. As such, language learners
can benefit from the ability that EI gives them to personally relate to and
communicate with others; to understand the meaning the other is trying
to convey through both verbal and non-verbal communication.

It has been noted that language students benefit from the emotional
intelligence of the language teachers from whom they are learning. For
example, a teacher who is more finely attuned to his or her student’s in-
tentions, desires, and motivations will be better able to understand a stu-
dent’s questions and needs. Ozlem AKki, a Turkish academic, writes that

A foreign language instructor cannot be expected to act like a psychi-
atrist, yet since language teaching is based on communicative purposes,
it should not be forgotten that the most basic element of communication
is to foster empathy in the person or people we communicate with. This
is so important that the instructors who can establish effective commu-
nication on the basis of emotional intelligence with the group of lear-
ners they teach achieve remarkable success in language teaching. For this
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reason, it is imperative that communicative skills drawn from emotional
intelligence be developed for language learning and teaching.!

However, while the emotional intelligence of the teacher is important
for the student’s process of learning a language, the emotional intelli-
gences of learners are also important for their own language skill deve-
lopment. Just as the teacher needs to understand the motivations and
desires of the student in order to be most successful in teaching, so also
the learner can benefit by using his or her own emotional intelligence to
be better attuned to what others they are interacting with in their new
language are attempting to communicate.

Practically speaking, a language learner with emotional intelligence
can better gauge the intent, motive, and purpose of what a native speaker
is trying to say, and thus derive a better understanding of the appropriate
words or phrases to use when trying to communicate a particular point
or emotion. Thus empathy — understanding the emotions of others - can
be a valuable tool in learning how to speak in a way that is not only tech-
nically correct, but also fits within the framework of what is culturally
expected and/or appropriate to a given situation.

Because of the differences between how languages express meanings
and emotions, there frequently is no exact way of translating a particular
emotion or meaning between two languages. Thus, a key part of tho-
roughly learning a new language lies in understanding the differences in
how two cultures express meaning and intent. As Aki writes, “In short,
[learning a] foreign language is to step into and identify with new hori-
zons, new cultures, and the lifestyles defined by these cultures.”

3. How valid or trustworthy a test instrument can be in measuring EI?

Measurement validity addresses how accurately the instrument mea-
sures the outcome or construct the intervention is attempting to affect.
Therefore, it is important to define a valid instrument which could be
effectively implemented into measuring EI and if there is a risk that the
concept of emotional intelligence will eventually be reduced to a num-
ber. Many tests that have appeared in recent years and seem promising,

! Aki, Ozlem. Journal of Applied Sciences 6(1): 66:70, 2006. Asian Network for Scientific
While emotional intelligence may play a limited role in the ability to construct the mecha-
nics of a foreign language, then, it is of importance both in being able to effectively teach
another language, as well as to thoroughly immerse oneself in the differences of cultural
meaning and expression that the language itself conveys and expresses.
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have not been empirically evaluated. The MSCEIT (Salovey and Mayers,
1990) and Bar-On’s EQ-I tests are the ones for which there is a substantial
body of research but they are costly to obtain.

D. Goelman’s test which was used to measure EI in 2 groups (18 ca-
dets) presented a mix of self-report and situational questions. The score
range out of the total 200 was quite wide: 70-80-85-90-100-105-140. The
cadets who have scored 100-105-140 can be characterized as individuals
having a deep insight. Evaluation of the score in correlation with their
performance achievements proved that those with a higher score in EI
are better at expressing their emotions in writing and they have the abi-
lity to think creatively and independently. The comparison suggests a
relationship between EI and a more effective acquisition of a foreign lan-
guage. Moreover, taking into account the social intercourse in the lesson
it can be stated that the cadets who scored the highest are able to perceive
the emotions of others and to be supportive. The fact that both of the
cadets who scored the highest are females suggests an extra aspect to be
researched in the future study.

The free online questionnaire also revealed its limitations as the ran-
ge of differentiation on the scale of EI was limited to "high“ “average®
“slightly above or below average® and low. The EI of 5 cadets was stated as
being “high,“ 13 as “average,“ and there appeared to be none possessing
“low® EI Irrespective of a respondent friendly interpretation (that does-
n't demonstrate the quality of validity), it evoked a discussion about their
feelings, values and the relationship with others.

I have chosen a qualitative research as emotions, managing to control
them, empathy to other people cannot be limited only to the results of the
questionnaire. Its validity can be questioned due to the likelihood of fake
answers or lack of self-awareness. Being a teacher-researcher I intended
to use my emotional intelligence in observing my students- participants’
behaviour in social intercourse and including my observation results in
the research conducted.

4. Strategies to promote emotional intelligence

Having a positive answer to the question- Is it worth cultivating EI in
our academy? - Let me give some suggestions how a classroom could be
set up to enhance an emotional intelligence culture. These are the follo-
wing techniques used in my classroom:
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a) Creative writing

b) What ifI...?

This is an activity that requires students to speculate what their own
emotions would be if they were in certain situations. “If I were to die to-
morrow how would I spend today?”

c) Recognition of cultural context

Asking simple questions, for example: “Why people greet one another
with ,,how are you feeling?“ and answer ,,fine“ even when they are not fine?

d) Agreeing or disagreeing with emotional quotations

e) Brainstorming

f) Role plays

5. Conclusions

The comparison between the EQ scores and performance results sug-
gests a relationship between EI and a more effective acquisition of a foreign
language. Specific strategies promoting EI will enhance learning process.
The results will be evaluated by better performance, increased motivation
and low levels of classroom disruption. The research on measuring EI of
our cadets is limited due to the unavailability of suitable EI tests. The given
test reveals its limitations since it presumes a correct response to certain
situations when in fact a variety of emotional responses are valid. Moreo-
ver, a small number of participants makes it difficult to generalize. The
object of the research turned out to be too wide. The research should be
continued by narrowing the object of the research, working on the EI tests
suitable for cadets and increasing the number of the respondents.
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EMOCINIS INTELEKTAS MOKANT
IR MOKANTIS UZSIENIO KALBY

Rita ALBRECHTIENE

SANTRAUKA

Straipsnyje yra pateikiama apzvalga moksliniy $altiniy ir teorijy nag-
rinéjama tema. Remiantis moksliniais $altiniais apibrézta emocinio inte-
lekto sgvoka ir i$skirti penki elementai, kuriais apibuidinamas emocinis
intelektas. Straipsnyje iSkelta hipotezé, kad emocinis intelektas yra svarbi
priemoné ugdant jgidzius, butinus mokantis uzsienio kalbos. Vertinant
emocinio intelekto svarbg uzsienio kalbos iSmokimui, mokymosi procesa
sitloma analizuoti dviem aspektais: kalbos mokymasi klaséje (mokytojas—
mokinys) ir uz klasés riby (santykis tarp besimokanciojo ir kalbanciyjy ta
kalba). Emocinis intelektas padeda besimokanciajam geriau suvokti uzsie-
niecio kalba kultariniu aspektu. Tuo jrodoma, kad jsijautimas (emocinio
intelekto elementas) padeda mokytis ne tik kaip techniskai taisyklingai
suformuluoti sakinj, bet ir kaip reiksti mintis atitinkamoje situacijoje. Kal-
bos paskirtis, atliekant komunikacine funkcija, yra pateiktas kaip svarus
argumentas, jrodantis emocinio intelekto ugdymo reik§minguma mokant
uzsienio kalbos. Remiantis moksliniais Saltiniais, straipsnyje teigiama, kad
uzsienio kalbos mokytojai, gebantys sukurti salygas efektyviai komunika-
cijai, atsizvelgdami j emocinj intelekta, pasiekia puikiy mokymo rezultaty.

Remiantis asmenine patirtimi, pateikiamos veiklos rasys, skatinancios
karitiny emocinio intelekto vystymg per uzsienio kalbos uzsiémimus.

Straipsnyje pateikiama metodologija — atlikti du tyrimai, siekiant
jvertinti kariiny emocinio intelekto lygj. Taip pat pateikiamas logiskas
paaiskinimas dél pasirinkty tyrimo procediry. Atlikty tyrimy rezultatai
vertinami lyginant juos su karitiny atlikty Zodiniy ir rasto darby rezulta-
tais. Apibendrinus tyrimo rezultatus, pateikiama rezultaty analizé ir kri-
tiska pastaba dél klausimyno ribotumo.

Apibendrinant padaryta iSvada, kad emocinio intelekto ugdymas yra
neatsiejama uzsienio kalbos mokymo ir mokymosi dalis. Panaudojimas
uzduodiy, skatinanciy emocinio intelekto vystyma, turéty sustiprinti ka-
riliny motyvacija ir pagerinti mokymosi rezultatus. Atlikti tyrimai yra ne-
pakankami. Straipsnis baigiamas pasitlymu testi tyrima, siekiant atlikti is-
samig karitiny emocinio intelekto elementy proporcing analize. Tam reikty
panaudoti empiriskai patikrintus testus ir padidinti respondenty skaiciy.
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ZUR ROLLE DER STEREOTYPE IM
FREMDSPRACHENUNTERRICHT

Doz. Dr. Vita BANIONYTE

Universitdt Vilnius, Institut fiir Fremdsprachen,
Universiteto Str. 5, Vilnius, Litauen

Einleitung. Das Ziel des Artikels ist zu zeigen, was fiir eine wichtige
Rolle die Stereotype im Fremdsprachenunterricht spielen. Dabei kon-
zentriert man sich auf das interkulturelle Bewusstsein, weil das Erlernen
einer Fremdsprache mit dem Begreifen der Kultur der Zielsprache ver-
bunden ist.

Im 21.Jahrhundert spielt interkulturelles Lernen, welches durch
die europdische Integration und den Globalisierungstrend geprigt ist,
eine grofSe Rolle. Die landesiibergreifende Kooperation férdert die Zu-
sammenarbeit mit Menschen unterschiedlicher kultureller Herkunft.
Fremdsprachenkenntnisse, Kommunikations- und Kooperations-
fahigkeit, gleichzeitig auch Einfithlungsvermégen fiir den kuturellen
Hintergrund der Partner und Kollegen gewinnen immer groflere Bedeu-
tung (vgl. Bernhard 2002: 193).

Die in mentalen Bereichen gespeicherten Sprachen und Kulturen
bilden gemeisam eine kommunikative Kompetenz, zu der alle Sprach-
kenntnisse und -erfahrungen beitragen. In dieser kommunikativen
Kompetenz stehen die Sprachen mit eiander in Beziehung. Neben der
kommunikativen Kompetenz spielen auch auflersprachliche Kompeten-
zen beim Sprachenlernen eine grofie Rolle. Die Sprachverwendenden
und Sprachlernenden setzen eine Reihe von Kompetenzen ein, die sie
dank fritherer Erfahrungen entwickelt haben, um die in kommunikativen
Situationen erforderliche Aufgaben und Aktivititen auszufithren. Man
muss deshalb die weniger eng mit der Sprache verkniipften Kompeten-
zen, d.h. allgemeine Kompetenzen von den linguistischen Kompetenzen
im engeren Sinne zu unterscheiden. Zu den linguistischen Kompetenzen
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zéhlt man lexikalische, grammatische, semantische und phonologische
Kompetenz. Die linguistischen Kompetenzen sind ihrerseits ein Tei der
kommunikativen Srachkompetenzen (linguistische, soziolingvistische,
pragmatische). Zu den allgemeinen Kompetenzen gehoren Weltwissen,
soziokulturelles Wissen und interkulturelles Bewusstsein u.a. (vgl. Me-
tmenys 2008: 19 ff.). Im vorliegenden Beitrag wird die Rolle der inter-
kulturellen Kompetenz als einer der allgemeinen Kompetenzen betont.

Schliissselworter: allgemeine Kompetenzen, Weltwissen, soziokul-
turelles Wissen, interkulturelles Bewusstsein/interkulturelle Kompetenz,
Sterotype, Autostereotype, Heterostereotype, nationale Stereotype, regi-
onale Streotype, Vorurteile und falsche Einstellungen.

Allgemeine Kompetenz - interkulturelle Kompetenz/ interkultu-
relles Bewusstsein. Stereotype, Einstellungen, Vorurteile im Prozess
der Kommunikation.

Interkulturelles Bewusstsein ist einer der Aspekte des auflensprach-
lichen Wissens. Es erwichst aus der Kenntnis, dem Bewusstsein und dem
Verstandnis der Beziehungen zwischen der ,,Welt des Herkunftslandes®
und der ,,Welt der Zielsprachengemeinschaft. Die Lerner miissen der
regionalen und sozialen Verschiedenheit in beiden Welten bewusst sein.
Dem Lerner gehort auch Verstehen dariiber, wie eine Gemeinschaft je-
weils aus der Perspektive der anderen erscheint, ndmlich haufig in Form
nationaler Stereotype (vgl. Metmenys 2008: 140).

Stereotype, Vorurteile, Einstellungen, Wertungen, Anschauungen
werden im Prozess der Kommunikation weitergeleitet, also mitgeteilt.
Die Mitteilung war eine der ersten Formen der Kommunikation. Das
franzosische Adjektiv communiquer ist 1282 belegt. Es ist aus dem lateinis-
chen Wort communikativus ,,zum Mitteilen geeignet® entlehnt (vgl. Veith
2002: 6). Die Kommunikation dient selbstverstandlich als bevorzugtes
Mittel zur Herstellung sozialer Beziehungen: Wenn wir kommunizieren,
tauschen wir nicht nur Informationen, sondern treten zugleich in soziale
Beziehungen ein (vgl. Schifers 2000: 176). Im Prozess der Kommunika-
tion werden wechselseitige Beeinflussungen der Einstellungen, Erwar-
tungen und Handlungen von Personen oder Gruppen vermittelt.

Was sind Stereotype, wie sehen sie aus? Die Menschen aus vielen Na-
tionen schreiben ein Buch iiber die Elefanten. Die Buchtitel stellen die
sogenannten Nationalstereotype dar. Erkennen Sie in jedem Titel die
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Stereotype und Nationalitdten der Verfasser? Die Buchtitel heifSen:

Das Liebesleben der Elefanten in Franzésisch-Aquatorial-Afrika (Fran-
zosen interessieren sich besonders fiir die Liebe).

Die Technik des Elefantenkampfes (Fiir Spanier ist Stierkampf so
wichtig).

Elefantenjagd in Britisch-Ostafrika (Die Englinder sind scharf auf die
Jagd. Sie fahren auch gern in die eigenen Kolonien).

Wie ziichten wir grofSere und bessere Elefanten? (Amis sind ganz prak-
tisch eingestellt. Sie wollen immer das GrofSte und das Beste).

Es gibt eine Menge der Definitionen von Stereotypen. A.Schaft ver-
bindet die Stereotype mit Gefiihlen und Emotionen. Nach ihm sind Ste-
reotype gedanklich-pragmatische Kategorien, die sich auf menschliches
Handeln beziehen und dann entstehen, wenn es um Wertungen, um den
Willen und Gefiihlen geht. Die Stereotype sind Trager des emotionalen
Verhiltnisses zur Welt. Das Stereotyp wird meist nicht bewusst und wirkt
um so maichtiger ,je mehr es im Bewusstsein des Menschen mit dem
Begriff in eins verschmilzt“ (Schaff 1969: 109).

Nach U. Quasthoff ist ein Stereotyp ,der verbale Ausdruck einer auf
soziale Gruppen oder einzelne Personen als deren Mitglied gerichteten
Uberzeugung. Es hat die logische Form eines Urteils, das in ungerech-
tfertigt vereinfachender und generalisierender Weise, mit emotional
wertender Tendenz, einer Klasse von Personen bestimmte Eigenschaften
oder Verhaltensweisen zu- oder abspricht [...]. Es zeichnet sich durch ei-
nen hohen Vorbereitungsgrad innerhalb der kulturellen Bezugsgruppe
aus” (Quasthoft 1987/88).

Der Terminus Stereotyp ist von der Druckersprache iibernommen. In
der Druckersprache bedeutete Stereotyp fest miteinander verbundene
Druckzeichen im Unterschied zu beweglichen Lettern. Im 20 Jh. verwen-
dete man diesen Begrift in der tibertragenen Begriff gruppenspezifische,
durch Emotionen geprigte, meist unbewusst stark verfestigte Bedeutung:
das Stereotyp im Sinne von ,,Klischee® In der Soziolinguistik bezeichnet
dieser (Vor-)-Urteile bzw. Stereotype. Sie driicken Zeitraume tiberndau-
ernde Sichtweise gegeniiber Personengruppen oder Gegenstinden. Sie
gelten also als Beurteilhilfe und richten sich gegen rassische, nationale,
religiose, ethnische u. a. Gruppen, wobei sie in personlichen 6ffentlichen
Konflikt-Situationen Entlastungsfunktion erfiillen (vgl. Lewandowski
1990: 1097; Bussmann 1990: 753).
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Das Entstehen von Stereotypen ist eng an Wahrnehmungsprinzipien
und Begriffsbildung gebunden. Die Verfahren hierbei sind:

Kategorisierung. Die Vielfalt der Welt ist nur erfassbar, indem wir
Objekte kategorisieren. Wir unterscheiden z.B. Personen in grofle und
kleine, weifle und schwarze, dicke und diinne usw.

Selektion: Einmal ist keinmal.

Generalisierung: Zweimal ist immer. Ein Merkmal wird aus einer
Vielzahl von Moglichkeiten selegiert und fiir alle Vertreter einer Kate-
gorie geltend verabsolutiert. Diese Verabsolutierung kann man auch als
Generalisierung bezeichnen.

Stereotypisierung. Jede Stereotypisierung ist an eine Generalisierung
gebunden. Zur Stereotypisierung wird die Generalisierung, wenn sie
wiederspriichliche Evidenzen ausklammern.

Stereotype kommen in der Literatur, Lehrbiichern vor. In der letzten
Zeit werden in den Massenmedien, d. h. im Fernsehen, in den Zeitschrif-
ten und Zeitungen statistische Angaben iiber das Einschitzen, Cha-
rakterisieren der Bevolkerung verschiedener Linder vorgefiihrt. Falls
nationale, ethnische oder soziale Selbstbilder entstehen, hat man Autos-
tereotype. Wenn man Individuen bestimmte Merkmale allein aufgrund
deren Zugehorigkeit zu einer nationalen, ethnischen oder sozialen
Gruppe zuschreibt, entstehen die sogenannten Heterostereotye. In der
deutschen Presse z. B. schitzten die einstigen DDR-Biirger erst die West-
Deutschen (Heterostereotyp), dann sich selbst (Autostereotyp) ein. Die
Ostdeutschen halten sich selbst fiir unsicher, misstrauisch, unselbstandig,
nicht geschaftstiichtig. Sie schitzten die Westdeutschen als selbstbewus-
st, selbstandig, flexibel, kinderfreundlich, geschaftstiichtig usw. ein.

In der Zeitschrift ,,Markt“ (2001: 10) wird der deutsche Manager nach
seinem Verhandlungsstil aus der Sicht auslandischer Geschéftspartner
folgenderweise charakterisiert:

Interpretationskiinste sind bei Deutschen nicht nétig. Wenn Deuts-
che ,,nein“ meinen, sagen sie ,nein“ und nicht ,Dafiir miissen wir noch
nachdenken® (Meinung eines franzosischen Geschdftspartners).

Deutsche sind sehr gewissenhaft und wollen alles bereits im Voraus abs-
chiitzen. Sie wollen sich sicher fiihlen, bevor sie etwas Neues anfangen. Ihre
Genauigkeit ist schon beeindruckend (Meinung eines chinesischen Ges-
chiftspartners).

Wie die Japaner wollen auch die Deutschen so viele Leute wie moglich
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zufrieden stellen. Anders als bei den knallhart geldorientierten Angelsach-
sen tiberwiegt das Harmoniebediirfnis. Statt geradliniger Projekte lduft viel
iiber Vehandlungen hinter verschlossenen Tiiren (Meinung eines japanis-
chen Geschiftspartners).

Wenn A gleich B und B gleich C ist, dann folgt daraus fiir einen deutschen
zwangsliufig, dass A gleich C ist. Briten fiihlen sich bei dieser Denkweise
etwas unbeklaglich (Meinung eines englischen Geschdftspartners).

Den Stereotypen liegen positive und negative Sozialerfahrungen zu-
grunde. Im Fremdsprachenunterricht muss man das adequate Gebrauch
solcher Stereotype erkldren. Dafiir past die auf Nationalititen bezogene
Klassifikation von Stereotypen von U. Quasthoft (vgl. 1987/88: 794):

Der Deutsche ist fleifSig.

Amerikaner hdlt man fiir wettbewerbsfihig.

Ich habe den Eindruck, dass Tiirken nicht an nettem Wohnen interes-
siert sind.

Er ist Deutscher, aber er ist nie piinktlich u.a.

Die nationalen Stereotype machen den Fremdsprachenlerner mit dem
Aussehen, Charaktereigenschaften, Verhaltensweisen, auch Vorlieben der
Zielkulturpersonen bekannt. Sie kénnen korrekt oder sogar realititsver-
zerrend sein: ,,Stereotypes are fixed and predjudicial patterns of thaought
about kinds of people that are often mistaken” (Spolsky 1998: 125). Beispi-
elsweise werden folgende Assoziationen mit den Schotten in Verbindung
gebracht: Kilt, Dudelsack, Whisky. In der Wirklichkeit bevorzugen die
Schotten nicht taglich den Kilt, spielen eher selten Dudelsack und trinken
nicht aussergewo6hnlich viel Whisky (vgl. Weier 2002: 235).

Als Beispiele der Sozialerfahrungen, die verschiedene regionale Eige-
narten anbetreffen, sind Witze. Der Witz tiber die Schwaben ist ein Beleg
fiir einen regionalen Streotyp:

Ein schwibisches Ehepaar fillt in eine Gletscherspalte. Bald nahen Hel-
fer. Einer von ihnen ruft nach unten:

»Wir sind vom Roten Kreuz“. — Da ruft der Schwabe zuriick: ,, Wir ge-
ben nichts!“

»Wir sind vom Roten Kreuz“. — Da ruft der Schwabe zuriick: ,, Wir ge-
ben nichts!“ (vgl.ebenda).

Vorurteile und Einstellungen sind auch Begriffe der interkulturellen
Kompetenz. Der Terminus Einstellung (engl./frz. Attitude) wird in der
anglo-amerikanisch oder franzosisch beeinflussten Fachliteratur als
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Bezeichnung Attitiiden verwendet. Es handelt sich dabei um Einstellun-
gen, die anderen Sprachgruppen gegeniiber eingenommen werden. Be-
sonders ausfiihrlich hat sie B. Schifers charakterisiert. Die Einstellung ist
,»die von einem Individuum durch Erfahrung erworbene, relativ stabile
Tendenz auf ein soziales Objekt (Personen, Gruppen, soziale Situatio-
nen) mit bestimmten Gefiihlen, Vorstellungen und Verhaltensweisen zu
reagieren” (Schéfers 2000: 62).

Falsche Einstellungen, Erkenntnisse bzw. vorschnelle Verallgemeine-
rungen, denen richtige Erkenntnisse und angemessene Urteile entgegen-
gestellt werden, nennt man Vorurteile, z. B. :

Maurer machen piinktlich Feierabend.

Lehrer sind faul.

Zigeuner stehlen.

Beamte sind faul.

Man erzéhlt entsprechende Witze, z. B. zum letzten Vorurteil:

Jemand kommt in das Biiro eines Beamten und sagt :,,Sie haben aber
viele Miicken hier!“ — ,Genau 136 antwortet der Beamte (vgl. ebenda).

Aussprechen eines Vorurteils ist dabei regelmafig vom Lachen be-
gleitet. Man schfft sogar Gedichte auf Grundlage der Vorurteile:

Der Tscheche ist frech.

Der Prager ist mager.

Der Lette ist fette.

Der Ungar: hochstens halbgar.

Mongolen sind verquollen.

Dagegen der Neger: sehr integer.

Der Chinese ist bose.

Der Jugoslav ist brav.

Seinerseits ist der Witz nur dann verstidndlich, wenn das negative Vo-
rurteil als bekannt vorausgesetzt wird.

Die Aufgaben der Lehrer und der Lerner im Fremdsprachenun-
terricht bei der Entwicklung der interkulturellen Kompetenz. Im
Fremdsprachenunterricht tragen sowohl korrekte, positive als auch ne-
gative Einschatzungen zur interkulturellen Kompetenz bei. Die Lerner
miussen aber selbst nachdenken, wodurch ihr Bild von den Auslindern
gepragt worden ist, wie sie die Vertreter der fremden Kultur insgesamt
einschétzen. Sie miissen ihre Meinungen mit eigenen Erfahrungen und
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Beispielen begriinden.

Die Lehrer sollten den Lernern angeben,

- welche soziokulturellen Erfahrungen und Kenntnisse bei den Ler-
nenden vorausgesetzt werden konnen und welche von ihnen erwartet
werden;

- welche neuen Erfahrungen und Kenntnisse des sozialen Lebens so-
wohl in der eigenen als auch in der Zielgemeinschaft die lernenden er-
werben miissen, um die kommunikativen Anforderungen auszufiillen;

- welches Bewusstsein der Beziehung zwischen der eigenen und der
Zielkultur die Lernenden haben miissen, um eine angemessene interkul-
turelle Kompetenz zu entwickeln (vgl. Metmenys 2008: 140).

Die Lerner miissen ihrerseits wissen, was interkulturelle Fertigkeiten
umfassen. Das sind:

- die Fahigkeit, die Ausgangskultur und die fremde Kultur miteinan-
der in Beziehung zu setzen;

- die Fahigkeit, eine Reihe verschiedener Strategien fiir den Kontakt
mit Angehdorigen anderer Kulturen zu identifizieren und zu verwenden;

- die Féahigkeit, als Vermittler zwischen der eigenen und der fremden
Kultur zu handeln und wirksam mit interkulturellen Missverstindnissen
und Konfliktsituationen umzugehen;

- die Fahigkeit, stereotype Beziehungen zu tiberwinden.

Die kommunikative Tatigkeit der Lerner wird nicht nur durch ihr
Wissen, ihr Verstdndnis und ihre Fertigkeiten beeinflusst, sondern auch
durch jeweilige Personlichkeit charakterisierende Faktoren wie Interesse
an neuen Erfahrungen, anderen Menschen, Ideen, Vélkern, Gesellschaften
und Kulturen, durch die Bereitschaft, die eigene kulturelle Sichtweise und
das eigene kulturelle Wertesystem zu relativieren, durch Bereitschaft und
Fahigkeit, sich von konventionellen Einstellungen gegeniiber kulturellen
Unterschieden zu distanzieren u.a. Personlichkeitsfaktoren beeinflussen
nicht nur die Rollen der Lerner im Kommunikationsprozess, sondern
auch ihre Lernféhigkeit. Die Entwicklung einer interkulturellen Person-
lichkeit, die sowohl Einstellungen als auch Bewusstsein mit einschlief3t,
ist eines der wichtigesten Ziele des Lehrens und des Erziehens.

Schlussfolgerungen. Ohne Weltwissen, soziokulturelles Wissen und
interkulturelles Bewusstsein als allgemeine Kompetenzen kann man den
Fremdsprachenunterricht im gesamteuropaischen Kontext nicht vorstellen.
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Nicht nur Sprachkenntnisse, sondern auch interkulturelles Bewus-
stseins spielt bei der Mehrsprachigkeit in der heutigen Gesellschaft der
Internationalisierung und Globalisierung eine zunehmend grofie Rolle.

Man muss sich deshalb auf das interkulturelle Bewusstsein konzen-
trieren, weil das Erlernen einer Fremdsprache mit dem Begreifen der
Kutur der Zielsprache verbunden ist. Die Kultur und Denkweise eines
Volkes zu verstehen helfen Stereotype.

Der Begriff Stereotyp ist mit kulturellem Wertsystem der sozialen
Gruppen, d. h. mit manchen Aspekten der Soziolinguistik verbunden.
Interkulturelles Bewusstseins wird erfolgreich durch Stereotype, Einstel-
lungen, Wertungen, Anschauungen entwickelt.

Die Bildung der Stereotype vollzieht sich durch die selektionale
Wahrnehmung und Klassifikation der sozialen Welt. Es werden Urteile
tiber Menschen und Sachverhalte gebildet und verbalisiert, was selektiv
erfolgt. Die sozial selektive Wahrnehmung der uns umgebenden Welt
fithrt zu sozialen Stereotypen.

Dabei konnten die nicht rechtzeitig und angemessen gebrauchten
Stereotype iiber die Nationalititen oder Witze zu falschen Vorstellungen
tiber ein bestimmtes Volk fiihren (vgl. Veith 2002: 42).

Das Wichtigste, was die Rolle der Stereotype, Einstellungen, Wertun-
gen u. a. im Fremdsprachenunterricht anbetrifft, ist ihre Teilnahme an der
Entwicklung der interkulturellen Kompetenz und somit am der Kommu-
nikatiionsprozess. Alle an der Kommunikation und Begegnungen Betei-
ligten bringen kulturell gepréagte Vorurteile und Stereotype (positiver wie
negativer Art) mit. Das Beherrschen der Stereotype u.a. soll dazu fiihren,
dass die Lernenden immer besser in der Lage sind, einerseits mit der
wachsenden kulturellen und sprachlichen Vielfalt in unseren Gesellscha-
ften umzugehen, andererseits am Arbeitsplatz, bei internationalen Bege-
gnungen und Auslandsaufenthalten kompetent zu handeln.

Wihrend des Fremdsprachenunterrichts und des Zusammenstel-
lens von Curricula wéhlt man wichtige Lernziele aus. Verschiedene
Wahlméglichkeiten tragen einem erfolgreichen Lernen bei. Ob man
ein Bewusstsein fiir Sprache, allgemeine oder personlichkeitsbezogene
Kompetenzen entwicklt, hdngt davon ab, was fiir Ziele die Lerner und die
Lehrer haben. Die Lehrer sollten den Lernern angeben, weche interkul-
turelle Kenntnisse sie den Lernern vermitteln miissen. Die Lerner miis-
sen ihrerseits wissen, welche Aspekte die interkulturellen Fertigkeiten
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umfassen. Eines der wichtigesten Ziele des Lehrens und des Erziehens ist
die Entwicklung einer interkulturellen Personlichkeit, die sowohl Eins-
tellungen als auch Bewusstsein mit einschlief3t.
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STEREOTIPY REIKSME DESTANT UZSIENIO KALBAS

Doc. dr. Vita BANIONYTE

SANTRAUKA

Straipsnio tikslas — aptarti stereotipus, jy kilme, apibrézimus, vartojima
ir reik$me mokantis uzienio kalby. I§ pradziy pateikiamos visos uzienio
kalby mokymosi kompetencijos pagal ,,Bendruosius Europos kalby mo-
kymosi, mokymo ir vertinimo metmenis®, toliau i§samiai charakterizuo-
jamas tarpkultarinis sgmoningumas kaip viena i§ bendryjy kompetencijy.
Tarpkultirinis sgmoningumas / tarpkultariné kompetencija ypac¢ padeda
besimokantiems naudotis kultiiros apraiskomis. Kalbos ir kultiiros santy-
kius nagrinéja sociolingvistika. Pazinti svetima kulttrg galima tik per sve-
timg kalba. Mokantis uzsienio kalbg reikia suvokti su ta kalba susijusios
kultiros sociokultarines, tarpkultirines ir daugiakultirines mastymo ir
elgesio normas. Daznai tai atliekama pasitelkiant socialinius stereotipus.

Straipsnyje atskleidziama stereotipy savokos kilmé, pateikiamas ste-
reotipy apibrézimas, jy skirstymas j autostereotipus ir heterostereotipus,
aptariama savoka klaidinga nuomoné (falsche Einstellung), isankstinis
neigiamas nusistatymas (Vorurteil), teigiama ir neigiama socialiné pa-
tirtis, gladinti stereotipuose, adekvataus jy vartojimo butinumas komu-
nikacijos procese. Siame darbe daugiausia remiamasi nacionaliniais ste-
reotipais, ju zZinojimas ¢ia jvardijamas kaip tarpkultarinio bendravimo
salyga. Pabaigoje akcentuojama, kokias tarpkultirines Zinias mokytojas
turi perduoti besimokanciajam ir kokius tarpkultarinius aspektus turi zi-
noti besimokantysis.

Pagrindiniai Zodziai: bendrosios kompetencijos, pasaulio paZinimas,
sociokultiirinés zinios, tarpkultiirinis sgmoningumas / tarpkultiiriné kompe-
tencija; stereotipai, autostereotipai, heterostereotipai, regioniniai ir naciona-
liniai stereotipai, klaidinga nuomoné, isankstinis neigiamas nusistatymas.
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KBOMNMPOCY Ob UCMOJIb3OBAHUNA
KPEOJIN3OBAHHDbIX TEKCTOB HA
3AHATUAX MO UHOCTPAHHOMY A3bIKY
(JIMHrBOKYJIbTYPOJIOTMYECKUWN ACMEKT)

Hou. [1-p Enena KASMUMAHEL

Jlumoeckas 60eHHAS AKAOEMUS
um. 2enepana Vownaca XKamatimuca,
JIlumosckuii 30yKonozu4eckuii ynusepcumem

ANOTACIJA

Kreoliniai tekstai uzsienio kalbos uzsiémimuose (lingvokultirologinis
aspektas).

Straipsnyje aptariami kreoliniy teksty, naudojamy mokant uzsienio
kalbos, ypatumai. Straipsnio autorius videotekstus apibuidina kaip kreo-
linio teksto porusj ir, vadovaudamasis didaktinio tikslingumo principu
ir rusy kalbos déstymo praktika, pateikia jy tipy charakteristikas ir nu-
rodo mokymui skirty videoteksty atrankos kriterijus. Autorius pabrézia
videoteksty panaudojimo butinybe ir privalumus mokant ne tik uzsienio
kalbos leksikos ar gramatikos, bet ir formuojant tokia pacig kaip ir gim-
taja kalba kalbanciyjy kognityvine baze, biiting sékmingam bendravimui
uzsienio kalba uztikrinti. Straipsnyje teigiama, kad videotekstai padeda
geriau suprasti kitg kulttirg ir perprasti $ios kultaros realijas be papildomy
komentary. Straipsnio autoré prieina prie i§vados, kad videoteksty pa-
naudojimas, ugdant lingvokultiirologines kompetencijas, turi buti derina-
mas su tradiciniais metodais, taikomais mokant uzsienio kalby. Tik visy
mokymo(si) budy ir metody darna gali sudaryti sglygas kultiirologinio
mokymo sistemos vientisumui uztikrinti ir norimam rezultatui pasiekti.

Pagrindiniai ZodzZiai: kreolinis tekstas, lingvokultiirologiné kompeten-
cija, vaizdiné medziaga, nacionalinis mentalitetas, kalbiné elgsena, komu-
nikaciné kalbiné kompetencija.
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BBOJHBIE 3AMEYAHNA

Mpea o ToM, 4YTO MHOCTPaHHBIN A3bIK yCBaUMBAaeTCA BMeCTe C
Ky/IbTYPOJl 4y)XOTO Hapojia, He HOBa M IIPU3HAETCS ceifyac BCeMM
METOAMCTaMU. B Hacroslee BpeMmsA HaOMoOAaeTcA IOCTEIeHHAA
TpaHchopManysi KOMMYHMKAaTMBHOTO MeTofa oOydeHms (Kom-
MYHMKAaTMBHO OPMEHTMPOBAHHOTO OOydYeHNs) B METOAMKe IIpe-
IO/JaBaHMsI MHOCTPAHHBIX SI3BIKOB, B TOM YMCJIE PYCCKOTO, B IIOAXOZ
kynpryponorndeckuit. O. JI. MwurpodaHoBa mnpemmaraer 0603-
HAYUTb TAaKyl0 CMEHY U pasBUTHME MeTOAMYECKNMX OpUEeHTaIVil
JIMHTBOAMAAKTUYIECKMM T€3JICOM «OT IIPMHIUIIAa KOMMYHMKATUBHOCTH K
NpUHLMIY AnanoraKynbryp» (Murpodanosa 2004: 26). Takum ob6pasom,
B JJaHHBIJI MOMEHT UJET aKTMBHBII MOMCK HOBBIX METOJOB O0yYeHMUs
VIHOCTPAHHBIM A3bIKaM, OTBEYAIOLINX COBPEMEHHOMY IIOHVMaHMUIO POJIN
sI3bIKa B KOMMYHUKATUBHOM IIpOLiecce ¥ B XXM3HM OOILIeCTBa B I€IOM.
Ocoboe BHUMaHUe yHENAETCSA CO3AAHUIO U UCIOTb30BAHUIO YIeOHBIX
MarepuagoB, COOTBETCTBYIOLIMX J BOIUIOM[AIOIMX KOTHUTUBHO-
KOMMYHMKATVBHOE HaIlpaBJieHNe B MeETOAMKe IIPEeNofaBaHNUsA MHO-
CTPaHHBIX S3bIKOB.

V3y4ast ”HOCTPAHHBIII SI3BIK, MBI IIPEX/je BCETO TOTOBUMCS K OOIIEHIIO
Ha 3TOM A3bIKe, TO €CTb CO3[aéM (YHIAMEHT 11 KOMMYHUKALMM U
BbIpabaThIBaeM YMEHS 1 HaBBIKY OOLIeHNs Ha 9TOM si3biKe. COBpeMeHHast
MeToAMYecKass Hayka JO/DKHA 0a3uMpoBaTbcsd Ha HAYYHOU IapajurMe,
CTIOXXMBIIIEVICS B SI3bIKO3HAHMM K KOHIY XX BeKa, KOTOPYI0 Has3bIBAaIOT
HO-pa3HOMY: “KOTHUTMBHOI JIMHIBUCTUKOI, “IIparMa/JMHIBUCTUKOIL,
“muckypc-aHamsom” u T.aI. Bomep 3a B. V. InaxoBeiM Mbl Oypmem
II0/Ib30BaThCS TEPMUHOM “KOTHUTVBHO-KOMMYHMKATHBHOE HAIIPAB/ICHNE
NOHMMasi KOTHUTMBHOCTb KaK  CIIOCOOHOCTb YellOBeKa M3ydaTb
OKPY>KAIOLIMII MUP C TIOMOIIBIO SI3bIKA, CO3/IaBaTh BTOPYIO PeaIbHOCTD,
COLIMYM M dYepe3 A3bIK IOCTUTAThb CaM SA3BIK, & KOMMYHMKATMBHOCTD
TPaKTyeM KaK ‘CIIOCOOHOCTb JIIOfieil, MCIONIb3Ys s3bIK, BBICTPAMBATDh
B3auMornoHnmanue B couuyme” (Illnsaxos, 2011: ¢.35).

OueBMIHO, YTO 3HAHVIE TO/IBKO JIEKCHUKI M PAMMATKI MTHOCTPAHHOTO
A3BIKA SBHO HEJOCTATOYHO IS YCIIEIIHOTO KOMMYHMKAaTHMBHOTO
Ipolecca Ha 9TOM si3biKe. He MeHee Ba)KHO NMOATOTOBUTH YYaIUXCs
K MEXKYJIbTYPHOMY OOIIEHUIO IIpefCTaBUTe/Iell PasHbIX HAPOJOB U
CO3[IaTh y HUX KOMIUIEKC HEOOXOAMMBIX KY/IbTYPOBEAYECKUX 3HAHMIA,
obecreyMBalONINX afileKBaTHOE NOHMMaHNe ¥ IOBEJieHUe B YCIOBUAX
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ME>XHAIVIOHATbHOTO OOILeHNA.

daktnyecku peyb UAET 0 POPMUPOBAHUM HEOOXOAMMOIN Kylb-
TYpOBEUECKO/l KOMIIETEHI[MY KaK HeOoTeMJIeMON dYacTu oOIeit
KOMMYHUKATHBHO-f3bIKOBOJ KOMIIETEHIIMM KOTOpas HpOABIAETCA,
cormacHo B. BospbHeBuuy, B cnepymomem:

- B ymMeHMM KOHCTAaTMpOBaTb CXOACTBA UM PasIM4uMA MEXIY CBOEN
KY/IBTYPOIi U KyIbTYPOIL CTPAHbI M3y4aeMOr0 sI3bIKa;

- B moHMMaHMM TOYKM 3peHMS JII0fell JaHHOTO 3THOKYIbTYPHOIO
COLMyMa U CBOVICTBEHHOTO MM 00pasa U CTWUIA XU3HI;

- Bo6pexTuBm3anym 06pasa pogHOI KY/IbTYPbl, TPAAUILINIL, CIIOCOO0B
MEHTA/IbHO — SI3bIKOBOJI KOHI[ENITYaMN3aLuN BeiiCTBUTe/IbHOCTH, CLep-
’KaHHOCTU B IPOABJIEHUMN 3TOLEHTPUYECKUX CKIOHHOCTE! U B IIpa-
BO3AIMTHO IO3VUIIVY 110 OTHOLIEHNIO K POJHON KYIbTYpe;

- B yMeHum cmnpaBmATCA B CUTyalUAX MEXKYAbTYPHBIX, MeX-
3THMYECKUX IPOTUBOPEYNIi M HEOPa3yMeHNI 9TUIeCKM ITPYeMIEMbIMMI
crioco6amu (BospueBuy 1998: 160).

TexHomormsanuss ¥ KoOMIbIOTepu3aluss BceX cdep IKU3He-
IeATEeNIbHOCTY COBPEMEHHOTO Ye/IOBeKa, BBIPAabOTKa C paHHETO JIeTCTBA
YCTOMYMBBIX HABBIKOB BOCHPUATHA MHGPOPMAIVM depes3 ayauo-3pu-
TE/IbHBINI 00pa3 «C 3KpaHa» CHeNaso HeoOXOAMMBIM CO3fjaHMe ydueO-
HBIX MaTepuasoB, BKIIOYAIOUIMX ayAMOBM3Ya/IbHBINA aCIeKT KakK 00d-
3aTenbHbIN 9eMeHT 3aHaTuit o PKV Ha mo60oMm atarne o6ydenns. Takoit
HOAXOfl IpUOIMKAET 3aHATIE K PeaIbHbIM, IIPUBBIYHBIM /I MOJIOZBIX
JTIofiell YCTIOBYAM >KM3HU. B cBA3Y ¢ aTHM MeTOfMYecKn paspaboTaHHbIe
KVHO- 1 BUIleOMaTepyajbl CTAHOBUTCSI HEOThEM/IEMOI JacTbIO TI060T0
kypca PKJ u wmcnonpsylorcs B KadeCcTBe He3aMEHUMBbIX Y4eOHBIX
1oco6uii, ClocOOCTBYOIUX IOTPY>KEHNUIO YYAILINXCS B MUP pealbHOr0
OOIIeHMS HA MIHOCTPAaHHOM A3BIKE.

Copep>xaTenbHblil IIOTEHI[MA BOBJEKaeMOl B IpaKTUYecKoe
npenopgasanue PKV KynbTypbl HACTONMBKO BENNK, YTO MO3HAHME €€ BO
BCEM 00'beMe Bpsij 1M BO3MOXKHO. [ToaTOMYy 3a/jada METORMCTA CBORUTCSA
K TOMY, 4TOOBI 00€CIIeYNTD YYAIMXCs 3HAHNUEM OCHOB 3TOJ KY/IbTYPbI 1
yMeTb 0TOOpaTh M3 BCETO MHOXKECTBA SABJIEHNUII KYIbTYPBI Te, KOTOpBbIe
OTBEYAIOT KaK MHTepecaM y4YalllMXcCs, TaK ¥ KOMMYHUKATUBHBIM Lie/IAM
o0ydeHu. B 9T01I CBA3M NCIIONIb30BaHIE BY/eOMAaTepUaIoB Ha 3aHATHAX
IO PYCCKOMY SI3BIKY IIpefCTaB/IsAeTCA HaM He TO/NbKO YMECTHBIM, HO U
HeOOXOIVIMBIM.

45



Ilenp craTby - Ha IpUMepe MCIONb30BAaHMUA BUIEOMATEpPUAIOB B
kypce PKV onpezennTb 0CO6EHHOCTY 1 IPENMYIIeCTBA UCIIO/Ib30BaHN
KPEOM30BaHHBIX MAaTepPUaNioB, B YaCTHOCTM BUIEOCIOKETOB, [
CO3JaHMsA y CTY[IEHTOB JIMHIBOKY/IBTYPOTIOTMYECKON KOMIETEHIIVN,
HEOOXONUMON [ OOleHNss Ha MHOCTPAHHOM s3bike. B pabote
VICITO/Ib30BaHbl AaHAIUTUYECKUI U OIMCATENbHbIN METO/IbI.

OCHOBHAA YACTD

Tak kak KOMMYHNMKAaTMBHas HaIlpaBIeHHOCTb oOydeHus PKU
IpeIonaraeT MCIOAb30BaHME MONYyYeHHBIX B 06mactu (OHeTHKH,
JIEKCUKM ¥ TPAaMMATMKM 3HAaHWUIT B KOMMYHMKATMBHOM IIpOLiecCe,
a B KadecTBe Ienu OOydeHNs NPU3HAETCsA IOATOTOBKA YYaIUXCs
K MEXKYIbTYPHOMY JAMAnory (MeXKyIbTYPHOI KOMMYHUKAIVN),
BO3HMKAaeT peasbHas HeOOXOAMMOCTD B MCIIONb30BAaHUM 1 paspaboTKe
HOBBIX TEXHOJIOTMIT OOydYeHMs, KOTOpble OBl IpeAmonaraan He
TO/IBKO $3bIKOBYIO, HO M 3HAaKOBYI0 B ILIMPOKOM CMBICTIE CTOPOHY
coobuieHnit. 3aHATHE, HNOCTPOEHHOE HA TAaKOM IIPUMHIINIE, MOXET
Ha3bIBaTbCA NOMMQPOPMATHBIM, TaK KaK pedb (TEeKCT) codeTaeTcs B
HEM C Pa3IMYHBIMM BUJAMU 3PUTEIbHBIX 00pa3oB — KapTHHKaMU,
M300paKeHNAMY, CUMBOMMKOM ¥ [p., @ TaKXe C MY3BIKOMl Kak
VICTOYHMKAaMM Ky/JIbTypoBefgueckoit mHpopmaumu. Takum obpasom
VICIIO/Ib30BaHMe Ha 3aHATUAX NHOCTPAHHBIM A3BIKOM KPeO/lTN30BaHHBIX
TEKCTOB CaMOT0 Pa3HOTO BIJIa IPE[CTAB/IACTCA He TOJIbKO YMECTHBIM, HO
1 Heo6xoauMbIM. BepbanbHas u MKoHM4YecKas (pUCYHOK, poTorpadus,
BUJICOPAJ) YacTU ABJIAITCA OPTaHMYECKVMM  COCTAB/ISAIOILMMU
KPeoIM30BaHHOTO TeKcTa. OHM 00pasyloT He CyMMy 3HadeHui, a
00BEeIMHAIOTCA B CJIOKHO OPTaHM30BAHHBII CMBIC/. B HacTosAIIee BpeMs
U3y4eHMe KPeOIM30BAHHBIX TEKCTOB, ~(PAKTypa KOTOPBIX COCTOMUT
U3 [BYX HETOMOTEHHBIX 4YacTeil: BepOa/nbHON (A3BIKOBOI/ pedyeBOr)
U HeBepOa/nbHON (NpMHAIIEXaIell K APYTMM 3HAKOBBIM CHUCTEMaM,
HE>XeJTU eCTeCTBEHHBII A3bIK)” CTAJI0 OFHOI U3 06/1acTell TEOPUM TEKCTA
(Copoxknun 0. A., Tapacos E.®.,1990: 180). Emé A. A. Pedopmarckuii
obpaTu/i BHMMaHMe Ha TO, YTO W/UIIOCTPALVs COCTAaB/IsAeT 0COOBIN
CTPYKTYPHBI/I MOMEHT BBICKa3bIBaHMs ¥ II09TOMY JO/DKHA OBITH
BK/IIO4eHa B cepy msydenms muHrBuctuku (A. A. Pebopmarckuii,
1933: 53). CyiiecTByeT Leblil PSR MCCIELOBAHUI HOCBALIEHHBIX
BBIACHEHVIO XapaKTepa ‘APyrMX 3HAKOBBIX CHUCTEM , BKIIOYEHHBIX B
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BepOa/IbHbIN TEKCT, MX COOTHOIICHUIO C 9TUM TeKCToM (AHMCMMOBa
E. E., 2003: 8). B aroM psARy BUAEOCIOKET IpPEACTaBseT OO0
VICK/TIOYMTEIbHO BaXKHBII KPeOIM30BaHHbI MaTepuas 1 0COObIIT aCTIeKT
3aHATUA U MOXXET pacCMaTpUBaATbCA HaMU KaK CBOETO poja KYHI)TyprII/UI
pecypc, a IpUMEHNTEIBPHO K y4eOHOMY IPOLIeCCy BUEO IpefCcTaBsieT
€000J1 HOBBIII THII y4eOHOTO TTOCOOVIA.

B peanbHOIT )XM3HNM He BCET/a CYLIECTBYIOT YC/IOBNS, HEOOXOIMBbIE
s ofmeHmss Ha pycckoM si3bike. CliefoBaTe/IbHO, BO3HUKAeT
HeOOXOAMMOCTb B CO3JaHMUM MCKYCCTBEHHBIX YC/IOBMII, MaKCHMa/IbHO
HIpUOMVOKEHHBIX K peajlbHbIM, KOTOpPbIe OYAYT CTUMYIMPOBATb Y 00Y-
JaeMbIX YMECTHbBIC NI ,[[aHHOI;I CUTyalllll p€4Y€BbI€ BbICKA3bIBaHUA U
MaHepy noBefieHVA. OGHUM U3 CPefiCTB CO3[aHMUs PearbHOI pedeBoll
Cpelbl Ha 3aHATHAX 110 PYCCKOMY A3BIKY ABJIAETCA pery/ApHoOe BBelleHNe
B y‘ie6HbU7[ IIponecc KOMIIIEKCA ayaMOBIM3Yya/IbHbIX CPEACTB O6Y‘I€HI/IF{
(yueb6HOTO TB, ButeomaruuTooHa, AMHAMIYECKNX KUHOPPATMEHTOB).
B]/ISyaTIbHaH AVHAaMUYHOCTDb BUIEO II03BOIAET IIPENCTABUTD «KUBOM
A3BIK» B HeﬁICTBVII/I, Ha (bOHe KOMMYHMKAaTBHOTO KOHTEKCTa, B
KOHerTHOI?I KyHbTypHOI}J[ CUTyalum, rae M y49aCTHUKN KOMMYHUKAaI NN,
M SI3BIK JIETKO JOCTYIIHBI BOCIPUATHIO O0y4aeMOro, CIIOCOOCTBYs
co3aHmnio 060001EHHOrO 00pas3a «sA3BIKOBOI TUIHOCTU», CTOb
BOXHOTO [Is1 NO3HAHMUS MHOA3BIYHOM KY/IbTYpPbl. Bupeorexcrs
06}Ia,uaIOT BCEMU TEKCTOBBIMMU KaTETOPUAMM, ITPEXKIE BCETO KATETOPUAMU
OEITOCTHOCTNN UM CBA3AaHHOCTU. Bep6aHbHaH N MKOHMN4YECKadaA 4YacCTu,
BSaI/IMOJICI‘/J[CTByH B paMKax OJHOIoO TE€KCTAa, MOTYT CTaTb HOCUTEIAMU
MOJa/IbHOCTH KaK BU/ja OTHOLIEHMS a/fpecaHTa K CO00II[aeMOMY, a TakoKe
TEMIIOPA/IbHOCTN, JTOKATUBHOCTH. BemmonHaa kak ]/[306pa3I/IT€HbHyIO,
TaK U BBIPA3UTEbHYI0 QYHKINM, OHM BCTYIAIOT B PasHble CMBIC/IOBbIE
OTHOLIEHNsI, COOTBETCTBYSI Il€/IeyCTaHOBKE aBTOPA.

Ilo cux mop, paccyxpjas O 1eecoOOpasHOCTH M IIPEUMYILIeCTBAX
MNCIIO/Ib30BaHUA BI/I}ICOHOCO6]/H7[ Ha 3aHATUAX 110 NHOCTPAaHHOMY A3bIKY,
B IIEpBYI0O O4Y€pe€Ab YIOMMHATIOCh, 4YTO BI/IHCOHOCO6I/IC IIO3BOJIAECT
IpenofiaBaTe/io, BO-NEPBbIX, MOJEMUPOBaTh (YHKLUMOHMPOBaHME
sA3bIKa 1, BO-BTOPBIX, BK/II0YAaTh B IIpOL€CC O6Y‘IeHI/IH KaK penenTnBHbIE,
TaK U HPORYKTUBHbIE BUABI pedeBOil AesTenbHOCTH. OFHAKO Heb3s
UTHOPMPOBATb 1 TOT (PAKT, YTO BUIEONOCOOUE ITO3BOMAET YYALIMMCS
MOTPY3UTBCS B peabHbIN MUP XXU3HU Miofiell B Poccuy, movyBCcTBOBATh
HalU/IOHaTIbeI]?I KOJIOpUT MX IIOBCEAHEBHOI'O 6bITI/IH, Ay4dHie IIOHATD
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MEHTA/INTeT PYCCKMX, Y3HAThb PYCCKYI0 MCTOpMIO M Tpajguuyu. bonee
TOTO, IOCTVDKEHNE KY/IbTYPOIOTM4ecKoll MHPOPMALUU IIPOUCXOSUT
3a4acTyio 0e3 CHel[MaIbHbIX YCUIUI CO CTOPOHBI NpernojaBaTens U
UJET HEKUM KY/IbTYpPOTIOTrMYecKuM (POHOM, Ha 6aze KOTOPOTro CTPOUTCSA
U3ydeHIe TeKCUKM, TPAMMAaTUKY, POHETUKI PYCCKOTO sI3BIKA, a TAaKXKe
paboTa 1o pa3BUTHUIO PEUL.

BesycnoBHo, Bupeomocobue — OFHO U3 CaMbIX IIE€PCHEKTUBHBIX
HAIlpaBJIeHNI B OOy4YeHUM JIeKCMKe MHOCTPAaHHOTO, B YaCTHOCTU
PYCCKOTO sI3BIKa, TaK KaK OHO IPEeJOCTAB/IsieT OOMblie BO3SMOKHOCTI
B OTHOIIGHMM CEMaHTM3alUM ¥ 3alOMMHAHMUA CJIOB, IIO3BOJIAET
nposiBUTh A epeHIIpOBaHHbIl [OAXOA K IIpe3eHTaluyu CJIoB,
VIMEIOIUX pPa3Hyl0 TPYAHOCTb M OIIpee/leHHble CeMaHTUYecKye
OCOOEHHOCTM B pasIMYHBIX KOHTEKCTaX. biaropmapsi Bumeopsny
3HAYNMTe/IbHAsA 4acCTb JIEKCUYECKOTO MaTepyana CTAaHOBUTCSA HMOHATHO
U1 yyamuxcs 6e3 momoly cnosaps. VI Takum 06pasom usydeHue CIoB
Y BBIp@)KEHMII, IpeACTaBIAINX, ¢ Toukn 3peHus B. I. Kocromaposa
n E. M. Bepemarnsa, mpegMeT W3y4eHUA JMHIBOCTPAHOBENECHUSA
(Bepermarun, Kocromapos 1980: 63), Tuma 6aHs, mu, camoBap U Mof
3HAYNTE/IbHO O0JIer4eHO HaaM4MeM 3pUTENIbHOro obpasa. ITo Ke
OTHOCUTCSI I K M3YYeHMIO 0€39KBMBATEHTHBIX SI3BIKOBBIX €JVHMUL] —
c70B U Gpas3eonorn3MoB, MpeNCcTaB/ISAIIINX c000il 0003HAYEeHNUs CIle-
IUIECKUX IJIsT PYCCKOM KYIBTYpBI sIBJIEHWIL: MMOHep, ILIanb, cOOp
MeTa/IofioMa, 6uTh 4emoM. Bupeo obneryaer m ympolaer u3ydeHue
MUQOTOrN3MPOBAHHBIX S3BIKOBBIX ENMHUIL: apXeTUIIOB, Mudosorem,
00pAIOB, IOBEPUIL, PUTYANIOB, 0OBIYAEB, 3aKPEIIEHHBIX B S3BIKe.

[IpyHUMIBL TIpe3eHTAaLMu ¥ 3aKpeIUIeHMs JIOTOKYIbTypeMbl Ha
9KpaHe TaKOBbI:

a) coueTaHue peueBOll U MPEAMETHOI AesATeTbHOCTY Ha SKpaHe;

0) dyepefoBaHMe CTATMYECKUX U AMHAMWYECKUX 00Pa30B;

B) B3aMMOJIE/ICTBUE JIMHTBUCTUYECKON VM SKCTPAIMHTBUCTIYIECKOI
uHpopManNy;

) pasHOOOpasme acconmannii MapajurMaTMieckoro M CUHTAarMa-
TUYECKOTO XapaKTepa, CO3[jaBaeMbIX BepOanbHO M BuayanbHO. Kak
BUJIUM, OHM OCHOBaHBI Ha OOIIMXIPUHIMIAX INPE3EHTALMM M 3aK-
perUteHs ClI0B pyu paboTe ¢ BUjeOMaTEPUATIOM.

TpynHO mepeoLeHUTh LEHHOCTb BUAEONOCOOMIT, KOTAa pedb MUJeT
00 W3y4eHMM PYCCKOTO PpedeBOTO IOBEEHMs, TO eCThb IOBeeHINs,
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3aKPeIVIEHHOTO B HOMVMHATUBHBIX, TPAMMATUYeCKUX Y CTUINCTUIECKIX
eIVMHUIIAX, a TaKoKe IPU WU3YYEHUM PYCCKOTO peYeBOTO ISTUKETA.
[ToguepkHéM, UTO STUKETHBIE OTHOLIEHUS — 9TO YHUBepCaaus,
IPOSIB/ICHNU A KOTOPOIT HAIIVIOHAIbHO-CIIenpuaHbL. Brarogaps romy, 4to
BI/IEOII0CO0MEe OCHOBAHO Ha AMAore, MPeCTaBIeHHOM B KOHKPETHOI
JKM3HEHHOJI CUTYalluy, CTAHOBUTCS BO3MOXKHBIM M3y4eHUe 4epT pyc-
CKOTO KOMMYHMKATMBHOTO IIOBEfEHMs BO BCEX €ro NPOSBIEHMIX -
TaKNX, KaK OTHOCUTEJIbHO BBICOKas OOIIMTENTbHOCTD, IMOBBINICHHAA
9MOLMOHA/IPHOCTD, KOMMYHUKATUBHBIN E€MOKPATN3M, MCKPEHHOCTD,
cTpem/ieHMe K He(pOPMaTbHOMY OOILIEHNIO, JOIYCTUMOCTb HEKOTOPOI
CTelleHM TpybOBAaTOCTM, CTPeM/IEHME 3a4acTyi0 PeryaupoBaTh IIOBe-
IeHye cobeceHMKa, KaTeTOPUYHOCTb BBIPXKEHNA HeCornacus, ObITo-
Bas Heynbl6umBocTh u 1of. (CrepHun 2004: 33-47). Bupeomocobue
TaKKe IEePCHEeKTMBHO B IUIAHE M3YYeHMA CTWIMCTMYECKOTO YyKiIaja
PYCCKOTO 53bIKa, T.€. COOTHOLIEHNSI OOIIEIPUHATOTO PYCCKOTO SI3BIKA 1
npodeccroHaNIN3MOB, [UAaIeKTU3MOB, CJIEHTa Y MO,

Bupeo maér He3aMeHMMBII MaTepuan B IUIaHe U3Y4YEHMS] PYCCKOTO
HaI[MOHA/IbHOTO MeHTanuTteTa. OTHOCUTENPHO Poccuu MPUMHATO CUM-
TaTh, YTO €€ VICTOPYs, a CJIEOBATENIbHO M XapaKTep PyCcCKOro Hapoja —
3TO HepasraflaHHas TaiiHa. KakoBbI >Ke OCHOBHbIE YepPTBI PYCCKOTO
HaI[MOHAJIbHOTO XapaKTepa ¥ MeHTamuTeTa? HeT ofHO3HaYHOrO OTBETa
Ha 3TOT BOIIPOC, BOKPYT HETO JAaBHO UAYT cOpbl. OfXHYU NPeACTaBAI0T
cebe pyccKmil Hapoj Kak HEYTOMMMOIO TPY)XXEHNKA, CO3VJATeNs U
TBOpIIa, OOOTaTMBILIETO MNP BEIUKUMM [OCTIDKEHVSIMU B O0OIacTH
Ky/IbTYpbl, HAyKy, JIUTEPATypbl; Apyrue, HA00OPOT, CUYUTAIOT €ro
OTCTa/IbIM, HU Ha YTO He CIIOCOOHBIM, YPe3MEPHO IBIOIIUM, IY>KAbIM
Iporpeccy, IPOTUBOIOCTABIAA ero (0COOEHHO B IOC/IeHVE TOHbI)
TaK Ha3blBaeMbIM «IVBIIM3OBAaHHBIM HApofaM ¥ TOCYAApCTBaM»
(Bpronos 2002: 63-64). [ToaTomy co3paHme y 00y4aeMbIX 00 beKTUBHOTO
obpasa Poccum m pycckoro HalMOHA/JIbHOTO MEHTAIUTeTa — 3ajada
He 13 nérkux. [lo-BupyMoMmy, 37iecb OCOOEHHO BaKeH IPaBU/IbHBIN
nop60p BueoMaTepyaa U TIIATeIbHO OOyMaHHas €ro Ipe3eHTalys.
VIMeHHO B XOfie M3y4eHNUsI M 0OCY>KIeHNsI KOHKPETHOTO BU/IEOCIOXKETa
MO>XHO TOBOPUTb KaK O IOJIOKUTEIbHBIX, TaK M 00 OTPMUIIATeIbHBIX
yepTax PyCCKOTO HAIMOHATbHOTO XapakTepa, a Takke o (¢axkTopax,
HOB/INABIINX Ha uX popMupoBanue. Hanpumep, ucronbays pparMeHTsl
komenuu JI. Taiimas “ViBan BacunbeBny meHsieT mpodeccnio’, MOXHO,
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C OfIHOJI CTOPOHBI, IOFYEPKHYTD XKECTOKOCTb U BJIACTHOCTD Laps, a C
APYToil CTOPOHBI, OTMETUTb €ro 3a00Ty O TOCYHapCTBe, SPKUIl yM,
HEKOTOPYIO CEHTMMEHTA/IbHOCTD, LIIeiPOCTh, YMEeHMe IIPUCIIOCOOMUTHCS K
HOBBIM, HEOOBIYHBIM 00CTOsITENbCTBAM. bosee Toro, dunbm mo3Bosnser
IIO3HAKOMWTD CTYHEHTOB C He TOJIbKO JMCTOpMYeckmii smoxoit VBana
IposHorO, CTOND BaXKHOI! 4151 MCTOpUM Poccuy B 11enoM, HO ¥ C PyCCKUM
30/{4€CTBOM, HALlMOHATIBHBIM PYCCKMM KOCTIOMOM, ObiTOM. Habmromas
3a TEeMIIOPaJIbHOCTBI0 KPEONN30BAaHHBIX TEKCTOB, JCCIIeOBATeNN
OPUXOAAT K BBIBOAY O TOM, 4YTO MKOHMYECKNE CPeAcTBa MOTYT
CaMOCTOATE/IbHO HECTV OIIPefie/IEHHYI0 BPEMEHHYI0 WHQPOPMALNIO
(0ObIYHO 3TO M300paXKeHMsT IPEAMETOB MaTepPUaTbHON KYIBTYpbI
OIIpefie/IEHHOTO Mepyuoyia, HallpuMep, nupaMng, CUHKCOB 1 fip.), Jalle
JKe OHY BIIMCBIBAIOTCSI BO BPeMEHHOJ IIaH BepOaIM30BaHHON YacTu
TeKcTa 1 mopep>kuBawr ero (Auucumosa E. E., 2003: 37). Ha marepuane
9TOl KMHOJNEHTBI TaKXe MOXXHO TOBOPUTb U 00 0COOEHHOCTSX,
XapaKTepHBIX MAJIA SMOXM 3aCTOSI COBETCKOTO IIepUOfia, NPEeNCTaBUTH
B aQygUTOpUM TBOPYECTBO 3aMeyaTelbHOTO PYCCKOTO IIMCATeNs
M. BynrakoBa. 3aMeTNM, YTO B JaHHOM C/Iy4ae Iepef MpenogaBaTesieM
PacKpBIBAIOTCsI OoraThle BO3MOXKHOCTHU IIPUBJIEKATD OTIOTHUTENbHBII
JIVMHTBOCTPAHOBEMUIECKMIT MaTepuas, cofepXaiuit uHPopManuo He
TosnbKo Xu3HU B CoBeTckoM Coro3se 70-X, HO U 0 BpeMeHM CTaIMHCKOTO
IpaB/IeHNsA, CPaBHUTb TPaXJAHCKyI0 mosuumio bynrakosa u laiipas,
paccMaTpuBas 9TOT MaTepuan depe3 IIPU3My Hallero BpeMeHy. OIBIT
IIOKa3bIBAeT, YTO TAKOI ITOAXOJ IMpMBJIeKaeT 00y4aeMbIX, IIPOBOLUIPYET
X Ha TIIOMCK [ONOTHUTEJIbHON CTpPaHOBeNYeCKOi WMHPOpMAINH,
BBI3BIBACT >KeJIaHMe OOCYAUTHh M3y4eHHOE ¥ BBIPA3UTb CBOE MHEHNe
(Kasumsuern, 2012: 209-210).

Ha paHHBII MOMEHT CyLIeCTBYIOT TPM OCHOBHBIX MCTOYHMKA
BUIEOMATePHATIOB, UCIIOIb3yeMbIX NP 00yYeHNUN PYCCKOMY SI3BIKY KaK
MHOCTPaHHOMY:

a) BMUJEO03aMVCh PAa3/IMYHBIX TeNEeBU3MOHHBIX IIepead;

0) BuileopMIbBMBl M BUJICO3AINCH  XYHOXXECTBEHHBIX, JOKyMEH-
Ta/IbHBIX ¥ MY/IbTUIUIMKALVIOHHBIX (GU/IBMOB, He IIpe/jHa3HaYeHHBIX /I
IperoyjaBaHNs;

B) y4eOHOe SA3BIKOBOE BUJIEO, pa3pabOTaHHOE IpeIofiaBaTeNsIMN I
MeTopucTaMu Kak B VIHcTuTyTe pycckoro Aspika um. A. C. IlymknHa,
TaK 1 3a py0e>KOM COBMECTHO C Pas3INYHBIMYU KMHOCTYAVISIMIUL.
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BupeomaTepmanbl KaX[OTO M3 VIOMSAHYTBIX THUIIOB VMEIOT
CBOM IIPEMMYINECTBA ¥ HENOCTAaTKNU. Tak, Halpumep, CIIELMATbHO
paspaboTaHHble yueOHble MaTepyanbl O3BOMSAIOT IOCTPOUTD 3AHATHE
Ha OCHOBE OIpEeeIHHBIX JIEKCUYECKUX eNVMHMUIL], TPaMMaTUIeCKUX
CTPYKTYp ¥ TeMaTUYeCKUX JIMHMUI, 0ObeINHEHHBIX OOIMM CIOXKETOM.
9T0 [aéT BO3MOXKHOCTb TapMOHMYHOTO KOHTPOJSA Haj Haumbosee
BOXHBIMU acmekTamy 3aHsaTusa. OfHAKO MHOI[A TaKye MaTepuasbl
CTPAlaloT  IEePEHACHIIIEHHOCTbIO  SI3BIKOBBIMU  TPYZHOCTSAMMU, UX
A3BIK TepsieT eCTeCTBEHHOCTb, Iepoy KaXXYTCs HepealbHbIMM, a BCsA
cuTyanus B LenoM HagyMaHHOW. OOBIYHO Takme mocobus OemHbI
B IUIAHe JIMHIBOKY/IbTYpO/IOTMYeckoro Marepuana. C  JMHIBO-
KY/IBTYPOJIOTMYECKUX MHO3ULMIT TOpas3[o IepCIeKTUBHee MCIIO0Nb30-
BaHMe Ha ypoKax (parMeHTOB  XY[OXXeCTBEHHDBIX, MY/IbTUII-
NMMKALIMOHHBIX M MOKYMEHTAa/JbHbIX (UIbMOB, BUIEO3AMNCENl pas-
JUYHBIX Tejlenepefad. Takme BufjeOMaTepUanbl COREPXKAT pPasHO-
CTOPOHHIOIO KY/JIBTYPOJIOIMYeCKyl0 MHQOpMaLMio0 Kak B 001acTi
VICTOPUM, TPAfULNIL, VICKYCCTBA B IIMPOKOM CMBIC/IE 3TOTO CJIOBA,
Tak B cdepe MOBCETHEBHOI XXM3HM PYCCKOTO 4YemoBeKa. VIMeHHO Ha
Marepyuaje TAaKUX BUJEOCIOKETOB y ydammxcs Qopmupyercs 6onee
00BEKTUMBHOE IpencTaBaeHne o Poccum M PycCKOM MeEHTaJIATeTe.
Bonee Toro, atm Marepumasnbl IpefHA3HAYEHbI /11 HOCUTENEN S3bIKa,
UM CBOJICTBEHHO M300WM/IMe MOfeneil KOMMYHMKATVBHBIX aKTOB, 4TO
TaKKe SAB/AETCSA UX OIPOMHBIM IIPEMMYILIeCTBOM. Bupeomarepuais
3TOTO THUIIA CTUMYIUPYIOT SI3BIKOBOE OOIeHMe 1 CO3[aoT arMocdepy
ectecTBeHHOCTU. O4YeBUHBIM HEOCTATKOM TaKMX BUIEOMATEPUATIOB
CTIeffyeT CYUTATh HEYIOPSZOUYEHHOCTh SA3BIKOBOTO, OCOOEHHO IpaMma-
TUYECKOTO MaTepuasa. VIMEHHO MO3TOMY CTAHOBUTCS OCOOEHHO BaX-
HOJl TIpefBapuTelbHass MeTOAMYecKas IOATOTOBKA 3TOrO MaTepuania
K IPOCMOTPY IIpenofjaBaTesieM, pa3paboTKa 3ajaHMil, YIPaKHEHMUI,
KOMMEHTapleB K TpaMMaTU4YeCKOMYy MaTepuaiy, COfepKalleMycs B
Bujieociokere. HeoOXOAMMBIM Tak)Ke IPECTABISAETCS BBOJ MOIMOJI-
HUTE/IbHBIX YYeOHBIX TEKCTOB, 00OTaIaloNX He TOMbKO JIeKCUYeCKIUIT
Y TPaMMaTUYeCKUII UANa3oH 3aHATUA, HO U €r0 Ky/IbTy-pOBeLIeCcKuil
HOTEeHIIMAL.

KaxoBsl ke OCHOBHBIE KPUTEPUH, OTIpefie/IAIoIINe [[e7IeCO00pasHOCTb
UCTIONIb30BAHMS BUAEO B LeMAX (QOPMUPOBAHUSA Y CTYAEHTOB
HeoOXOfMIMOI1 Ky/IbTYPOBeAYeCKOI KOMITeTeHIINM?
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IIpexxge Bcero, HeOOXOAMMO, 4YTOOBI BUJEOCIOKET COMEpIKall,
HOMMMO 4YJCTO JIMHTBUCTUYECKOTO MaTepuaa, ONpefe/I€HHbI KYy/b-
Typonorndeckuit "HGoOpManoHHbIN (HoH. B TaHHOM cTydae Ha IIepBBbIl
IVIAaH BBIABATAETCSl TNPUHIMII COBPEMEHHOCTH, MH(POPMAIVIOHHO
HACBIILEHHOCTM, ITOI€3HOCTY ¥ IPaBUWIbHOCTY (0O'beKTUBHOCTI).

Bupeonoco6ue HOMHKHO OBITH TeMaTUYECKM MHTEPECHO, MOITOMY
HeoOXOMMO B IIEPBYI0 OYepefb YYUTBIBATh BO3PACT YYaLUXCA U
yPOBeHb UX IPAKTUYECKOTO BIAJEHNUS S3BIKOM. [IpyrMMu CoBaMiu,
Ky/IbTYPOJIOTMYECKMII MaTepuan BUJIEOCIKeTa HO/DKEH COOTBETCT-
BOBATh BO3PACTHOMY KPUTEPUIO.

[IpennaraeMblit BujeoMaTepuan JO/DKeH 00/afaTh CTPYKTYPHOI
3aBeplICHHOCTBI0. He3aBucuMo oT >kaHpa HeoOXOAMMO, YTOObI OH He
TOJIDKO YBJIEKaJI TeMOJi (MIHaue ero MpoCTo He OyAYT BOCIPUHMMATD), HO
¥ IMeJT Y€TKYI0 KOMITO3MIINIO, T.€. COTEpyKasl Hauaslo, CEpPeUHY 1 KOHell.
Kynpryponorundeckne ¢pakTbl JO/DKHBI TAPMOHUYHO PaCIpele/aAThCs Ha
BCeX (ha3ax BUECOCIOKETa.

Tak kak ydyeOGHble 3a[auy MPEANOAralT IOBTOPHbIE IPOCMOTPHI,
BUJICOIIPOIPaMMBI JO/DKHBI ObITb MHOTOCTIOMHBIMY, KaK VX Ha3bIBaIOT
B 3aIIaJJHOJI METOAMYECKOI IUTEepaType, TO eCTb HACBIIIEHHBIMU Pa3-
HOOOPa3HbIM JMHTBUCTUYECKMM, IAPAJTMHTBUCTUYECKMM U JIMHTBO-
KY/IbTYPOIOTMIECKMM MaTepyranoM. DT C/IOU MOTYT OTpabaThIBaThCs
OT/IeNIBHO WM KOMIUIEKCHO IIOCPEACTBOM Pas3INYHBIX YIPa)KHEHMII B
3aBUCUMOCTY OT XapaKTepa MaTepuasa 1 >KellaHNA IperofiaBaTess.

C Hameil TOYKYM 3peHMs, HaIuuue TEKCTa, IapajUIe/IbHOTO BHU-
3yaJIbHBIM 00pa3aM, IOBbIIIAET S(PQPEKTUBHOCTb MCIONb30BAHUA
BUfileoMaTeprana. TekcT oOnerdaer BOCIHpMATHE 3Bydallleil pevu,
CIIOCOOCTBYeT pa3BUTHIO OpdorpapryecKnx HaBbIKOB M HABBIKOB UTe-
Hysi. COMyTCTBYIOILIMIT BUEOMATepMany TeKCT OCOOEHHO BaKeH I
Hojie3eH Ha Havya/JbHOM 9Tane ob6ydeHus. PoHorpaMmma HeobXofyuMa 1
B CJIy4ae MCII0/Ib30BaHMs PparMeHTOB U3 KMHO(UIBMOB UM CTIOXKHOTO
B IOHATUIHOM OTHOIIEHMM MaTepuana. Takoil TeKCT MOXKeT ObITb
CHa0>XX€H JIMHIBOKY/IBTYPOJNIOTMYECKMMIU KOMMEHTApMAMM, a TaKxKe
JOTIOTTHATEbHBIMY MUHU-TEKCTAMU, COREP)KAIINMIY OTIOTTHUTENTbHYIO
JVHTBOKY/IBTYpOJIOTMYecKy0 MHpopMaluio, HeobXoauMyo s 6oree
ITy6OKOTrO MOHMMAaHMA BUIEOCIKETA.

Knnomatepman [o/mkeH OBITH BBIONTHEH HAa BBICOKOM KMHeMa-
TorpadmueckoM ypoBHe ¥ NPeHCTAaB/IATh COOOI MperieileHTHBI BIUeO-
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TEKCT, U3BECTHBIN IIOJAAaB/IAIOIIEMY 60}Ib]_III/IHCTBY HOCUTeIeN A3bIKa.

BbIBO/IbI

TakuM 06pa3oM, IPUXOAUM K BBIBOLY, YTO KPEOIM30BaHHbBIE TeKCThI
IPEICTaB/IAIT COOO0I HeucdyepraeMblil KyIbTYPHBII pecypc M MOTYT
¥ JOJDKHBI OBITb JICIIONIBb30BaHBI B KadyecTBe y4eOHBIX MaTepyaloB Ha
3aHATUAX TI0 VHOCTPAHHOMY A3BIKY. VICIIO/Nb30BaHMe BUIEOOTEKCTOB B
IpenofjaBaHNy MHOCTPAHHOTO A3bIKa ONTUMUSVPYET Y4eOHBII TPOLiecC B
1Ie/I0M 1 fiefTaeT ero 6oJiee IIpUBIIEKaTeIbHbIM /11 00y daeMbIX, IPUOIIDKast
y4eOHYI0 OOCTAaHOBKY K peajbHON J>KU3HM, a IOCTVDKEHUE HOBOTO
CTAaHOBUTCA MeHee CJIOKHBIM, TaK KaK Oo/blasd 4acTb MH(popManmu
BOCIIPMHUMAETCS C 9KPaHa, YTO IPUBBIYHO J/I1 COBPEMEHHON MOTOIEXIL.
Ycex 06y4eHMSA WHOCTPAaHHOMY S3BIKY ¥ IIPOIECCa ITOCTVDKEHUA
VHOKY/JIbTYPbl Ha MaTepyajne KpPeOoIM30BAaHHOIO TeKCTa OOYC/IOB/IeH
psAnoM ($aKTOpOB, ONpele/AIOMM 13 KOTOPBIX fAB/IAETCS 00yMaHHBbII
BBIOOpP IIperofiaBaTeieM IIOAXOMAIIETO BUEOCIOKeTa JIA BK/IIOYEHVI
€ro B CTPYKTYpy 3aHATuA. IIpu BIOOpe BupeoMarepuana HeoOXOAMMO
YUIUTBIBATh BCE BBIIICYIOMAHYTbIe KPUTEPUM OTOOPA KPeo30BaHHBIX
MaTepuaaoB Takoro Tuma. He MeHee Ba)KHBIM TaKKe sABJIAETCA
TIJATe/IbHAS U TBOpUYECKas METOAMYecKas paspaboTKa ByjeoMarepuaa
npernofasarteneM. [10ABO/SA UTOT BbIIIe-M3/I0KEHHOMY, 0CO00 OTMETHUM,
YTO VCIO/Ib30BaHMe BUEO B Ka4eCTBE COCTABHON YacTu 3aHATHA o PKI
VIV TIPOBEJieHe LIe/IOr0 BMUIeOYPOKa Ha OCHOBE 9MM300B KMHO(UIbMA
B LEIAX CO3[jaHUA HEOOXONMMOII JIMHTBOKY/IBTYPOIOTMYECKON KOM-
HeTeHIMM y 00y4aeMbIX He 3aMeHSeT M He MCKIIOYaeT TPAaJMIVOHHbIE
(bopMbI paboTHI B 9TOM HAIIPAaB/ICHU HA 3aHATUAX 110 MHOCTPAHHOMY, B
JaCTHOCTY PYCCKOMY A3BIKY. TONbKO ylaqyHOe coYeTaHue BCeX Coco6oB
Y TIPMEMOB OOy4YeHMA MOXKET 00ECIIeYNTh 1Ie/IOCTHOCTD CHCTEMBI KYJIb-
TYPOBeYeCKOro 00y4eHMsI U IaTh >Ke/laeMblit 9P QeKT.
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ON THE USE OF CREOLIZED TEXTS IN FOREIGN LANGUAGE
TEACHING (LINGUACULTURAL ASPECT).

Assoc. Prof. Dr. Jelena KAZIMIANEC

SUMMARY

The particularities of the creolized texts usage in the foreign langua-
ges teaching are analyzed in the article. The author considers videotext
as a variety of the creolized texts, describes their kinds from the point
of view of the teaching methods value and proposes the criteria for the
selection of videotexts for the educational goals. Based on the example
of the Russian language teaching the author shows necessity and advan-
tages of the use of video materials not only for the successful learning of
vocabulary and grammar of a foreign language, but also for the creation
a common cognitive base (cultural background) with native speakers
which is necessary for the effective and successful communication in this
language. It is emphasized in the article that due to the use of audiovi-
sual materials the acquaintance with another culture becomes easier for
the students and many Russian facts of culture received from the screen
are clear without any additional commentaries. The author comes to the
conclusion that the use of video materials in order to create the necessary
language and cultural competence of the trainees does not substitute or
exclude the traditional forms of work at the foreign (in particular Rus-
sian) language. Only the right and well-considered combination of all
teaching methods and techniques can ensure the way for the integrity of
the system of cultural teaching and give the desired effect.
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MOTYVACIJOS REIKSME KALBY MOKYME
ATSIZVELGIANT | STUDENTY POREIKIUS
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Lina VALATKIENE

Generolo Jono Zemaicio Lietuvos karo akademijos
Universitetiniy studijy instituto UZsienio kalby katedra

ANOTACIJA

Straipsnyje nagrinéjamos Generolo Jono Zemaicio Lietuvos karo aka-
demijos studenty (karitiny) motyvacijos rasys, pagrindiniai psichologi-
niai poreikiai ir mokymosi prioritetai, analizuojami esminiai besimokan-
¢iyjy poreikiai. Apzvelgus tyrimus aiskéja, kad motyvacijos rasys skiriasi
priklausomai nuo kalbos mokéjimo lygio. Mokymosi ir i$mokimo po-
reikiai taip yra nevienodi istirty respondenty grupése. Siekiant nuodug-
niau i$siaiskinti studenty motyvacija ir jos dinamika, batinas ispléstinis
kiekybinis tyrimas.

Pagrindiniai Zodziai: vidiné motyvacija, iSoriné motyvacija, bendra-
vimo, kompetencijos, autonomijos poreikiai, integruota, identifikuota, psi-
chologiné motyvacija, pusiaukelés, slenkscio ir aukstumos lygiai.

IZANGA

Motyvacija buvo ir tebelieka vienas reik§mingiausiy veiksniy moky-
mo ir mokymosi procese. Be abejonés, mokinio (studento) rezultatai bus
geresni, jei jis turi teigiama nusistatyma mokytis. Vienas zZymiausiy $ios
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srities mokslininky ir motyvacijos teorijos pradininkas R. C. Gardner api-
brézia motyvacija kaip pastangas, tikslo siekimg mokantis kalbos ir tin-
kama poziarj i kalbos mokymasi (Gardner, R. C. & W. Lambert, 1972).
Jis taip pat pazyméjo, kad motyvacija sudaro integratyvi ir instrumentiné
orientacija. Integratyvi orientacija dominuoja tuomet, kai besimokantysis
mokosi kalbos dél noro susitapatinti su tos kalbos Zmoniy kultara. Inst-
rumentiné orientacija apibrézia veiksniy grupe, susijusig su iSoriniais
tikslais, tokiais kaip testy i$laikymas, finansiné nauda, karjeros galimybés.

Kaip vieng i§ dviejy viding motyvacija skatininanciy veiksniy Gar-
dner (1972) mini teigiamg pozitrj j ta kalba kalban¢iy Zzmoniy grupe. Ir
priesingai, neigiamos nuostatos stabdo kalbos mokymasi ir i$mokimg.
Mokslininkas taip pat pateikia integralumo apibrézima, teigdamas, kad
tai yra vienas i§ dominuojanciy kalby iSmokimo veiksniy. Integralumas
reiskia norg mokytis uzsienio kalbos ir taip suartéti su ja kalbancia ben-
druomene. Poziiiris j mokymosi situacija yra antrasis veiksnys Gardnerio
dvifunkcinéje motyvacijos teorijoje. Si dalis apima poziiirj j mokytoja,
klasés draugus, mokomaja medziaga, atliekamas uzduotis.

Tyrimo objektas — Generolo Jono Zemaicio Lietuvos karo akademi-
jos (LKA) karitiny mokymosi motyvacija.

Tyrimo tikslas - atskleisti LKA kariiny motyvacijos rusis, atlikti psi-
chologiniy poreikiy analizg ir i§siaiskinti mokymosi prioritetus.

Tyrimo uzdaviniai:

1. Apzvelgti motyvacijos tematika mokslinéje literatiroje.

2. Taikyti kiekybinj tyrima (anketavima), padedantj atskleisti LKA ka-
riiny dominuojancias motyvacijos rasis.

3. Issiaiskinti karitiny psichologiniy poreikiy patenkinimo lygj ir is-
nagrinéti jy mokymosi poreikius.

4. Atlikti kiekybinio tyrimo atsakymuy analize, i$skiriant mokymosi
proceso pasiekimus ir problemines sritis.

Tyrimo metodai ir metodologija — teoriné mokslinés literattiros
analizé, kiekybinis tyrimas, skirtas i$siaiskinti ir aprasyti LKA karitny
uzsienio kalby mokymosi prioritetus, turimos motyvacijos rasis ir psi-
chologiniy poreikiy tenkinima.

Tyrimas buvo atliktas remiantis Edward L. Deci ir Richard M. Ryan
(1985) tyrimais, kurie ai$kina vidine motyvacija trimis psichologi-
niais poreikiais: kompetencijos, santykiy ir autonomijos. Zoltan Dor-
nyei (1994) tyrimai buvo svarbis i$siaiskinti skirtingus komponentus,
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sudarancius kalbos mokymosi motyvacija triju lygiy sitemoje. S. Harter
(1978, 1963) darbai padéjo iSanalizuoti individo saviraiska mokymo-
si veikloje. Rengiant straipsnj taip pat buvo panaudotos B. B. Skinner
(1974), J. Scrivener (2005) ir M. Williams, R. L. Burden (1997) teorijos,
aiskinancios mokymosi motyvacijos veiksnius.

1. Psichologinis poziiris j motyvacija

Per pastaruosiuos desimtmecius psichologinis pozitris | motyvacija
labai keitési. Pavyzdziui, biheivioristinés teorijos atstovas Skinner teigia,
jog efektyviausias budas sukelti reikiama motyvacija yra taikyti atlygio
sistema (Skinner B. E, 1974). | motyvacijg Zvelgiama remiantis iSoriniy
veiksniy sgveika.

Notingemo universiteto JK psicholingvistikos profesorius Zoltan
Dornyei (1994), iSnagrinéjes skirtingus komponentus, sudarancius
kalbos mokymosi motyvacija, pasialé trijy lygiy sistemg (Dorney, Z.
1994 a). Kalbos lygmuo apima motyvus, susietus su kalbos mokymusi,
tokius kaip kultiira, bendruomené, kalbos naudingumas. Sie motyvai turi
jtakos besimokanciojo pasirinkimui ir tiksly nustatymui. Besimokancio-
jo lygmuo yra glaudziai siejamas su individualiomis studento charak-
teristikomis, kurios pasireiSkia atliekant uzduotis. Esminiai dalykai yra
pasiekimo poreikis ir pasitikéjimas savimi. Galiausiai situacijos lygmuo
aprépia mokymo kurso komponentus, mokytoja, mokomaja medziagg ir
grupés dinamika.

Detaliau i$nagrinéjus literatiira, susijusig su motyvacija, galima su-
sipazinti su jvairiais poziariais ir mokymo proceso komponenty inter-
pretacijomis. Viena i$ jy yra vidinio apsisprendimo teorija, priskiriama
humanistinéms teorijoms. Jos atstovai, psichologai Edward L. Deci ir
Richard M. Ryan, dirbantys Jungtiniy Amerikos Valstijy Rocesterio uni-
versitete, teigia, jog vidiné motyvacija remiasi trimis psichologiniais po-
reikiais: kompetencijos, santykiy ir autonomijos poreikiais. Pazymeétina,
kad vyraujanti iSoriné motyvacija taip pat néra vienalyté, ji turi keturis
skirtingus lygius — iSorinis reguliavimas / reglamentavimas, skatinantis
vengti bausmiy, sglygojantis abejinguma mokymo uzduotims; antrasis
yra psichologinis reguliavimas, siejamas su psichologiniais veiksniais,
tokiais kaip kaltés, nepilnavertiskumo jausmo, spaudimo vengimas; tre-
Ciasis identifikuotas reguliavimas yra kur kas efektyvesnis, palyginti su
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anksc¢iau minétais tipais, jis atsiranda tada, kai besimokantysis suvokia
mokymo svarba ir verte, sieja teigiamus mokymosi rezultatus su gera
psichologine biukle. Ir pazangiausias tipas yra integruotas reguliavimas,
kuris skatina elgesj, grindziamg individo poreikiais, vertybémis ir identi-
tetu. Pazymeétina, jog Edward L. Deci ir Richard M. Ryan neprie$pastato
$iy motyvacijos rusiy viena kitai, bet pazymi, kad mokymo (mokymosi)
procese motyvacija gali keistis integralia paradigma, kurioje vienas tipas
gali pamazu virsti kitu (Deci, E. L. and Ryan, R. M., 1985).

Kalbant apie psichologinius poreikius, biitinus vidinei motyvacijai pa-
laikyti, vienas svarbiausiy yra kompetencijos poreikis, susijes su studen-
to sugebéjimu daryti jtakg mokymosi rezultatams ir aktyvaus vaidmens
suvokimu. Literataros $altiniuose tai vadinama pasitikéjimu savimi ir
laikoma reik§mingu psichologiniu ne tik mokymo proceso, bet ir indi-
vido veiklos saviraiskos veiksniu (Harter, 1978, White, 1963). Pasitikéji-
mo savimi stoka neleidZia mokiniui (studentui) rizikuoti, siekti aukstes-
niy tiksly, atskleisti savo potencialg. Pasak Deci ir Ryan, §is poreikis yra
glaudziai siejamas su studenty mokymo programa, jos sudétingumu. Jei
mokomoji medziaga yra labai sudétinga, studentams gali atsirasti neri-
mo, nesaugumo jausmas, kuris gerokai mazins viding motyvacija moky-
tis. Paskaita yra sékminga tada, kai patenkinamas studento autonomijos
poreikis mokantis kalbos. Yra manoma, kad mokiniai (studentai) daug
geriau sutelkia démesj atlikdami juos dominancias uzduotis ir zinodami,
kad darbas bus atliktas sékmingai. Démesys besimokanciojo poreikiams
skatina viding motyvacija ir yra daug efektyvesnis jrankis negu pazymiy
raSymas. Kuo daugiau mokinys jtraukiamas j mokymosi procesa, tuo
tvirtenés yra jo Zinios ir jgiidZiai. Zymus mastytojas Konfucijus yra pa-
sakes: ,,Pasakyk man ir a§ pamir$iu. Parodyk man ir a$ atsiminsiu. Jtrauk
mane ir a$ atsiminsiu.“

Atlikdamas uzduotj, studentas turéty pats save kontroliuoti. Sékmin-
ga pamoka yra orientuota j mokinj, o ne tradiciskai vyksta dominuojant
mokytojui. Mokytojo vaidmuo yra padéti, paskatinti, tinkamai nukreipti
studento pastangas, ugdyti savarankiskumg, kas savo ruoztu stiprins pasi-
tikéjima savimi. Paskutinis, taciau ne maziau svarbus poreikis yra bendra-
vimo su mokytoju ir mokiniais poreikis, apimantis medziagos naudingu-
ma ir bendrg atmosfera klaséje. Be jokios abejonés, konstruktyvi nuotaika,
draugiski grupés santykiai gali padéti pasiekti gery rezultaty, o pirmyjy
nebuvimo nekompensuos net labai kvalifikuotai paruosta programa.
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Aplinka, kurioje nejmanoma patenkinti $iy poreikiy dél per didelés
kontrolés, per auksty tiksly, gali sukelti psichologinj uzsisklendima, abe-
jinguma, netgi priesiska elgesj, kurie atsispindés pasiekimo rezultatuose
(Deci and Ryan, 2000).

I$nagrinéjus moksline literatiirg $ia tema yra akivaizdu, kad moty-
vacija yra lemiamas veiksnys mokymo, mokymosi ir iSmokimo procese.
R. Garneris pazymi, kad motyvuotas zmogus nori i$mokti uzsienio kalba
ir stengiasi ja jsisamoninti (pvz., stropiai atlieka namy darbus, aktyviai
dalyvauja per paskaitas ir pratybas). Taip pat mokslininkas pabrézia, kad
motyvuotas mokinys (studentas) yra patenkintas savo darbu, kai moty-
vacija yra glaudziai susijusi su besimokanciojo poreikiais (Garner, 1994).

2. Tyrimo eiga ir rezultatai

Tyrimo objektu buvo pasirinkta Generolo Jono Zemai¢io Lietuvos
karo akademijos karitiny mokymosi motyvacija, jos rasys, mokymosi ir
iSmokimo poreikiai ir psichologiniy poreikiy tenkinimas. Tyrimo tiks-
las — atskleisti LKA kariiny motyvacijos rasis, atlikti psichologiniy po-
reikiy analize ir iSanalizuoti mokymosi poreikius.

Anketose respondentams (karitinams) buvo pateiktas fiksuotas klausi-
my rinkinys. Remiantis Deci ir Ryan detalia motyvacijos tipy klasifikacija,
buvo sukurta trijy daliy anketa, kurios tikslas yra atskleisti, kokig moty-
vacija turi Lietuvos karo akademijos antrojo kurso karitnai. I§ 13 teiginiy,
pirmieji keturi sieké atskleisti vidinés motyvacijos lygj, 5, 6 ir 7 teiginiai
matavo integruotg reguliavima, susijusj su kalbos verte, asmeniniu identi-
fikavimu, asmeniniais poreikiais, 8 ir 9 teiginiai priklauso identifikuotam
reguliavimui, kur atsispindi rysys tarp kalbos mokéjimo lygio ir psicholo-
ginés busenos. 10 ir 11 teiginiai matuoja iSorinj reguliavimg, kuris apreé-
pia iSorinius veiksnius, kaip kity Zmoniy likescius ir neigiamy pasekmiy
vengimas. 12 ir 13 teiginiai taip pat priklauso iSorinei motyvacijai ir siekia
atskleisti naudos ateityje svarbg (darbas, atlyginimas) priklausomai nuo
kalbos mokéjimo lygio ir 13 visi$ka abejinguma mokymo procesui.

Informacija buvo renkama naudojant standartines procediras: kiek-
vienas atrinktas asmuo vienodu badu atsaké j tuos pacius klausimus. An-
ketavimo tikslas nebuvo suzinoti kiekvieno asmens nuomone, tac¢iau su-
daryti bendra visos populiacijos apibadinima. Kadangi déstytojo tikslas
yra siekti kuo geresniy rezultaty, skatinti greitesnj medziagos i$mokima,
o vidinés motyvacijos indélis yra reik§mingas, antroji anketos dalis buvo
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sukurta siekiant patikrinti, kaip tenkinami pagrindiniai psichologiniai
poreikiai, skatinantys viding motyvacija.

Treciojoje anketos dalyje kiekvienas respondentas (karitinas) turé-
jo uzpildyti anketa, vertinancia besimokanciyjy poziarj j gramatikos,
klausymo, ragymo ir kalbéjimo uzduotis. Siekiant uztikrinti i$samesnius
tyrimo rezultatus, klausimynas buvo iSdalytas trims karitiny grupéms -
aukstumos, slenkscio, pusiaukelés (jie buvo suskirstyti pagal angly kal-
bos mokéjimo lygj remiantis valstybinio egzamino rezultatais ir LKA
Uzsienio kalby katedros Ziniy lygio nustatymo testo rezultatais). Tyrimo
respondentai pateiké atsakymus pagal trijy baly vertinimo skale: 1 - labai
jdomu; 2 - gana jdomu; 3 — nedomina.

Aukstumos (Upper-Intermediate) angly kalbos mokéjimo lygio grupé
parodé pakankamai auksta vidinés motyvacijos lygj — uzduociy atlikimas
jiems teikia malonumo. Lygiagreciai islieka ir iSoriniai motyvai — darbo
galimybes, karjeros siekimas, kalbos naudingumas. Taciau isorinis regu-
liavimas ir psichologinis reguliavimas neturi didelés jtakos grupei. Kom-
petencijos poreikis tenkinamas geriausiai, tai gali bati paaiskinama aukstu
studenty kalbos mokéjimo lygiu. Penkiasdesimciai procenty respondenty
yra tenkinamas santykiy poreikis. Beveik tre¢dalis grupés yra neutralas ir
tik mazuma pazymeéjo, kad $is poreikis yra nepatenkintas. Autonomijos
poreikio skiltis rodo, kad pusé grupés tenkina $j poreikj, taciau likusieji
yra arba neutralis, arba nepatenkinti. Galima daryti prielaida, jog turé-
dami auksta kalbos mokéjimo lygj, studentai noréty daugiau galimybiy
iSreiksti save, atlikdami karybines uzduotis, sunkesnius pratimus.
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vidiné integruota identifikuota psichologiné ioriné

1 pav. Aukstumos grupés motyvacijos riisys
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Vidurinés (slenkscio) grupés tyrimo analizé parodé, kad pusé respon-
denty turi vidine motyvacija mokytis kalbg, nedidelé dalis neturi nuo-
monés $iuo klausimu, o kita pusé aiskiai stokoja $ios motyvacijos rasies.
Integruoto ir identifikuoto reguliavimo lygis yra pakankamai aukstas -
taciau palyginti su ansk¢iau minéta grupe, ketvirtadalis respondenty yra
arba neutralts, arba turi neigiamg nuomong. Psichologinis reguliavimas
yra pakankamai svarbus. O iSorinj reguliavimg atspindintys atsakymai
rodo, kad visi grupés studentai mokosi angly kalbg dél ateities karjeros
galimybiy, mokymo procesas yra svarbus didziajai daliai respondenty,
maziau nei pusé grupés yra neutralas.

Analizuojant kompetencijos poreikio tenkinimg, du trec¢daliai pazy-
méjo teigiama atsakyma, kita grupés dalis yra neutrali, neigiamy atsaky-
my nepazyméjo niekas. Tai rodo, jog programa atitinka studenty lygj ir
jie nepatiria diskomforto paskaity metu. Santykiy poreikio analizé paro-
dé, jog grupéje néra studenty, visiskai nepatenkinanciy $io poreikio, di-
dziosios daugumos atsakymai yra teigiami, tre¢dalis yra neutralas. Auto-
nomijos poreikio analizés rezultatai rodo, kad daugiau nei pusé studenty
teigiamai vertina atmosferg auditorijoje, tarpusavio santykius, likusieji
yra neutrals ir tik vienas studentas pazyméjo neigiama atsakyma.
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Bazinio lygio (pusiaukelés) grupé turi maziausiai vidinés motyvacijos,
palyginti su kitomis grupémis — daugiau nei pusé respondenty pazymé-
jo neigiamus atsakymus, kas leidzia daryti prielaida, jog Ziniy trakumas
trukdo teigiamai vertinti kalbos mokymo procesg. Taciau integruota
reguliavimg atspindintys rezultatai rodo, jog iSoriniai veiksniai - angly
kalbos svarba socialiniame gyvenime vaidina svary vaidmenj ir gali bati
svarbus jrankis motyvuojant $ios grupés studentus. Identifikuotas ir psi-
chologinis reguliavimas yra svarbios pusei grupés respondenty, kiti yra
neutralas ir tik maziau nei ketvirtadalis pazyméjo neigiamus atsakymus.
ISorinio reguliavimo pasirinkimas rodo, kad visi studentai sieja angly
kalbg su ateities perspektyvomis ir du tre¢daliai mano, kad mokymo pro-
cesas yra reik§mingas.
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Poreikiy analizé parodé, kad kompetencijos poreikis tenkinamas
dviem tre¢daliams respondenty, kiti yra neutralis, neigiamy atsakymy
nebuvo. Santykiy poreikis taip pat rodo teigiamg rezultatg, problematis-
kiausia sritis nurodyta ne déstytojas ar uzduotys, o grupés nariai. Au-
tonomijos poreikis taip pat atskleidé pakankamai teigiamg rezultatg —
studentai nepatiria neigiamy emocijy dél gaunamy uzduociy, didzioji
dauguma grupés isreiské neutralia nuomone siuo klausimu. Taciau re-
miantis 9 punkto rezultatais galima daryti prielaida, jog studentams rei-
kéty suteikti daugiau galimybiy laisvai dalyvauti pratybose ir teikti jiems
daugiau laisvés ir pasirinkimo.
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Apdorojus pateiktus duomenis paaiskéjo, kad aukstumos lygio gru-
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pés karitinai pasirinko galimybe klausytis ir visiSkai suprasti paskaitas,
vedamas angly kalba, bendravima su anglakalbiais ir pokalbius telefonu
angly kalba prioritetinémis sritimis. Sios grupés respondentai pageidavo
dalyvauti diskusijose, debatuose ir atlikti informacijos rinkimo uzduotis.

1 Paskaitos angly kalba  10¢-
2 Telefoniniai pokalbiai ZO'
3 Bendravimas su 70
anglakalbiais 60+
50

40

30
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0d

7 pav. Aukstumos grupés kalbos poreikiai
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@2
|3

Taip pat $ios grupés karitinai doméjosi laikras¢iy, Zurnaly, instrukcijy,
kovos statuto, specialybés literataros ir kitos autentikos medziagos skai-
tymo ir supratimo jgudziy tobulinimu. Besimokantieji Karo akademijo-
je studentai jvertino projektinio darbo ir probleminiy uzduociy svarba.
Tikétina, kad jgytas Zinias jie sékmingai panaudos profesinéje veikloje.

1 Laikrag¢iai, Zurnalai 100 01
5 . 90 m2

Instrukcijos, kovos statutas 804 m3
3 Paskaity konspektai 704" || W4
4 Asmeniné ir dalykiné 60" 1 05

korespondencija Zg' i LY
5 Specialybés literatira 30471 .7
6 Akademinis ragymas 2017 1] E g
7 Apragymai, atpasakojimai lg' H 010
8 Raportai L . .
9 Informacinis rinkimas 8 pav. 1 grupés poziiiris j mokomgjg medziagg
10 Debatai

Atsakydami dél darbo paskaity metu, daugelis respondenty pabrézé
individualaus mokymosi svarbg arba darbg poromis su kitu studentu.
Maziau svarbus buvo uzduodiy atlikimas nedidelémis grupémis.

Slenkscio (Intermediate) grupés respondenty atsakymai parodé uzsie-
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nio kalbos svarbg karitiny profesinei veiklai ir atskleidé mokymosi priori-
tetus. Remiantis karitiny atsakymais, pastebéti tam tikri atsakymy skirtu-
mai, lyginant su pirmaja grupe. Rinkdamiesi klausymosi uzduotis karitinai
iSreiské pageidavima suprasti paskaity uzsienio kalba esme, mokéti ben-
drauti angly kalba, vartoti uzsienio kalbg telefoniniuose pokalbiuose. Atsa-
kydami j Siuos klausimus daugelis respondenty rinkosi vadinamaja ,,aukso
vidurio taisykle“ arba antrajj punkta trijy baly vertinimo skaléje — gana
idomu. Sio pogrupio karifinai taip pat pageidavo autentiskos medziagos:
laikradciy, Zurnaly, specialybés literatairos skaitymo, oficialiy ir asmeniniy
laisky, eletkroniniy laisky ir paskaity konspekty rasymo uzduociy.

1 Paskaitos angly kalba 90+

2 Telefoniniai pokalbiai 32: O1

3 Bendravimas su 6011 m2
anglakalbiais 5047 | m3

4 Laikra$¢iai zurnalai 401 L W4

5 Paskaity konspektai ;g: B o5

6 Specialybés literatiira gl W6

0

9 pav. 2-oji slenkscio grupé

Kalbant apie darbg per paskaita, didzioji dalis respondenty pageidavo
dirbti individualiai, maZesnémis grupémis arba klausytis déstytojo aiski-
nimy per paskaita. Visgi daugelis pabrézé projektinio darbo svarba.

Pusiaukelés (Pre-Intermediate) grupés respondenty atsakymai skyreé-
si nuo pirmyjy dviejy grupiy. Analizuojant jy poreikius, paaiskéjo, kad
50 proc. grupés karitiny isreiské pageidavimg suprasti pagrindine tele-
vizijos ar radijo programy mintj. Tac¢iau karitinai parodé mazesnj nora
suprasti ir sekti paskaitas, vedamas angly kalba, ar bendrauti su anglakal-
biais zmonémis (pusé grupés pageidavo suprasti tik pagrinding mintj).
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1 Paskaitos angly kalba 801
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2 Bendravimas angly o0l 1] o1
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5017 ] | 2

3 Paskaity konspektai 4047 | m3

30+
20+
10

10 pav. Trecioji (pusiaukelés) grupé

Visgi pazymeétina, kad daugelis $io pogrupio karitiny supranta kari-
niy instruktazy angly kalba suvokimo svarbag, taip pat noréty dalyvauti
diskusijose, atlikti problemines uzduotis. Mokantis uzsienio kalbos jiems
priimtiniausias darbas nedidelémis grupémis, darbas poromis su kitu
studentu arba klausytis déstytojo vedamos paskaitos.

100+

1 Kariniai instruktazai 90-
2 Diskusijos jg:
3 Instrukcijos ZodZiu 604
4 Raporty raSymas 501
5 Probleminés uzduotys :g:
6 Karybinés uzduotys 204

104

11 pav. Pusiaukelés grupés rezultatai

Lyginamoji trijy grupiy analizé parodé, kad aukstumos ir slenkscio
grupés galéty lengvai adaptuotis ir bendrauti anglakalbéje aplinkoje.
Todél uzduociy tipai, kuriy jie pageidavo, turéty lavinti bendravima su
anglakalbiais Zmonémis, taip pat daugelis noréty autentiskos rasytinés ir
zodinés medziagos (laikras¢iy skaitymo ir naujieny aptarimo). Daugelis
respondenty pabrézé siekiantys aukstesnio angly kalbos (tiek rasytinés,
tiek ir Zodinés) mokéjimo lygio ir pageidavo tobulinti Zinias skaitant ar
klausantis neadaptuotos medziagos angly kalba. Ypatingas démesys tureé-
ty bati skiriamas profesinei (karinei) angly kalbai tobulinti.

67



ISVADOS

1. Vidiné motyvacija yra stipresné aukstesnio lygio grupése, §i motyvaci-
jos rusis silpnéja, jei karitinas susiduria su sunkumais mokydamasis kalbuy,
jei kalbos Zinios néra i$samios. Integruotas reguliavimas yra svarbus visy
lygiy grupéms - studentai suvokia kalbos reik$me socialiniame gyvenime.

2. Remiantis psichologiniy poreikiy analize, pastebéta, kad autono-
mijos psichologinis poreikis yra maziausiai tenkinamas (kariinai neturi
pakankamai savarankiskumo). Skatinant karybiskuma ir saviraiska, ka-
riinams reikéty suteikti galimybe patiems spresti ir rinktis, kokias temas
mokytis. Manome, kad aukstesnio lygio grupése reikéty skatinti karitiny
doméjimasi angliska spauda ir kitomis ziniaskalaidos priemonémis.

3. Atsizvelgti i studento reikmes ir tikslus. Mokomoji programa ir meto-
dai turi deréti su karitiny reikmémis ir tikslais, t. y. bitina studentui jrodyti,
kad tai, ko jis (ji) mokosi, bus reikalinga profesinei veiklai. Nevengti stipriy
emocijy. Diskusijos, debatai skatina produktyvias emocijas, pasitikéjima
savo Ziniomis ir ugdo kompetencija. Studentams darbas grupémis yra svar-
bus. Darbas kartu su draugais, partneriais ir grupémis padidina tarpusavio
priklausomybe, tenkina bendravimo poreik] ir stiprina vidine motyvacija.

4. Psichologinis reguliavimas (jvairios bausmeés, galimos neigiamos
pasekmés, aplinkiniy spaudimas) yra svarbesnis Zemesnio lygio grupése.
Taciau pazymeétina, kad visi respondentai mokosi angly kalba suvokdami
karininko profesijos reikalavimus ir abejingy mokymo procesui néra.

5. Apibendrinus tyrimo rezultatus galima teigti, kad déstytojai turéty
skatinti pasitikéjimg savimi, jtikinti studentus, kad jie gali pasiekti sék-
me, stengtis teigiamai juos paveikti: paskatinamaisiais teiginiais apie uz-
sienio kalby naudg jy profesijai.
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THE IMPACT OF MOTIVATION IN A FOREIGN LANGUAGE
CLASSROM WITH REGARD TO STUDENTS’ NEEDS

Erika Moroziené, Lina Valatkiené

SUMMARY

Motivation has always been one of the determining factors in the lear-
ning and teaching process. Besides, it is closely related to the students” ne-
eds. Some language scholars believe that considering the learners’ priorities
may lead to a greater success in the foreign language acquisition process.

The Department of Foreign Languages of the Military Academy of Li-
thuania conducted a research aimed to determine the motivation types of
the Military Academy cadets, analyze their primary psychological needs
and identify their learning priorities. Twenty second year cadets of the Pre-
Intermediate, Intermediate and Upper-Intermediate levels took part in
the numerical research conducted by the Foreign Languages Department.
The military students had to complete a three part numerical question-
naire. The first part measured the prevalent types of motivation and main
psychological needs which can enhance intrinsic motivation. The second
part gauged the learners’ needs fulfillment in the four language skills.

The results of the research showed that motivation types vary in diffe-
rent language level groups. For instance, the Upper-Intermediate and In-
termediate level groups demonstrated a higher level of intrinsic motiva-
tion. Whereas, extrinsic motivation has been the dominant factor in the
Pre-Intermediate group. As a result, the higher levels have chosen more
creative and challenging tasks as well as communication in English outsi-
de the classroom. On the contrary, the Pre-Intermediate group preferred
more teacher-guided tasks and mini-group work.

Summarizing the results it can be stated that further research, invol-
ving a bigger number of respondents, is recommended

Key words: intrinsic motivation, extrinsic motivation, needs, compe-
tence, relatedness, autonomy, external, introjected, identified and integra-
ted regulation, Pre-Intermediate, Intermediate, Upper-Intermediate levels.
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KLASES VALDYMAS AUKSTOJOJE MOKYKLOJE:
ISSUKIAI IR SPRENDIMALI

Dr. Laimuté KASPARE
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Pagrindiniai Zodziai: klasés valdymas, kokybinis tyrimas, turinio ana-
lizés metodas, semantinés kategorijos, aukstoji mokykla

JZANGA IR TEORINES [ZVALGOS

Klasés valdymo terminas paprastai vartojamas nusakyti procesui, ku-
ris uztikrina, kad klaséje (auditorijoje) pamoka (paskaita) vykty sklan-
dziai nepaisant mokiniy (studenty) netinkamo elgesio. Terminas taip pat
implikuoja tokio elgesio prevencija. Daugeliui mokytojy klasés valdy-
mas yra vienas paciy sunkiausiy mokymo aspekty: kai kurie mokytojai
yra priversti palikti mokytojo darba butent dél klasés valdymo proble-
my. 1981 m. paskelbtais JAV Nacionalinés $vietimo asociacijos duome-
nimis, 36 proc. mokytojy prisipazino, kad galbat nesirinkty mokyto-
ju profesijos, jei jiems reikéty rinktis i§ naujo (http://en.wikipedia.org/
wiki/Classroom). Pagrindiné priezastis — neigiamas studenty pozidris ir
drausmé. Pasak vieno garsiausiy metodologijos specialisty Jim Scrivener,
bene svarbiausias mokytojo (déstytojo) darbas yra sukurti salygas moky-
muisi — tai lemia viso kurso sékme (2011). Tokiy salygy sukarimas taip
pat yra susijes su studenty motyvacija, pagarba déstytojui, déstytojo po-
zitriu, ketinimais, asmenybe ir jo santykiais su studentais. Be dalykinés
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kompetencijos, déstytojui neabejotinai reikia turéti organizaciniy ir mo-
kymo jgudziy, nes visa tai daro jtaka klasés valdymui. Pasak Moskowitz ir
Hayman (1976), karta praradus klasés kontrole, yra labai sunku ja atgauti.

Dél klasés valdymo metody jnirtingai gincijasi mokytojai ir tyréjai:
nuomonés skiriasi priklausomai nuo poziario i $vietimo psichologija.
Didzioji dalis tradicinio klasés valdymo metody remiasi biheviorizmu,
nors daugelis mokytojy mano, kad vien $io metodo taikymas neuztikrina
problemos sprendimo. Kitas budas - taisykliy ir procediiry nustatymas
mokslo mety pradzioje. Pasak Gootman (2008), taisyklés tiesiogiai nu-
kreipia studentg norima kryptimi; taciau pac¢iam mokytojui reikia bati
nuosekliam laikantis nustatyty taisykliy, o jy nesilaikymas turéty sukel-
ti neigiamy pasekmiy. Naujesnis pozitris j klasés valdymo problemas
yra daugiau holistinis: vienas tokiy budy yra teigiantis (patvirtinantis)
(angl. - affirmation): mokymas, kuriuo bandoma parodyti studentams,
kaip jy pastangos ,atsiperka“ klaséje. Siuo atveju mokymas remiasi to-
kios mokymo aplinkos suk@irimu, kurioje studenty sékmeé yra tiesioginis
ju pastangy rezultatas (Pintrich & De Groot, 1990).

Prevenciniai pozitriai  klasés valdyma apima pozityvios bendruome-
nés sukiirima klaséje, esant abipusiai studento ir déstytojo pagarbai. Dés-
tytojai, kurie vadovaujasi $iuo pozitriu, $iltai ir nuo$irdziai bendrauja su
studentais, priima juos tokius, kokie yra, ir pasiryze jiems padéti be jokiy
salygy, nepriklausomai nuo studenty elgesio. Yra nustatomos visiems ga-
liojancios taisyklés, o studentams yra pateikiamas daznas ir nuoseklus
grjztamasis rysys apie jy elgesj (Bear, 2008). Vienas i§ budy sukurti tokia
klasés aplinka yra klasés sutartis. Ja kuriant turi dalyvauti ir studentai, ir
déstytojai, o sutartyje turi bati numatyta ir susitarta, kaip bus elgiama-
si vienas kity atzvilgiu klaséje ir kaip bus elgiamasi pazeidus numaty-
tas sutarties sglygas. Kaip sprendimo buidas nurodomos ne kokios nors
neigiamos pasekmés, o problemos sprendimo budy paieska diskusijy,
bendraamziy meditacijos, konsultavimo ar individualiy pokalbiy metu.
Prevenciniai budai taip pat apima strateginj pagyrimy ir apdovanojimy
naudojima kaip biidg informuoti studentus apie jy elgesj, o ne jj kontro-
liuoti. Déstytojai turéty skatinti studentus kartu spresti, kokie turéty buti
paskatinimai uz atitinkamga elgesj (Bear, Cavalier, & Manning, M., 2005).

Weinstein (2006) apibudina klasés valdymag kaip veiksmus, kuriy
imamasi siekiant sukurti aplinka, padedancia ir palengvinancia akade-
minj ir socialinj-emocinj mokymasi. Turédamas tokj tikslag déstytojas

72



privalo: (1) sukurti $iltus, savitarpio parama gristus santykius tarp stu-
denty, (2) organizuoti ir jgyvendinti mokyma paciu optimaliausiu stu-
dentams budu, (3) taikyti grupinio valdymo metodus, skatinancius stu-
denty jsitraukimg j akademiniy uduodiy atlikima, (4) skatinti studenty
socialiniy ir savikontrolés jgadziy vystymasi, (5) naudoti tinkamus in-
tervencijos metodus, siekdamas padéti studentams iSspresti jy elgesio
problemas. Panasius klasés valdymo aspektus isskiria ir kiti autoriai; $ia
tema yra sukurtos pirmosios specialios aplikacijos i$maniesiems telefo-
nams (pvz., Tracey Garrett, Classroom Management Essentials), palengvi-
nancios klasés valdymo problemy sprendima. I studenty perspektyvos
efektyvus klasés valdymas apima aisky suformulavima, kokio elgesio ir
akademiniy rezultaty yra tikimasi i§ studenty, taip pat kooperuojancios
mokymosi aplinkos (Allen, 1986).

Mokslinéje literatiroje placiai nagrinéjami jvairas klasés valdymo
problemy aspektai: klasés valdymas ,,blogy“ rajony mokyklose (Mosko-
witz & Hayman,1976), mokymosi rezultaty priklausomybé nuo klasés
valdymo (Berliner,1988, Brophy & Good,1986). Savo darbuose Kauchak
ir Eggen (2008) sieja klasés valdyma su efektyviu pamokos laiko panau-
dojimu: klasés valdymo tikslas, pasak $iy autoriy, yra ne tik tvarkos pa-
laikymas, bet ir studenty mokymosi optimizavimas. Drausmé be streso
(angl. Discipline without Stress arba DWS) yra Marvin Marshall (2001)
sukurta klasés valdymo sistema, akcentuojanti studenty vidinés moty-
vacijos svarbg, prieSpastatant ja iSoriniams skatinimo badams, kuriuos
propagavo Skinerio biheviorizmas.

IS minéty autoriy darby taip pat akivaizdu, kad klasés valdymo prob-
lema egzistuoja visose mokymo pakopose ir institucijose, taciau straips-
nio autoréms nepavyko rasti Lietuvos mokslininky darby $ia tema. Sun-
ku patikéti, kad déstytojams, dirbantiems aukstojo mokslo institucijose,
nekyla klasés valdymo problemuy: juk didzioji déstytojy dalis yra labai
mazai ,ragave“ pedagogikos moksly, dauguma déstytojy yra baige uni-
versitetines studijas, kuriose pedagogikai ar metodikai skiriama labai ne-
daug arba i§ viso neskiriama laiko. Todél ypac jauni déstytojai yra palikti
likimo valiai ir sprendzia klasés valdymo problemas arba taip, kaip jas
spresdavo jy déstytojai, arba vadovaujasi i§imtinai savo nuovoka. Todél
$io tyrimo objektu buvo pasirinktas déstytojy, dirbanciy aukstojoje mo-
kykloje, pozitrio ir nuostaty j klasés valdymo problemas semantinis turi-
nys. Kadangi straipsnio autorés yra anglistés, buvo apklaustos jy kolegés,
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taip pat déstancios angly kalbg. Tyrimo tikslas - atskleisti angly kalbos
deéstytojy, dirbanciy aukstojoje mokykloje, klasés valdymo problemy se-
mantinj turinj. Tyrimo tikslui pasiekti buvo suformuluoti tokie tyrimo
uzdaviniai:

1. Apzvelgti problemos nagrinéjima mokslinéje literatairoje.

2. Taikant kokybinj tyrima (interviu metoda, pusiau standartizuota
anketa), atskleisti déstytojy pozitrj j klasés valdymo problemas aukstojo-
je mokykloje, i$siaiskinti jy nuostatas j klasés valdymo problemas.

3. Atlikti atsakymy semantinio turinio analize¢, duomenis apdorojant
turinio (content) analizés budu, i$skiriant esminius semantinius vienetus,
susijusius su tiriamuoju reiskiniu, ir pagal prasmes sujungti juos j seman-
tines kategorijas, siekiant nustatyti klasés valdymo aukstojoje mokykloje
problemines sritis.

Darbe taikomi $ie tyrimo metodai: teoriné mokslinés literatiiros ana-
lizé; kokybinis interviu, skirtas suprasti ir aprasyti respondenty patirtj ir
problemas, susijusias su darbo organizavimu aukstosios mokyklos klaseé-
je, turinio (content) analizés metodas, leidziantis interpretuoti apraSomy
rei$kiniy prasme ir nustatyti jy struktirg. Atliekant kokybinj tyrimg, buvo
panaudota pusiau standartizuota anketa. Tyrimo dalyviai pasirinkti pa-
togiaja imtimi (9 LKA Uzsienio kalby katedros angly kalbos déstytojos).

Siame darbe nagrinéjami tokie probleminiai klausimai: kokios klasés
valdymo problemos iskyla déstant aukstojoje mokykloje, kaip aukstosios
mokyklos déstytojos susidoroja su klaséje kylanciomis problemomis? Ar
jos pasinaudoja pedagoginéje literatiiroje sitlomis rekomendacijomis, ar
seka pedagogines naujoves? Ar nuolatos kelia savo kvalifikacija, ar su-
geba dirbti su bet kokios sudéties grupémis? Tyrimas aktualus, siekiant
pagerinti studijy aukstojoje mokykloje kokybe.

TYRIMO METODIKA

Darbe apragomas atliktas kokybinis tyrimas. Socialinés aplinkos sis-
temoje kokybiniai tyrimai turi tikslg identifikuoti individa ar socialine
grupe, issiaiskinti ir jvertinti jy elgsena tam tikroje aplinkoje. Kokybiniai
tyrimai daznai remiasi konkreciomis situacijy studijomis, todél daznai
vadinami atvejo tyrimais (Gudaitis, 2008). Norint istirti respondenty
nuostatas, pasirinkta amerikie¢iy mokslininky Anselm Strauss ir Juliet
Corbin (Crpaycc, Kop6un, 2001) kokybinio tyrimo metodologija. Si me-
todologija yra skirta Zmoniy nuostatoms, pozitrio aspektams tirti tam
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tikro reiskinio atzvilgiu. Kiekybinis tyrimas ne visada yra tinkamas, no-
rint gauti respondento nuomone apie konkrety reiskinj, todél minéti au-
toriai sitilo taikyti kokybinio tyrimo metodologija, kai respondentui yra
uzduodamas atviro tipo klausimas; tai jgalina tiriantjjj gauti unikalius
atsakymus. Tyrimui atlikti pasirinktas pusiau struktarizuotas kokybinis
tiriamasis interviu, kurio paskirtis - tiesioginé ir pagrindiné priemoné
reikiamai informacijai gauti. Interviu klausimai - atviro tipo, siekiant
gauti kuo daugiau reik§mingos informacijos. Interviu metu respondentai
i pateiktus klausimus gali atsakyti savais zodziais; taigi, Kardelio (2002)
teigimu, respondentai gali pateikti laisvai formuluojamus atsakymus, ne-
ribodami nei jy turinio, nei formos. Interviu pokalbiai jrasinéjami j dik-
tofona, prireikus tyréja pateikia papildomy klausimy. Gauti atsakymai
pagal jy prasmiy panasumag yra sugrupuojami, tai yra sukategorizuojami,
kategorijai suteikiant pavadinimg, kuris labiausiai atspindi ir perteikia
tos kategorijos prasm¢. Duomeny kategorizavimas - tai duomeny gru-
pavimo operacija juos i§skaidant, konceptualizuojant. Grupuojama atsi-
zvelgiant | duomeny atitiktj tam paciam fenomenui. Fenomenas, kuris
atspindi kategorija, jgauna konceptualy pavadinima. Sio tyrimo esmé —
suskaiciuoti informaciniame masyve aktualius tyrimui prasminius viene-
tus. Vienas i§ sudétingiausiy etapy - isskirti prasminius vienetus, nes jie
gali bati i$reiksti jvairiomis sgvokomis. Tyréjas turi suformuluoti bend-
rus pozymius, rodiklius, kuriais pozymiams suteikiamas vienareik§mis-
kumas. Taip pat butina nustatyti mato vienetus (Tidikis, 2003). Atlikus
kategorijy struktairinés charakteristikos analize, kategorijos suskirstomos
rangais pagal prasminiy leksiniy-semantiniy vienety skai¢iy. Vienai lek-
sinei-semantinei sgvokai suteiktas vienas jvercio balas; tai leidzia reitin-
guoti kategorijas pagal jy svarba.

Atlikus pedagogy atsakymy duomeny kategorizacija, atsakymai buvo
suskirstyti j keturis blokus. Klausimy blokuose sudarytos kategorijos, ku-
riy kiekviena susideda i§ subkategorijy. Demografiniame bloke randa-
me duomenis apie tiriamuosius: amzius, i$silavinimas, darbo aukstojoje
mokykloje stazas. Klasés valdymo problemy bloke siekiama i$siaiskin-
ti klasés valdymo proceso problemines sritis. Klasés valdymo metody
blokas skirtas i$siaiSkinti dazniausiai taikomiems, efektyviems ir maziau
efektyviems klasés valdymo metodams. Kvalifikacijos kélimo bloke ap-
tarti jvairais aukstosios mokyklos pedagogy kvalifikacijos kélimo proceso
aspektai. Sio straipsnio apimtis neleido detaliai aptarti atsakymy j visy
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keturiy bloky klausimus, todél buvo pasirinkti tik du pirmieji blokai kaip
labiausiai atitinkantys $io tyrimo tikslus ir uzdavinius.

Respondentai: aukstosios mokyklos angly kalbos déstytojy nuomoné
pasirinkta kaip atvejo analizés tyrimo objektas natiraliai veikiancioje ug-
dymo sistemoje, saveikaujant ugdytojams ir ugdytiniams. Tyrimo dalyviai
pasirinkti patogiaja imtimi: interviu sutiko duoti 9 LKA Uzsienio kalby
katedros angly kalbos déstytojos. Déstytojy amzius — nuo 35 iki 58 mety.
Déstytojy darbo stazas aukstojoje mokykloje svyruoja nuo 9 iki 26 mety.
Déstytojos yra dirbusios ar dirba su jvairaus dydzio studenty grupémis, vi-
dutini$kai su 10 studenty. Visos déstytojos turi magistro laipsnj, dvi i$ jy —
daktaro mokslinj laipsnj. Visos déstytojos yra lektorés, viena jy — docenté.

Tyrimo rezultaty aptarimas

Klasés valdymo problemy bloke buvo isskirtos 8 kategorijos: Ugdy-
mo procese kylancios Zzmogiskosios klasés valdymo problemos (60),
Problemy sprendimo badai (32), Ugdymo procese kylancios techni-
nés klasés valdymo problemos (25), Studentams taikomos nuobaudos
(25), Studenty skatinimo budai (24), Atsakingi uz klasés valdymo
problemas (18), Problemy sprendimo savalaikiskumas (11), Studenty
lyties reik§mé klasés valdymui (9).

Daugiausiai jvercio baly (60) surinko kategorija Ugdymo procese ky-
lancios Zmogiskosios klasés valdymo problemos. Tai rodo, kad désty-
tojai skiria daugiausia démesio klaséje kylancioms zmogiskyjy santykiy
problemoms, jas identifikuoja ir bando rasti sprendimus (antra kategori-
ja pagal jvercio baly skaiciy yra Problemy sprendimo budai (32). Taigi
zmogiskyjy klasés valdymo problemy kategorija sudaro 8 subkategorijos,
kuriose jvercio balai pasiskirste taip:

Ugdymo procese kylancios Zmogiskosios klasés valdymo problemos
Subkategorijos: N (%)
Nesusiduria su problemomis paskaitoje 13 (22)
Studenty pasyvumas 11 (18)
Studenty nepasiruos$imas paskaitai 10 (17)
Studenty motyvacijos nebuvimas 7 (12)
Ziniy lygio svyravimai 6 (10)
Tarpusavio santykiy problemos 5(8)
Disciplinos truakumas 5(8)
Nepagarba déstytojui ir kitiems studentams 3(5
Bendras kategorijos prasminiy vienety skaicius 60 (100)
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Daugiausia jvercio baly surinkusi subkategorija Nesusiduria su Zmo-
giskyjy santykiy problemomis klaséje (22 proc.) rodo, kad déstytojai ne-
daznai susiduria su klasés valdymo problemomis (,,Nedidelés problemos,
tik gal pasitaikantys nesklandumai, taip pavadinciau®). Galima manyti,
kad tai salygojo ju ilgameté darbo patirtis aukstojoje mokykloje, taip pat
aukstosios mokyklos tipas, t. y. Karo akademija (,Na tokio pobudzio
problemy néra, drausmingi studentai.“ ,,I$ principo studentai motyvuoti,
motyvuoti dvejopai: vieni, tie, kurie nori i§ pagrindy patys mokytis, yra
ir tie karitinai, kurie yra ver¢iami mokytis.“ ,, Disciplinos problemy néra.“
»Vélavimo dazniausiai néra.“ , Elgesio problemy neturiu.”).

Antra pagal jvercio balus subkategorija yra Studenty pasyvumas (18
proc.). Responentai minéjo tokias studenty pasyvumo apraiskas: ,,Dar
daznai, kai pradedam diskutuot, tai neturi minciy, neturi nuomonés, nie-
ko nepasako.“ ,Studentai biina pavarge, mieguisti, jiems sunku sutelkti
démesi. ,,Cia, akademijoje, daznai dar ir neidsimiegoje.“ ,, Taip, nemaza
problema yra mieguistumas, sudétinga kovoti, dél to, kad jeigu Zzmogus
nepamiega, galima daryti bet kg, bet jam reikia miego.“

Trecia pagal jvercio baly kiekj subkategorija yra Studenty nepasiruosi-
mas paskaitai (17 proc.). Problemy kyla dél to, kad ,,Bana ateina nepasi-
ruose, kas be ko, biina ir laiko stoka jiems tenais...”

»Yra ir nepazangiy studenty, kurie ir nepasiruos$e¢ ateina. ,,Jie neranda
laiko tinkamai pasiruosti paskaitai dél didelio mokomuyjy dalyky kiekio.“
»Neatlieka namy darbuy, taip, pasitaiko ir pakankamai daznai, su tuo ko-
vojama, reiskias, jiems reikia grieztai nusakyti.“

Likusios $ios kategorijos subkategorijos (studenty motyvacijos stoka,
ziniy lygio svyravimai, tarpusavio santykiy problemos, nepagarba désty-
tojui ir kitiems studentams, etc.) surinko gerokai maziau jvercio baly, ta-
¢iau jos rodo, kad ir nedaznai pasitaikancias zmogiskyjy santykiy prob-
lemas, kuriy sprendimas gali turéti lemiamg reik§me klasés valdymui.
Kita vertus, akivaizdu, kad drausmés problema néra viena pagrindiniy
Karo akademijoje, ko ir buvo galima tikeétis.

Kita didziausia pagal jvercio balus kategorija yra Problemy sprendi-
mo budai (32). Ja sudaro 9 subkategorijos:
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Problemy sprendimo budai
Subkategorijos N (%)
Motyvacijos skatinimas 7(21)
Grupinés diskusijos panaudojimas 4(13)
Asmeniniy resursy panaudojimas 4(13)
Papildomos medziagos pateikimas 4(13)
Tinkamy uzduociy parinkimas 4 (13)
Studenty konsultavimas 3(9)
Atmosferos/klimato klaséje gerinimas 309
Individualas pokalbiai su studentais 2 (6)
Refleksijos panaudojimas 1(3)
Bendras kategorijos prasminiy vienety skaicius 32 (100)

Pagrindinis démesys Sioje kategorijoje skiriamas studenty motyvaci-
jos skatinimui: ,Dabar ta motyvacija, tai tu turi kazkokiy jdomybiy ten
prigalvoti, tai ten kokj juoka ar anekdota (priklausomai nuo temos), ne
deél to, kad tu kazkokj vakarélj darai, bet tiesiog, motyvacijai vietinei ir
susikaupimui. ,,Stengiuosi j paskaitas ateiti puikiai nusiteikusi, pasiruo-
$usi, kad nors truputj galéciau jkvépti studentus mokymuisi.“ ,, Dar skati-
nu susitikimus su anglakalbiais, kai kalbama karinémis temomis — moke-
jimas jy paciy naudai.“ Kiek nejprasta, kad tik vienas prasminis vienetas
$ioje kategorijoje skirtas déstytojy refleksijai apie savo darba, taip pat tai,
kad individualts pokalbiai su studentu néra populiarus problemy spren-
dimo budas. Kita vertus, apylygis jvercio baly pasiskirstymas kategorijos
centre rodo, kad néra vieno dominuojancio bado, tinkamo klasés valdy-
mo problemoms spresti.

Trecia pagal jvercio baly skaiciy Sio bloko kategorija yra Ugdymo
procese kylancios techninés klasés valdymo problemos (25). J3 sudaro
5 subkategorijos.

Ugdymo procese kylancios techninés klasés valdymo problemos

Subkategorijos N (%)
Jrangos (aparatiiros) trikumas 10 (40)
Laiko ir 1é$y trikumas 7 (28)
Auditorijos jrangos (lenta, baldai, etc.) trakumai 4 (16)
(Tinkamy) vadovéliy trakumas 2(8)
Nesusiduria su techninémis problemomis 2 (8)
Bendras kategorijos prasminiy vienety skaicius 25 (100)
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Akivaizdu, kad didziausia problema $ioje kategorijoje — techninés jran-
gos trakumas: ,,Techniniy dalyky traksta, kai negali pasinaudoti, po ranka
néra.“ ,;Tuo metu, jei buty ten va multimediné priemoné.” ,,Jrangos beveik
néra.“ ,Techniniy - multimedijos trikumas, seni kompai, gal demonst-
ruoti filmus tritksta jrangos, reikia keistis auditorijomis, nes mano klaséje
nieko néra, tik sienos.“ Laiko ir 1é§y trakumas taip pat gana ryskus: ,Vado-
véliy medziagos neuztenka, nuolat reikia dauginti medziagg, tai reikia at-
eiti gerokai prie$ paskaitg, kad spétum, nes kiti irgi daugina.“ ,Todél tenka
visuomet papildyti paskaitas padaloma medziaga, kuriai paruosti kartais
pritruksta resursy.“ ,Viskas atsiremia j 1ésas.“ Minimi auditorijos jrangos
(lenta, baldai, etc.) trakumai: ,,Dar blogai, kad suolai, o ne kédés.“ ,Netin-
kamas klasés dydis, tai suki$a visus j ,,kiSene¢® tai duoda sale 10 Zzmoniy
grupei, kur nejmanoma nieko suprasti dél aido.“ ,,Suoly isdéstymas, kurio
reikia kalby mokymui.“ ,Néra pakankamai gerai jrengtos klasés.“

Nors techninés jrangos trikumas akivaizdus, tinkamy ir apskritai
vadovéliy stygius paminétas tik 2 kartus, kas priestarauja kitose subka-
tegorijose déstytojy iSreik§toms mintims apie vadovéliy medziagos ne-
pakankamumg, jy netinkamuma konkretiems studentams (,,Vadovéliai
nuobodiis®). Galima daryti iSvada, kad vadovéliy yra, netriksta, bet jie
néra tinkami.

Ketvirta kategorija Studentams taikomos nuobaudos, taip pat surin-
kusi 25 jvercio balus ir turinti 6 subkategorijas, kalba uz save:

Studentams taikomos nuobaudos
Subkategorijos N (%)
Nuobaudos paZzymiais 8 (32)
Kreipimasis j auks$tesne instancija 4 (16)
Papeikimas prie$ auditorija 4 (16)
Papildomy uzduociy skyrimas 3(12)
Nuobaudy netaikymas 3(12)
Kitos nuobaudos 3(12)
Bendras kategorijos prasminiy vienety skaicius 25 (100)

Panasiai jvercio baly surinko ir penktoji kategorija Studenty skatini-
mo budai (24). Ja sudaro tik 3 subkategorijos, ir nors pirmoji subkategori-
ja sutampa su nuobaudomis (skatinimas pazymiais), jos lyginamasis svo-
ris $ioje kategorijoje Zymiai didesnis (46 proc.). Tai reiskia, kad déstytojai
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kur kas dazniau studentus skatina, o ne baudzia pazymiais. Kita vertus,
akivaizdu, kad skatinimo bady yra zinoma maziau, nei nuobaudy.

Studenty skatinimo badai
Subkategorijos N (%)
Skatinimas pazymiais 11 (46)
Skatinimas kitomis priemonémis 7 (29)
Skatinimas pagyrimais 6(25)
Bendras kategorijos prasminiy vienety skaicius 24 (100)

Respondentai pazymi skatinimg kitomis priemonémis: ,, Aptariu nau-
da jy ateities karjerai — stegiuosi pateikti vizija.“ ,,Suteikiu jiems galimybe
daryti pristatymus su PowerPoint programa, nes paprastai pazymiai biina
geresni nei jprastai.“ ,,Jei yra proga — $ventés, etc. — pavai$inu saldumy-
nais, jei po raSomojo lieka laiko, leidziu paziaréti filma angly kalba arba
pazaisti zaidimus su angliSkais Zodziais.“ ,Jeigu dirbama stipriai, daz-
niausiai namy darby savaitgaliam néra, kad Zmonés ateity $viezi, pasi-
renge, norintys daug dirbti.”

Kategorija Atsakingi uz klasés valdymo problemas (18) turi tik 3
subkategorijas:

Atsakingi uz klasés valdymo problemas
Subkategorijos N (%)
Atsako ir déstytojas, ir studentai 8 (44)
Kaltos objektyvios, nei nuo studenty, nei nuo déstytojy

nepriklausancios aplinkybés 6(34)
Atsako déstytojas 4(22)
Bendras kategorijos prasminiy vienety skaicius 18 (100)

Stai keletas pasisakymy i pirmosios subkategorijos: ,Manau, kad gali
bati dvipuse, galbut kartais studentai, tarkim, nedrausmingi, savo karei-
vinése nei$simiegoje ateina, naktj prie kompiuteriy prie feisbuky sédéje,
bina nedarbingi pirmg pamoka, kartais manau, kad ir déstytojas gali bati
kaltas, paskaitg nejdomiai paruosé.” ,, Kaip sakoma, kalti visi po truputj. A$
manau, kad ¢ia daug yra veiksniy, galbat i§ déstytojy pusés tai vadovéliai ne
tie, arba déstytojai ne visada 100 % sureaguoja, nemaza dalis yra studenty
kaltés, jie patys nepakankamai vertina, ka jie turi, ¢ia yra aukstoji mokykla,
¢ia yra nemokamos studijos, galima mokytis, o ne telefonu kazka maigyti.*
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»1ai vat, labai abipusiai gali bati.“ ,, Abidvi pusés, ¢ia vienareik$miskai.“

Kokios objektyvios, nei nuo studenty, nei nuo déstytojo nepriklauso-
mos aplinkybés, gali sukelti chaosg klaséje? Respondentai mini $ias: ,,)Yra
daug veiksniy, kur mums nepriklauso, yra i§ virsaus.“

»Mano manymu, visy pirma - bendravimo kultiros stoka, o i$ kur ta
stoka - tai masy visuomenéje kultiros deficitas.” ,Nuobodi medziaga —
ko gero, ir vadovélio problema, nes feilina istisos grupés (Campaign).”
»Kartais problemas sglygoja sistema, kai negali pasirinkti vadovélio, prog-
ramos, tinkamos aparatiiros.“ Tie, kas mano, kad uz tvarka klaséje atsako
tik déstytojas, teigia: ,,Skaitau, kad klaséje, kokios bty problemos, pa-
grindiné — déstytojo.“ ,,Nu, tai ¢ia vienareik$miskai mokytojo gal nesuge-
béjimas suvaldyti auditorijos.”

Septintoji kategorija, kurig i$skyréme pagal respondenty atsakymus,
yra Problemy sprendimo savalaiki$kumas. Ji surinko 11 jvercio baly ir
turi 2 subkategorijas:

Problemy sprendimo savalaikiskumas
Subkategorijos N (%)
Neatidéliotinas sprendimas 6 (55)
Sprendimai daromi tada, jei problema nuolatiné, kartojasi 5 (45)
Bendras kategorijos prasminiy vienety skaicius 11 (100)

Stai keletas respondenty minéiy: ,,Jei jmanoma i$ karto, tai sprendziu
i$ karto. Tarkim, jei nepasiruoses atéjo, tai i§ karto.“ ,,Jei problema yra opi,
jau akivaizdziai per daug perzengia ribas, tai aisku tuoj pat.“ ,Bet sten-
giuosi kuo greiciau spresti problemas, geriausia yra tos paskaitos metu,
kol neuzsimir$o.“ , Kaip kada - kartais i§ karto, ypac jei techniné prob-
lema - einu, sakau vedéjai.“ Respondentai paaiskina, kodél ne visada i$
karto imasi spresti problema: ,,Jei lygio neatitikimas — sprendziame visa
semestra.“ ,,Kitu atveju, atidedu pamokai arba ilgesniam laikui ir kai prob-
lema pasikartoja, tada imuosi priemoniy ja spresti.“ ,,Jei drausmés — gal
per ilgai kartais laukiu, galvoju, gal atsitiktinis atvejis, gal Zmogus pats su-
sipras. Kartais ir susipranta, bet ne visada, deja. ,,Priklauso nuo proble-
mos. Siaip jau visada nepuolu uz gerklés. Bet jei viengkart, antrakart, trecia
kartg pasitaiko, tada a$ priimu ja kaip problema.” ,,Bet jeigu i$ vieno karto,
tai gali bati bloga diena, bloga nuotaika, blogas i$simiegojimas, tai ¢ia kaip
ir.... nebent tikrai labai didelis akibrokstas. O $iaip tai stebi zmogy.“

Paskutiné Sio bloko kategorija, susidedanti i§ 4 subkategorijy ir
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surinkusi 9 jvercio balus, yra Studenty lyties reik§mé klasés valdymui:

Studenty lyties reik§mé klasés valdymui
Subkategorijos N (%)
Darbas klaséje nepriklauso nuo lyties 3(33)
Dirbti su merginomis lengviau 3(33)
Dirbti su vaikinais lengviau 2 (23)
Darbas klaséje su vaikinais ir merginomis skiriasi i§ esmés 1(11)
Bendras kategorijos prasminiy vienety skaicius 9 (100)

Visy pirma, tas faktas, kad kategorija gavo tik 9 jvercio balus, rodo,
kad déstytojams studenty lytis néra svarbi. Jdomu tai, kad dvi pirmosios
subkategorijos gavo vienoda prasminiy vienety skaiciy - taigi, responden-
ty nuomone, viena vertus, darbo su studentais lytis nedaro jtakos, vis dél-
to su merginomis dirbti lengviau: ,Labai dideliy esminiy nepajutau, nes
mokeéjimas ir gebéjimas priklauso nuo kalbos Zinojimo pirmiausia, taciau
tam tikry ypatumy taip.“ ,,Ne, tai skirtumo a$ nezinau, gal Siek tiek, kai a$
pradéjau dirbti... Man tai néra skirtumo. Ir tokie pasisakymai: ,,Skirtumy
yra: moterys biina démesingesnés, jas lengviau sudominti, jos stropesnés ir
aktyvesnés paskaity metu.“ ,Manau, skirtumy yra - merginoms gali duoti
pacias nuobodziausias uzduotis ir jos dirba nemurmédamos. Vaikinams
viskas turi batinai bati jdomu.“ Ta¢iau yra mananciy priesingai: ,Gal tos
vietos, kur jie mokomi (t. y. LKA) déka, jie yra drausmingesni negu kituo-
se universitetuose merginy grupés.” ,,As dirbau su merginy grupémis, tai
buvo daug laisvesné atmosfera, reikédavo labiau drausminti.“ Pagaliau yra
mananciy, kad darbas klaséje su vaikinais ir merginomis skiriasi i§ esmes:
»Absoliuciai noriu pasakyti, kad nuo lyties priklauso charakteris grupés,
darbo veikla, mokymosi tempas, metody parinkimas, stiliaus déstytojy
parinkimas, labai daug kuo skiriasi, noriu pasakyti, kad tikrai, tai yra dvi
skirtingos grupés, atitinkamai prie jy reikia taikytis. Ir ruostis.”

ISVADOS

1. Mokslinéje literataroje placiai nagrinéjami jvairis klasés valdymo
problemy aspektai: klasés valdymas ,,blogy“ rajony mokyklose, mokymo-
si rezultaty priklausomybé nuo klasés valdymo, klasés valdymo santykis
su efektyviu pamokos laiko panaudojimu ir t. t. Klasés valdymo proble-
moms spresti mokslinéje literatiiroje taip pat skiriamas didelis démesys:

82



didzioji dalis tradicinio klasés valdymo metody remiasi biheviorizmu,
taciau sitlomi ir jvairas inovatyvis metodai. Naujesnis pozitris j klasés
valdymo problemas yra holistinis: jis remiasi tokios mokymo aplinkos
sukarimu, kurioje studenty sékmeé yra tiesioginis jy pastangy rezultatas.
Prevenciniai pozitriai j klasés valdyma apima pozityvios bendruomenés
sukarimg klaséje, esant abipusiai studento ir déstytojo pagarbai.

2. Tarp klasés valdymo problemy déstytojai skiria daugiausia démesio
klaséje kylancioms zmogiskyjy santykiy problemoms, jas identifikuoja
ir bando rasti sprendimy. Trys pagrindinés probleminés sritys, i§skirtos
respondenty, yra studenty pasyvumas, nepasiruo$imas paskaitai ir mo-
tyvacijos stoka. Taip pat minimos Zziniy lygio, tarpusavio santykiy, dis-
ciplinos ir nepagarbos déstytojui ir kolegoms problemos. Akivaizdus ir
techninés jrangos trikumas.

3. Buvo pasitlyti jvairas klasés valdymo problemy sprendimo budai,
tokie kaip motyvacijos skatinimas, grupiniai ir individualts pokalbiai, pa-
pildomy / tinkamy uzduociy pateikimas, asmeniniy istekliy panaudojimas,
studenty konsultavimas ir t. t. Apylygis jvercio baly pasiskirstymas kate-
gorijos centre rodo, kad néra vieno dominuojancio bado, tinkamo visoms
klasés valdymo problemoms spresti. Paaiskéjo, kad pagrindinis studenty
skatinimo / baudimo budas yra pazymiai. Respondenty nuomone, uz klasés
valdymo problemy sprendima vienodai atsakingi ir déstytojai, ir studentai.
Déstytojams studenty lytis néra svarbi. Respondenty nuomone, problemy
sprendimo savalaiki$kumas tiesiogiai priklauso nuo problemos pobudzio.

4. Tai, kad kai kurie respondentai atsaké neturj jokiy mokslinéje lite-
ratiroje minimy klasés valdymo problemy, galima paaiskinti jy ilgamete
darbo patirtimi aukstojoje mokykloje ir konkrecios aukstosios mokyklos
prigimtimi.
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CLASSROOM MANAGEMENT IN HIGHER EDUCATION:
CHALLENGES AND SOLUTIONS

Dr. Laimute KASPARE, Jurga TVARKUNAITE

SUMMARY

Most lecturers who work in higher education face classroom manage-
ment problems that have a direct influence on the quality of teaching and
learning. Scientific literature deals with a variety of classroom manage-
ment spheres, such as discipline, student grouping and seating, deciding
upon the appropriate tasks, authority establishment, critical moments,
technical tools for teaching, etc. The present article introduces a research
conducted by applying the qualitative research methodology in order to
find out the English lecturers, working in a higher education institution,
attitudes to various aspects of classroom management problems.

The object of the research is the semantic content of the lecturers’
views and attitudes to classroom management problems. The aim of the
research is to reveal the semantic content of classroom management
problems. The following research methods are applied in this work:
theoretical analysis of research literature; a qualitative interview, which is
essential for understanding and describing the respondents’” experiences
as well as problems related to work organization in a higher education
classroom; content analysis method enabling to interpret the meaning of
the described ideas and to determine their structure. A semi-structured
questionnaire was used to conduct the qualitative research. The respon-
dents of the research have been chosen by applying convenience sam-
pling (9 English language lecturers of the Foreign Language Department
of the General Jonas Zemaitis Lithuanian Military Academy). The fol-
lowing problem questions are analysed in the article: what classroom
management dilemmas arise while teaching in a higher education insti-
tution, how do lecturers deal with the problems they face? Having distin-
guished the categories according to the respondents’ answers, the latter
were divided into four blocks. Each block includes categories, which are
further divided into subcategories. The demographic block consists of
the personal data of the respondents - their age, education, work expe-
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rience in a higher education institution. The classroom management
problem block includes the questions to find out the most problema-
tic spheres of classroom management. The third classroom management
method block aims to provide the most frequently applied effective and
less effective classroom management methods. A variety of aspects to rai-
se the lecturers’ qualification are discussed in the qualification updating
block. The volume of the article enables us to cover the answers only of
the first two blocks.

The research found out that among all classroom management pro-
blems the lecturers pay most attention to human relationship problems
by identifying them and trying to find appropriate solutions. According
to the respondents, the three core problem spheres are students’ passivity,
poor preparation for classes and the lack of motivation. Moreover, the
lecturers mentioned problems related to the level of the English langu-
age knowledge, interpersonal relationships, discipline and disrespect to
both lecturers and peers. The lack of the necessary equipment was also
mentioned. To solve the above listed classroom management problems,
a few solutions were suggested: student motivation, group and private
tutorials, additional tasks, the use of personal teaching resources, student
consultation, etc. The equal distribution of the ratings in the last category
suggests that there is no universal method to handle all classroom mana-
gement problems.

Key words: classroom management, qualitative research, content ana-
lysis method, semantic categories, higher education institution.
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ANOTACIJA

Stiprinant Lietuvos krasto apsaugos sistemg ir Karinéms oro pajé-
goms pleciant ir modernizuojant savo techninj potencialg, labai svarbu
gerai mokéti angly kalba, aiskiai ir tiksliai suprasti technine dokumenta-
cijg, susijusia su orlaiviy prieziiira ir remontu. Siuo atzvilgiu labai svarbiis
yra dvikalbiai Zodynai. Iki Siol Lietuvoje nebuvo né vieno minétos srities
angly-lietuviy kalby zodyno. Siekiant padéti orlaiviy techninés priezia-
ros ir remonto specialistams tiek mokantis techninés angly kalbos, tiek
skaitant savo srities technine literatiira, buvo sudarytas Mokomasis ang-
ly-lietuviy kalby orlaiviy techninés prieZiiiros terminy Zodynas. Siame
straipsnyje pateikiami kai kurie samprotavimai ir praktiné zodyno suda-
rymo patirtis: nurodomos jo atsiradimo priezastys, pateikiami leksikos
parinkimo S$altiniai ir Zodziy atrankos kriterijai, lietuvisky atitikmeny
$altiniai, taip pat kalbama apie zodyno sandarg, iliustracinius pavyzdzius
ir problemas, pateikiant lietuviskus atitikmenis.

Pagrindiniai Zodziai: angly-lietuviy kalby Zodynas, orlaiviy techniné
prieZiiira, terminas, atitikmuo.
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JVADAS

Temos aktualumas. Siuolaikinéje visuomenéje nuolat atsiranda naujy
technologijy ir naujy produkty, kuriuos lydi kitos $alies kalba ir atitinka-
mos srities specifiniai terminai. Tuo paciu iskyla teisingo ir labai tikslaus
supratimo problema. Tai pasakytina ir apie naujausius technikos reika-
lavimus atitinkancius ir dideliy 1ésy reikalaujancius Lietuvos jsigyjamus
pirkinius, pavyzdziui, Lietuvos kariniy oro pajégy orlaivius. Akivaizdu,
kad specialistai, dirbantys su naujausig technologija turinc¢iais orlaiviais,
privalo ne tik gerai suprasti technine dokumentacija, kuri paprastai yra
angly kalba, bet ir labai gerai suvokti kiekvieno vartojamo zodzio reiks-
me. Neteisingas ar ne visai tikslus net ir vieno Zodzio supratimas gali
sukelti ne tik dideliy techniniy ir finansiniy problemy, bet ir bati sunkiy
traumy ar net gyvybés praradimo priezastis. Taciau ir turint vienokj ar
kitokj angly kalbos mokéjimo lygj, netgi esant atitinkamos technikos sri-
ties profesionalu, skaitant techning dokumentacija neisvengiamai tenka
susidurti su tam tikromis problemomis. Paprastai tai ne lingvistinés ving-
rybés, kadangi techniné kalba, ypa¢ techniné dokumentacija, yra gana
paprasta ir ypatingomis kalbinémis subtilybémis nepasizymi. Problemos
kyla stengiantis suprasti specifinius terminus, todél §iuo atveju labai svar-
bus specializuoto dvikalbio Zodyno vaidmuo.

Ir vienkalbiai, ir dvikalbiai Zodynai yra neatskiriama kalbos mokymosi,
supratimo ir praktinio jos vartojimo dalis. Todél, pasak Zymaus dany leksi-
kografo S. Nielsen, bet kuris Zodynas turi turéti tris pagrindinius bruozus:
jis turi bati parengtas atlikti vieng ar daugiau funkcijy, turéti informacija
$ioms funkcijoms atlikti ir turi bati sudarytas taip, kad jame buty rysys
tarp pateiktos informacijos'. Darbas su Lietuvos kariniy oro pajégy orlai-
viy techninés priezitros specialistais, kuriems $io straipsnio autorés dés-
té technine angly kalbg, patvirtino tokio funkcionalaus Zodyno butinybe.
Pagrindinis kursy tikslas buvo i$mokyti orlaiviy techninés priezitiros spe-
cialistus taisyklingai ir tiksliai suvokti skirtingo pobudzio tekstus: jrankiy,
jrangos ir medziagy sarasus, daliy katalogus, lenteles, jvairias iSmontavi-
mo ir surinkimo, tikrinimo, bandymu, gedimy nustatymo ir pasalinimo
procediiras, jspéjamuosius ir saugos uZzrasus, apraSymus, techninius vado-
vus ir t. t. Rengiantis pratyboms, déstytojoms teko apdoroti didziulj kiekj

' Nielsen, S. , Mourier, L., Design of a function-based Internet accounting dictionary.

Dictionary Visions. Research and Practice: selected papers from the 12th International
Symposium on Lexicography, Copenhagen, 2004, p. 119.
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jvairaus pobudzio techninés literataros ir susidurti su gausybe nezinomy
ar sunkiai suprantamy terminy. Susikaupé daugybé Zodziy, todél véliau
buvo nutarta panaudoti visg surinktg informacija ir sudaryti orlaiviy tech-
ninés prieziros terminy zodyng, kurio pagrindiné funkcija baty padéti
minétos srities specialistams profesionaliai ir kokybiskai dirbti savo darba.

Tyrimo objektas — Mokomojo angly-lietuviy kalby orlaiviy techninés
prieziiiros terminy Zodyno sudarymas.

Tyrimo tikslas — apradyti praktine patirtj, sudarant Mokomgjj angly-
lietuviy kalby orlaiviy techninés prieZiiiros terminy Zodyng.

Uzdaviniai:

1) iSanalizuoti, kaip buvo sudaromas mokomasis dvikalbis terminy
zodynas;

2) nurodyti problemas, susijusias su zodyno sudarymu, ir jy sprendi-
mo bidus.

Metodai ir metodologija. Straipsnyje gvildenamos teorinés leksiko-
grafijos problemos ir aprasomi svarbiausi Zodynininky darbo principai ir
metodai. Straipsnyje vartojamos pagrindinés leksikografijos kategorijos
ir savokos, aptariami jos tikslai, uzdaviniai, $altiniai, i§déstomi zZodyny
tipologijos sunkumai. Taikomas diskursas, remiantis i$vardytomis nuos-
tatomis, nes Zodj iliustruojantys sakiniai néra ridlus tekstas, jie neturi
jprastinio semantinio sarysio. Taip pat taikyti mokslinés literattros ir
leksikografijos $altiniy lyginimo ir apibendrinimo metodai.

LEKSIKOS SALTINIAI IR ZODZIY ATRANKA

Karo akademijoje dvejus metus buvo rengiami angly kalbos kursai
orlaiviy techninés priezitros ir remonto specialistams, kuriuos baigé
50 klausytojy. Mokymas vyko pagal dvi atskiras déstytojy sudarytas ir
Kariniy oro pajégy Ginkluotés ir technikos remonto depo vadovybés
patvirtintas programas (mechanikams ir avionikams), kurios apémé la-
bai jvairias temas. Remiantis perskaityta ir iSanalizuota medziaga véliau
buvo sudarytas Zodynas. Visi angliski Zodyno Zodziai paimti iSimtinai i§
mokomosios medziagos: jvairiy techniniy teksty, t. y. techninés orlaiviy
prieziaros ir remonto vadovy, orlaiviy techninés priezitiros vadovéliy,
daugybés jvairiy interneto Saltiniy. Reikia pasakyti, kad orlaiviy techni-
nés priezitros terminai — tai ne vienarusis ar vienalytis techninis Zody-
nas; jie susije su daugybe sriciy, tokiy kaip fizika, chemija, mechanika,
elektrotechnika, elektronika ir kt., kuriy kiekviena turi savo specifine
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terminijg. Zinoma, yra ne vienas i§vardyty sri¢iy terminy angly-lietuviy
kalby zodynas ir studentai galéjo jais naudotis. Taciau, turint galvoje, kad
kursai trukdavo ribotg laika (1,5 mén. auditorinio darbo), ir atsizvelgiant
j studenty angly kalbos mokéjimo lygj bei numanoma laika, kurj jie buty
sugaise, naudodamiesi daugybe Zodyny, buvo pasirinkta optimaliausia
iSeitis — turéti reikalingus terminus viename Zodyne ir daugiau laiko ir
démesio skirti tekstams nagrinéti ir suprasti.

Pradzioje buvo planuojama jtraukti tik su orlaiviy technine prieziara
susijusius terminus. Jy buvo gausybé, kadangi reikéjo aprépti daugybe
temy: mechanikams - variklj, vaziuokle, jégaine, tepaly, degaly, pneu-
matine, oro kondicionavimo, deguonies, prieSapledéjimo sistemas ir kt.,
o avionikams - generatorius, alternatorius, reguliatorius, transformato-
rius, jzeminimg, metalizacijg, radijo rysiy ir navigacijos, aukstojo daznio
rys$iy sistemas, giroskopus, tachometrus ir kt.

Véliau, kursy metu, paaiskéjo, jog yra nezinanciy ar uzmirsusiy ben-
drinés angly kalbos Zodzius, kurie labai daznai vartojami techniniuose
tekstuose. Tam, kad studentams nereikéty ieskoti terminy viename Zody-
ne, o bendryjy zodziy kitame, buvo nutarta jtraukti ir pastaruosius. Taip
zodyne atsirado tokie veiksmazodziai, kaip to look (ziaréti), to make
(daryti), to take (imti) ir kt., veiksmazodziai, vartojami su prielinksniais,
pakeicianciais jy reik§me, pavyzdziui: to look after (prizituréti), to look
for (ieskoti), to look out (saugotis), to look through (perziareéti, patik-
rinti), to make up (sudaryti), to take away (nuimti, pasalinti), to take
down (nukelti), to take off (pakilti), to take out (i$imti) ir pan. Tas pats
pasakytina apie kity kalbos daliy Zodzius, kaip antai daiktavardzius, pa-
vyzdziui: digit (skaitmuo), distance (atstumas), feature (pozymis, savy-
bé) ir pan., ir budvardzius, pavyzdziui: clear, dry, light ir pan.

Kai kuriais atvejais buvo abejoniy, ar nurodyti kai kuriy pateikty Zo-
dziy bendrinéje kalboje vartojamas reiksmes, pavyzdziui: face (veidas),
head (galva), hand (ranka) ir kt., ar pateikti tik techninj ty Zodziy atitik-
menj, pavyzdziui: face (priekiné pusé; pavirsius), head (galvuté (vinies,
sraigto ir pan.)), hand (rodyklé) ir kt. Pasvarscius buvo prieita prie i$va-
dos, kad Zmogaus kiino daliy pavadinimai turi bati Zodyne, nes jie daznai
vartojami ir yra labai svarbus techninéje dokumentacijoje, kalbant apie
darbo saugg ar galimas traumas.

I Zodyna buvo jtraukti ir, déstytojo poziriu, labai aiskis, taciau kai
kuriems studentams ne i§ karto suvokiami tarptautiniai zodziai. Pavyz-
dziui: ammonia (amoniakas), cathode (katodas), oxidation (oksidacija),
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quadrant (kvadrantas) ir kt. Daznais atvejais $alia tarptautiniy Zodziy pa-
teikti ir lietuviski atitikmenys, pavyzdziui: concentration (koncentracija;
kaupimas(is), susikaupimas), configuration (konfigiracija; forma), reser-
voir (rezervuaras, bakas), tolerance (tolerancija, uzlaida), transformation
(transformacija, pasikeitimas), vibration (vibracija, virpéjimas) ir kt.

Negalima buvo atmesti prielinksniy, kuriais rei$kiami sintaksiniai no-
minatyviniy Zodziy ry$iai sakinyje, pavyzdziui: beneath (po), between
(tarp), beyond (uz) ir kt., ir prieveiksmiy, kurie turi veiksmo aplinkybés
ar pozymio kategoring reik§me, pavyzdziui: below (Zemiau, apacioje),
downwards (Zemyn), opposite (pries), within (per), frequently (daznai),
less (maziau), more (daugiau) ir kt. Nors $iy kategorijy zodziai i§imtinai
priklauso bendrinés kalbos leksikai, toli grazu negalima nugincyti jy di-
delés, kartais net esminés svarbos bet kuriame techniniame kontekste.

Suprantama, pagrindine ir svarbiausiaja Zodyno dalj sudaro techni-
niai terminai. Reikia paminéti, kad Zodyne yra nemazai terminy, kurie ta
pacia reik§me vartojami ir kitose technikos srityse, pavyzdziui: emission
(i8skyrimas, iSmetimas), interaction (saveika), measure ((i§)matuoti),
rate (rodiklis, koeficientas; dydis, laipsnis), value (verté; dydis), voltage
((elektros) jtampa) ir kt. Taciau, be abejo, daugiausia terminy yra susije¢
su orlaiviais ir orlaiviy technine prieziara.

Sudarant terminy Zodynus, pagrindiniai zodziy atrankos kriterijai
paprastai yra teminis, daznumo, paplitimo ir Zodzio reikalingumo kon-
krecioje srityje principai®. Siuo atveju, taip pat buvo vadovautasi minétais
principais, kruops¢iai kaupiant ir atrenkant terminus i$ kursy metu nagri-
néjamos medziagos. Kadangi kursy programa buvo nuolatos atnaujinama,
papildoma ir tobulinama, terminy skaicius taip pat nuolatos plétési. Taigi
sudarant Zodyna, buvo butina perskaityti ir i$nagrinéti daug jvairaus po-
budzio techniniy teksty ir jdéti daug pastangy, siekiant atrinkti reikalingus
zodzius, pateikti kuo i§samesne¢ informacija apie skirtingas zodziy reiks-
mes ir jy vartojimo ypatumus, nurodyti kuo tikslesnius lietuviskus atiti-
kmenis. Kiek jmanoma, buvo laikomasi svarbiausio gero leksikografinio
veikalo principo: ,,maksimum informacijos, panaudojant minimum vietos,
bet neisleidziant i$ akiy vartotojo interesy“ (Berkov 1996:4)%. Zodyng su-
daro 4500 antrastiniy Zodziy ir 300 santrumpy su angliskais paaiskinimais.

2 Butkiené J., Leksikografinés minimaliyjy Zodyny problemos ir jy teoriné interpretaci-

ja. Santalka. Filologija. Edukologija. Vilnius: Technika. T. 17, Nr. 2, 2009.
* Jakaitiené E., Leksikografija. Mokslo ir enciklopedijy leidybos centras, Vilnius, 2005,

p-17.
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LIETUVISKU ATITIKMENU SALTINIAI

Pagrindinis Zodyno naudingumo ir kokybés rodiklis yra, be abejo,
atitikmeny tikslumas, aiSkumas ir taisyklingumas. Pirmas, lengviausiai
prieinamas ir paprasciausias $altinis yra dvikalbiai Zodynai. Darbo metu
buvo naudojama daugybé zZodyny: B. Piesarsko Dabartinés angly kalbos
Zodynas, Fizikos, Chemijos, Technikos terminy, Civilinés aviacijos ter-
miny zodynai ir kt. Daugeliu atvejy, nesant reikalingo termino reik§més
minétuose zodynuose, biidavo pasitelkiami angly-rusy kalby technikos
ir aviacijos Zodynai, kurie leisdavo suvokti Zodzio prasme ir, pasikonsul-
tavus su specialistais, nustatyti jo tikslig reik§me ir lietuviy kalbos atitik-
menj. Taciau reikia pasakyti, kad bata Zodziy, kuriy apskritai nebuvo né
viename Zodyne. Kai kuriais atvejais nebuvo galima rasti pagal konteksta
tinkamy jy reik§miy arba viename Zodyne buvo pateikiamas vienoks, ki-
tame kitoks atitikmuo. Kai kada Zodynais nelabai galima pasitikéti, nes
juose pateikiami atitikmenys yra paseng, nevartotini zodziai.

Tais atvejais, kai iskildavo auksc¢iau paminéti sunkumai, buvo naudo-
jamasi kitais Saltiniais, t. y. vienkalbiais aiskinamaisiais Zodynais, tokiais
kaip ,,Avotek Aeronautical Dictionary, ,National Aviation Academy’s
Dictionary®, ,,Aviation Dictionary®, ,Automotive Dictionary, ,Dictio-
nary of Automotive Terms® ir kt., taip pat daugeliu specialiyjy glosarijy,
tokiy kaip ,,Glossary of Aircraft Terminology*, ,,Glossary of Aviation, Ae-
rospace and Aeronautics®, ,,Aviation Glossary“ ir kt., arba aviacinés an-
gly kalbos interneto puslapiais (bwise2.com) ir pan. Suprantama, tokiais
atvejais nebuvo galima apsieiti be profesionaly pagalbos. Tai dar karta
jrodo, jog kokybisko ir patikimo Zodyno sudarymas reikalauja bendry
technikos ir kalbos specialisty pastangy.

Taigi logiska, jog dar vienas informacijos $altinis buvo aviacijos ir or-
laiviy techninés prieziaros ekspertai ir profesionalai. Buty buve idealu tu-
réti labai gerai abi kalbas jvaldziusius specialistus, taciau uzteko ir to, kad
buvo galimybé aiskintis, tartis ir konsultuotis su Zmonémis, kurie yra ne
tik savo srities profesionalai, bet ir gerai moka angly kalba.

Sudarant dvikalbius Zodynus, lygiagretieji tekstynai yra labai geras
tinkamiausiy ir tiksliausiy atitikmeny $altinis. Siuo atveju reikalingos te-
matikos lygiagreciyjy tekstyny nepavyko rasti, taciau labai praverté dvi-
kalbis internetinis Zodynas ,,Glosbe®, kuris, nors ir kategorizuojamas kaip
zodynas, yra naudingas ne vien dél to, kad jame yra pateikiama tam tikro
zodzio definicija ir lietuviskas to ZodzZio atitikmuo. Labai svarbu, kad Zo-
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dis pateikiamas lygiagreciuose angly ir lietuviy kalby kontekstuose, kas
padeda ta Zodj geriau suvokti, taip pat parinkti geriausius iliustracinius
pavyzdzius. Taigi galima sakyti, kad $is Zodynas atliko labai naudingas
lygiagreciojo tekstyno funkcijas.

Daznai nesant Zodzio atitikmens jokiuose $altiniuose, budavo pasitel-
kiami iliustraciniai vieno ar kito mokymo tekste nagrinéjamo objekto pa-
vyzdziai, t. y. nuotraukos arba paveikslai, prasant kursy klausytojus juos
jvardyti, remiantis savo Ziniomis ir praktika. Deja, daznai tos savokos
budavo rusicizmai, Zargonizmai, techninis slengas ir pan., apie kuriuos
bus kalbama véliau.

ZODYNO SANDARA

Sudarant zodyng buvo siekiama, kad zodziy pateikimas buty kuo pa-
prastesnis, o pats Zodynas kuo patogesnis naudoti. Kiekvieno antrastinio
zodzio (lemos) straipsnio sandara yra elementari: nurodoma zodzio kal-
bos dalis (angly kalbos daliy santrumpos pateikiamos Zodyno pradzioje)
ir lietuviskas atitikmuo: baffler n slopintuvas, extract v istraukti, i$imti,
porous a akytas.

Tais atvejais, kai angly kalbos veiksmazodis netaisyklingas, skliaustuo-
se nurodomos jo pagrindinés formos, pavyzdziui: draw (drew, drawn);
override (overrode, overridden); tear (tore, torn) ir t. t.

Jei $ios formos vienodos, tuomet rasomas tik vienas zodis, pavyzdziui:
bleed (bled); shed (shed); withstand (withstood) ir t. t.

Jei daiktavardzio daugiskaitos forma yra netaisyklinga, ji yra nurodo-
ma $alia, pavyzdziui: aircraft pl aircraft; axis pl axes; means v p/ means
irt. t.

Prielinksniai, su kuriais pateikiami zodziai yra paprastai vartojami,
nurodomi skliaustuose, pavyzdziui: correlate v sietis (with); crash v at-
sitrenkti (into); resistant a atsparus (to); according adv pagal (to) ir t. t.

To paties morfologinio pavidalo Zodziai, priklausantys skirtingoms
kalbos dalims, yra jtraukti j tg patj straipsnj, atskiroje eilutéje nurodant
kalbos dalj, pavyzdziui: idle n tuscioji eiga, v dirbti tusciaja eiga, a tuscia-
eigis; neveikiantis.

Be minéty pagrindiniy kalbos daliy, lemos pozicija Zodyne uzima jy
iSvestinés formos. Tai visy pirma pasakytina apie veikiamosios ir nevei-
kiamosios rasies dalyvius, kuriy gausu techninéje kalboje ir kuriuos at-
pazinti ir taisyklingai suprasti yra nepaprastai svarbu, kadangi abu vienos
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veiksmazodzio $aknies dalyviai reiskia visiSkai skirtingas savokas. Tar-
kim, itin daznai vartojamos techniniuose tekstuose veiksmazodzio drive
dalyvinés formos driving ir driven yra pateikiamos kaip savarankiskos
lemos, nes nurodo skirtingus sagvokos aspektus: driving gear reiskia va-
rantysis krumpliaratis, o driven gear reiskia varomasis krumpliaratis.
Zodyne pateikiama nemazai tokios rasies zodziy, pavyzdziui: confined
((ap)ribotas); reinforced (sustiprintas); retaining (laikantysis); insula-
ting (izoliacinis) ir t. t.

Kaip atskira lema pateikty veikiamosios rasies dalyviy Zodyne néra
labai daug. Jie paprastai atlieka pazyminio funkcija, todél Zodyne jrasy-
ti su pagrindiniu pazymimuoju zodziu, sudaranciu atskirg lema, pavyz-
dziui: connecting rod; isolating relay; operating pressure; lifting me-
chanism; dividing head ir t. t.

Tuo tarpu neveikiamosios risies dalyviy, sudaryty ir i$ taisyklingyju, ir
netaisyklingyjy veiksmazodziy, zodyne gausu. Pavyzdziui: cooled, appro-
ved, clogged, controlled, designated, extended, exposed, frayed ir t. t.

Sudarant zodyng iskilo klausimas, ar jtraukti daznai techninéje kal-
boje vartojamas priesdélines ir priesagines Zodziy formas, ar pateikti tik
pagrindinius Zodzius ir pasikliauti techninj teksta skaitanciojo gebéjimu
tinkamai suprasti vedinius, taikant bendrasias angly kalbos zodziy da-
rybos taisykles. Taciau praktinis darbas parodé, jog norint, kad zZodynas
buty naudingas ir Zemesnj angly kalbos lygj turintiems vartotojams, ba-
tina nurodyti ir priesdélines, ir priesagines zodziy formas, todél Zody-
ne savarankisky lemy statusg turi iSvestinés formos, kurios pateikiamos
vadovaujantis bendru abécéliniu Zodyno sudarymo principu. Neskaitant
jau minéty dalyviniy formy, tai priesdéliniai daiktavardziai (disorder,
misposition, overcurrent ir pan.), priesdéliniai budvardziai (irrelevant,
insufficient, unloaded ir pan.), prie§déliniai veiksmazodziai (demist,
disconnect, overheat ir pan.), priesaginiai daiktavardziai (alignment,
intensity, tightness ir pan.), priesaginiai budvardziai (conductive,
hazardous, repairable ir pan.), priesaginiai veiksmazodziai (dampen,
rectify, specify ir pan.) ir t. t. Gausus minéty i$vestiniy zodziy jtrauki-
mas j zodyna buvo viena i$ priezasc¢iy pavadinti §j Zodyng mokomuoju.

Struktiriniu pozitriu, Zzodyne dominuoja pavieniy zodziy lemos. Ta-
¢iau techninéje leksikoje yra gausu sudurtiniy zodziy. A. Velicka teigia,
kad ,terminologiniy Zodziy junginiy atsiradimas yra veikiamas to, kad
mokslo ir technikos raida reikalauja tikslesniy ir diferencijuoty apibrézi-
my. Todél sudaromi nauji terminai: prie jau esamy papildomai jungiami
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kiti, juos konkretizuojantys zodziai, kurie papildomais poZzymiais i$ski-
ria pavadinamus daiktus ir daikty grupes*. Pastovieji zodziy junginiai,
t. y. sudurtiniai terminai, susideda i$ keliy démeny ir turi nusistovéjusia
forma. Tokie junginiai pateikiami kaip savarankiskos lemos. Pavyzdziui:
power plant; landing gear; short circuit; shock absorber; spark plug;
switchboard; rivet gun; joystick; torquemeter ir t. t.

Dvikalbis Zodynas paprastai neapsiriboja teisingo atitikmens pateiki-
mu; jame taip pat turi bati nurodomi galimi leksiniai variantai ir iliust-
ruojamas atitinkamo Zodzio vartojimas, pateikiant minimaly iliustracinj
konteksta®. Kadangi Zodynas néra zodziy sgrasas ar rinkinys, o Zodziai
turi prasme ir atlieka savo funkcijg tik kartu su kitais Zodziais, buvo sten-
giamasi bent minimaliai parodyti jy vartojimo ypatumus. Todél daugelis
antrastiniy Zodziy iliustruoti pavyzdziais. Tai dar viena priezastis, kodél
$is zodynas pavadintas ,mokomuoju®. Matydamas pateikta pavyzdj, var-
totojas gali ne tik geriau suprasti zodzio reik§me, bet ir geriau suvokti jo
vartojimo sfera. Todél, kaip teigia Zgusta (1971), leksikografas neturéty
zodyno straipsnyje esanciy vartojimo pavyzdziy laikyti priedu, tac¢iau su-
vokti juos kaip integralig zodyno straipsnio dalj’.

Siame Zodyne buvo panaudoti dviejy tipy iliustraciniai pavyzdziai.
Pirmasis - tai pavyzdziai, iliustruojantys Zodzio vartosena, pavyzdziui:
act v 1 veikti; to ~ immediately 2 (pa)veikti, daryti poveikj (on); comply
v laikytis (taisykliy ir pan.) (with); to ~ with the requirements laikytis
reikalavimy; inconvenient a nepatogus, netinkamas; ~ place netinkama
vieta; size n 1 dydis; overall ~ gabaritinis dydis 2 klijai, lipni medziaga, v
1 iddestyti/sudeéti pagal dydj; i$pjauti/suformuoti reikalingo dydzio 2 kli-
juoti; readily adv lengvai, be vargo; ~ removable lengvai iSmontuojamas.

Kitas iliustraciniy pavyzdziy tipas yra Zodziy junginiai, $iuolaikinéje
terminologijoje jvardijami kaip lemos kolokacijos. Jos pateko j zodyna kaip
straipsniy viduje esancios iliustracijos, nurodancios tipiskiausius lemos
vartojimo atvejus. Pavyzdziui, Zodzio signal straipsnyje nurodyta 10 Zo-
dziy junginiy: signal n signalas; control ~ valdymo signalas; fault ~ gedimo
signalas; feedback ~ griztamojo rysio signalas; frequency-modulated ~

* Velitka A., Termino esmés samprata ir leksikografinés terminologijos problemos.

Santalka. Filologija. Edukologija, Vilnius: Technika. T. 16, Nr. 2, 2008.

> Horndckovd Klapicovd E., Composition of the entry in a bilingual dictionary, www.skase.
sk/Volumes/JTL04/05.pdf.

¢ Melnikiené D., Jankauskaité M., Iliustraciniai pavyzdziai dvikalbiuose Zodynuose.
Kalbotyra, 2002, p. 79.
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moduliuotojo daznio signalas; input ~ jéjimo signalas; output ~ iséji-
mo signalas; reference ~ atraminis signalas; square ~ staciakampis sig-
nalas; urgency ~ skubos signalas; warning ~ jspéjimo/avarinis signalas.

Yra lemy, pavyzdziui: control, device, indicator, pin, pump, propel-
ler, system, valve ir t. t., kuriy straipsniuose yra nurodyta daugiau nei 10
zodziy junginiy, atrinkty i§ jvairiy techniniy teksty.

Deréty paminéti dar vietg fakta, jog orlaiviy prieziaros techniniuo-
se tekstuose yra gana nemazai daugiareik§miy terminy ir homonimijos
atvejuy. Tokiy zodziy reik§mé priklauso iSimtinai nuo konteksto. Antras-
tiniy Zodziy straipsniuose skirtingos tokiy zodziy reik§més pazymétos
skaitmenimis, pavyzdziui: disable v 1 sugadinti 2 iSjungti, atjungti; fit-
ting » 1 pritaikymas, priderinimas 2 surinkimas, montavimas 3 jungia-
moji detalé; mazgas 4 pl elektros instaliacija; flush n 1 (vandens) srove,
srautas 2 praplovimas, v praplauti vandens srove, a lygus, tiesus; light n 1
$viesa 2 ziburys, zibintas; lempa, v 1 uz(si)degti 2 apsviesti, a 1 lengvas 2
nesmarkus, nezymus; line # 1 linija 2 lynas 3 laidas 4 vamzdis.

Pasitaiko atvejy, kai kalboje nusistovéje ir jprastai vartojami lietuviski
zodziai yra kalbininky skatinami keisti kitais, jy manymu, taisyklinges-
niais Zodziais. Redaguojant zodyna, nemazai lietuvisky atitikmeny lietu-
viy kalbos redaktoriy buvo pakeisti j kitus, kalbos poziiiriu tinkamesnius
zodzius. Taip zodyne atsirado aus$alas; aklinoji verzlé; iSmetalai; iSdro-
Zinis velenas; gretSaké; neslys; sarama; strigdiklis; variklio alsuoklis
ir t. t. Reikia pasakyti, jog orlaiviy specialistai nenori arba netgi visiskai
atsisako vartoti tokius lietuviskus terminus, esg jie nenataralis, jy aplin-
koje visiskai nesuprantami, skamba keistai ir juokingai. Savo darbe jie,
deja, tebéra linke vartoti arba tarptautinius zodzius, arba angliskus ir ru-
siSkus Zargonizmus, pavyzdziui, loudmasteris, ruderis, $aiba, kusacke,
vadyla, atstojus, stremenke ir t. t. Suprantama, kursy metu klausytojai
buvo raginami vartoti kuo taisyklingesne lietuviy kalba, o j Zzodyna jrasyti
taisyklingi lietuviski Zodziai neabejotinai padés gryninti kalba.

ISVADOS

Straipsnio autorés dalijasi patirtimi, jgyta sudarant Mokomgjj angly-
lietuviy kalby orlaiviy techninés prieZitiros terminy Zodyng, ir apzvelgia pa-
grindines Zodyno sudarymo problemas. Kadangi leksikografija yra moks-
las, o dvikalbio techniniy terminy Zodyno sudarymas yra ilgas, sunkus ir
atsakingas darbas, reikalaujantis bendry Zodyno sudarytojy ir atitinkamos
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srities specialisty pastangy, autoriy apsisprendimas rengti §j Zodyna buvo
joms isties didelis is$akis. Sakoma, jog buty idealu, jei Zodyno sudaryto-
jas galéty puikiai kalbéti abiem kalbomis ir turéty tam tikros srities i$si-
lavinima, jgyta abiejose Salyse ir abiem kalbom, ir turéty profesionalaus
terminologo ziniy. Kadangi vargu ar tokie Zzmonés apskritai egzistuoja,
reikia ieskoti kity Zodyno sudarymo buady’. Autorés — Karo akademijos
deéstytojos — émési $io darbo, ver¢iamos aplinkybiy ir siekdamos pagerinti
mokymo ir mokymosi kokybe, todél $is zodynas traktuotinas ne tik kaip
informacijos Saltinis, bet ir kaip mokomoji priemoné. Rengiant zodyna,
iskilo daug jvairiausiy problemy, susijusiy tiek su Zodyno makrostruktii-
ra, tiek su mikrostruktiira. Neaiskumy kélé leksikos atranka (kiek Zodziy
ir jy reikSmiy, kiek ir kokius bendrinés kalbos zodzius jtraukti j zodyna),
medziagos pateikimas ir lemy i§déstymas, sudurtiniy zodziy ir Zodziy da-
rybos elementy statusas, lietuvisky atitikmeny nustatymas, daugiareiks-
miy ir daugianariy lemy pateikimas ir pan.

Autorés nebando pretenduoti j profesionaliy zodyny sudarytojy gre-
tas ir supranta, kad $is Zodynas toli grazu néra idealus. Zodynas buvo su-
daromas konkretiems vartotojams ir jy konkretiems poreikiams. Autorés
dziaugiasi, kad orlaiviy specialistai jau kursy metu jvertino §io Zodyno
reikalingumg ir efektyviai juo naudojosi. Dabar, zvelgdamos j Zodyna
kritiskai ir turédamos patirties §ioje srityje, autorés mato kai kuriy ne-
tikslumy, neatitikimy ir taisytiny viety. Be to, dar yra nemazai medzia-
gos, kuri buvo sukaupta, jau isleidus zodyna, todél ateityje buty galima
zodyna papildyti ir patobulinti.
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PRACTICAL ASPECTS OF COMPILING THE ENGLISH -
LITHUANIAN DICTIONARY OF AIRCRAFT
MAINTENANCE TERMS

Milda MIRONAITE, Jolita NORKIENE

SUMMARY

Technical dictionaries play a very important role in modern world of
technological changes and international cooperation. In Lithuania, with
the Lithuanian Air Force procuring aircraft equipped with the newest
technology, there is an increasing need for technical personnel to correct-
ly and precisely understand manuals and documentation accompanying
the procured aircraft. Since there had been no English-Lithuanian dictio-
nary of this kind in Lithuania, in the course of teaching technical English
to aircraft maintenance personnel, the authors of the article compiled
an English-Lithuanian dictionary of aircraft maintenance terms intended
not only for the students of the course, but also for all specialists working
in this field. The authors share their experience in the compilation of
the dictionary. The article indicates the reasons for the emergence of the
dictionary, presents the sources and criteria of word selection as well as
the sources of Lithuanian equivalents. Also discussed are the problems
related to illustrative examples and difficulties of providing Lithuanian
equivalents.

Key words: English-Lithuanian dictionary, aircraft maintenance, term,
equivalent.
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TARPINSTITUCINE MOKSLINE PRAKTINE KONFERENCIJA
INTERINSTITUTIONAL SCIENTIFIC-PRACTICAL CONFERENCE

EDUKACINIU INOVACIJU SKLAIDA
SIUOLAIKINIAME UZSIENIO KALBU
MOKYMO(SI) KONTEKSTE

THE DISSEMINATION OF EDUCATIONAL
INNOVATIONS IN THE CONTEXT OF MODERN
FOREIGN LANGUAGE TEACHING AND LEARNING
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PRANESIMAI

PRESENTATIONS

Meaning Lost in Translation
Vertimas: prasmés perteikimo problemos
plk. Itn. Valerijus SERELIS

LTC Valerijus SERELIS
Generolo Jono Zemaicio Lietuvos karo akademija
The General Jonas Zemaitis Military Academy of Lithuania

The Correspondence of Lithuanian Armed Forces to the English
Language Requirements

Lietuvos kariuomenés angly kalbos reikalavimy atitikimas

Ausra NARBUTIENE

Lietuvos kariuomenés Mokymo ir doktriny valdybos Stabo Angly kalbos testa-
vimo skyrius

Training and Doctrine Command of Lithuanian Armed Forces, English Lan-
guage Testing Section

The Role of NLP in Teachers-Students Verbal Interaction

Neurolingvistinio programavimo vaidmuo déstytoju — studenty verbalinéje
interakcijoje

Olga MICKIENE

Generolo Jono Zemaicio Lietuvos karo akademijos UZsienio kalby institutas

The General Jonas Zemaitis Military Academy of Lithuania, Foreign Langua-
ges Institute

Creative Use of Current Techniques for Warm-ups and Round-ups
in TEFL

Karybiskas $iuolaikiniy metody taikymas pratyby apsilimui ir santraukai
mokant angly kaip uzsienio kalbos

Inga JELKINIENE

Generolo Jono Zemaicio Lietuvos karo akademijos Uzsienio kalby institutas

The General Jonas Zemaitis Military Academy of Lithuania, Foreign Langua-
ges Institute, Kaunas English Language Teaching Section
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MEANING LOST IN TRANSLATION
Vertimas: prasmés perteikimo problemos

plk. Itn. Valerijus SERELIS
LTC Valerijus SERELIS
Generolo Jono Zemaicio Lietuvos karo akademija

The General Jonas Zemaitis Military Academy of Lithuania







MEANING LOST
IN TRANSLATION

VERTIMAS: prasmés perteikimo problemos

LTC V. Serelis
The General Jonas Zemaitis Military Academy of Lithuania
Deputy Commandant for Military Training and Education

Saltiniai

* Gene Sharp ,Pilietiné gynyba. Postmilitariniy ginkly sistema®“. Mintis, 192.

* Generolo Jono Zemaiéio Lietuvos karo akademija. Carl von Clausewitz.
Apie karg. Vilnius.

* Baltic Defence College, Course Plan, Joint Command and General Staff
Course 2012-2013

* Joint Publication 1-02, Department of Defense Dictionary of Military and
Associated Terms

* AJP-3.4.4, Allied Joint Doctrine for counterinsurgency (COIN)

* NATO Glossary of terms and definitions / NATO terminy aiSkinamasis
Zodynas (AAP —6)
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TURINYS

* Intro

* Mistranslation

® Misunderstanding
* Misconception

* Mispronunciation
®* Questions
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INTRO

DOCTRINE

Mistranslation — Misunderstanding - Misconception

Pirmoji bet kokios teorijos uzduotis —
susisteminti ypac painias sampratas
ir vaizdinius; tik susitarus dél pa-
vadinimy ir sampraty galima tikétis
aiSkiai_ir_lengvai iSsiaiSkinti visus
klausimus ir tiketis, kad laikaisi tos
pacios nuomoneés kaip ir skaitytojas.

Carl von Clausewitz
1780-06-01 — 1831-11-16
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Learning Level (LL)

Le

LL 1 - Knowledge

Knowledge is (here) defined as the remembering (recalling) of
appropriate, previously learned information

Related Verbs: arrange, define, duplicate, label, list, memorize, name,
order, recognize, relate, recall, repeat, reproduce, state

Knowledge is recognition or reproduction of a piece of learned
information
LL 2 - Understand
Grasp (understand) the meaning of informational materials
Related Verbs: classify, describe, discuss, explain, express, identify,
indicate, locate, recognize, report, restate, review, select, translate
Understanding means that a given piece of information can be
translated into other words, which necessitates reorganization and re-
compilation of the content

p.22- BALTDEFCOL course plan

arning Level (LL)

LL 3 - Apply
Being able to reproduce the information in any situation it may be
needed, and use it naturally without further instruction

Related Verbs: apply, choose, demonstrate, dramatize, employ,
illustrate, interpret, operate, practice, schedule, sketch, solve, use, write

Application denotes the ability to use the knowledge in new situations
or for new problems alike known problems

LL 4 - Analyze

Being able to split a piece of information in its parts, and explain the
relation between the parts

Related Verbs: analyze, appraise, calculate, categorize, compare,
contrast, criticize, differentiate, discriminate, distinguish, examine,
experiment, question, test

Analysis is the first step of a more independent problem-solving of
totally new and unknown problems

p.22- BALTDEFCOL course plan
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Learning Level (LL)

LL 5 - Synthesise

Put parts together to form new patterns or structures, such as a plan of
operation, a speech or a set of abstract relations like this one

Related Verbs: arrange, assemble, collect, compose, construct,
create, design, develop, formulate, manage, organize, plan, prepare,
propose, set up, write

Synthesis is done based on the results of analysis, and ends with the
formulation of a totally new unity of previously unknown information

LL 6 - Evaluate

Being able to make a decision on a matter by judging various opinions
by combining knowledge, understanding, use, analysis and synthesis
Related Verbs: appraise, argue, assess, attach, choose compare,
defend estimate, judge, predict, rate, core, select, support, value,
evaluate

Evaluate imply that the judgement is based on explicitly formulated
criteria. Personal preferences may be among the criteria but must be

stated clearly
p-22- BALTDEFCOL course plan

Mistranslation

»Apie karg“
Karas:

.. yra tik politikos tesimas kitomis priemonémis
.. continuation of politics by other means
.. continuation of policy by other means

Carl von Clausewitz
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Mistranslation

Dictionary is correct Tikslas

*  capability

1 (su)gebéjimas; geba; gabumai; cc VeiksmaZodis
outside/beyond my capabilities

ne mano sugebéjimams

2 pajégumas;
military capability kariné galia

PRIZMONES

3 teis. veiksnumas, teisnumas
Daiktavardis

Svorio centro nustatymas
Eikmeirio metodas

Mistranslation

* L, Apie karg" 96 psl.
* Sunkumai atskiriant pazinima nuo mastymo.
* The Difficulty of Separating Perception from Judgement.

* Vien tik pavadinime matome, kad kartais pazinimas gali bati
tapatinamas su suvokimu ir mastymas su vertinimu.

* ...suvokimas protu skiriasi nuo suvokimo jausmu, bet ir jie
neatskiriami, kaip karo menas ir karo mokslas.

N.B. J.F.C. Fuller +Mastymas jau yra menas* Carl von Clausewitz
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Misunderstanding

Art vs. science

Veikale ,Apie karg" irgi keliamas klausimas: ,Karo menas ar karo
mokslas?* — Sitaip pavadintas antrosios dalies ,Apie karo teorijg* 3
skyrius.

95-ajame psl., i§ karto po pavadinimo skliausteliuose: ,/gddZiai ir
Zinios. Mokslo tikslas — tik Zinios, meno tikslas — jgfdziai.”

Angliskoji versija: ,Ability and knowledge. The object of science is
knowledge; the object of art is creative ability.”

Toliau fon Klauzevicas teigia: ,I$ tikrujy knyga negali iSmokyti, kaip ka
daryti, todél ,menas” negali puikuotis ant jos virselio.”

Carl von Clausewitz

Karas?

Reguliarus / nereguliarus
Simetrinis / nesimetrinis
Konvencinis/nekonvencinis
|prastas

Tradicinis

Pilietinis

Partizaninis

Terorizmas Language is software of thinking
Maistas

Revoliucija

Sukilimas

Irt. t.
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COIN has two sides

Insurgency
* Counterinsurgency

RW=GW+P
Latin: How to read Definitions?
Insurgere You are what you do
Revolutio
Aristotle
Asymmetrical armed conflict
NATO Glossary of terms and definitions
NATO terminy aiSkinamasis zodynas
¢ Sukilimas
* Organizuotas judéjimas, kurio tikslas - nuversti esamg

valdzia ardomaja veikla ir ginkluotais veiksmais.
¢ Insurgen

* An organized movement aimed at the overthrow of a
constituted government through use of subversion and armed

conflict.

* The actions of an organised, often ideologically motivated,
group or movement that seeks to effect or prevent political

change of a governing authority within a region, focused on

persuading or coercing the population through the use of

violence and subversion.
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Resistance vs. Insurgency

* Resistance Movement — An organized effort by some portion of
the civil population of a country to resist the legally established
government or the occupying power and to disrupt the civil order

and stability. (Joint Pub 1-02)

* Insurgency — An organized movement aimed at the overthrow of a
constituted government through the use of subversion and armed
conflict. (Joint Pub 1-02)

NATO Glossary of terms and definitions
NATO terminy aiSkinamasis zodynas

® Terrorism

® The unlawful use or threatened use of force or violence against
individuals or property in an attempt to coerce or intimidate
governments or societies to achieve political, religious or ideological
objectives.

* Terorizmas

®* Neteisétas ar grasinimo tikslais jégos ar smurto vartojimas pries
asmenis ar nuosavybe, méginant priversti ar jbauginti vyriausybes ar
visuomene ir pasiekti politiniu, religiniy ar ideologiniy tiksly.
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NATO Glossary of terms and definitions
NATO terminy aiSkinamasis zodynas

*  Guerilla Warfare

*  Military and paramilitary operations conducted in enemy held or
hostile territory by irregular, predominantly indigenous forces.

® Partizaninis karas

® Karinés ir pusiau karinés operacijos prieSo uzimtoje arba priesiskoje
teritorijoje, atliekamos nereguliariyju, daugiausia i$ vietiniy gyventojy
sudaryty kovos bariy.

®  "Guerrilla" — nuo 1809 m. — angly kalbos Zodis

Misconception

Gene Sharp (g.1928)
Aka “Clausewitz of nonviolent warfare.“

*  Pilietiné gynyba. Postmilitariniy ginkly sistema®. Mintis, 1992.

* Civilian-based defence. A post-military weapons system.
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Misconception

* Pilietiné gynyba/Civilian-based defence/lpaxdaHckas obopoHa/ Civiling
sauga/Nonviolent resistance

* Pilietinis pasiprieSinimas apima ginkluotas (partizaninis karas) ir
neginkluotas (jvairios pilietinio nepaklusnumo akcijos) civiliy gyventoju
rezistencijos formas, kurios turéty buti taikomos Salies okupacijos
atveju.

* Lietuvos nacionalinio saugumo strategija (2002)

Misconception

® Sulaikymo tikslas — jtikinti potencialius uZpuoléjus nepradéti puolimo,
nes jis gali nepasiekti tikslo, o jo padariniai brangiai kainuos.

® 9 psl. ar ne Deterrance

* Gintis nuo iSorinés agresijos bei vidaus valdzios uzgrobéjy ir juos
sulaikyti galima visuomeniniais, ekonominiais, politiniais ir
psichologiniais ginklais.

BB EE

Pilietiné gynyba. Postmilitariniy ginkly sistema
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Véliava,
Zodzio kilme

The fear of death is the most unjustified of all fears, for there's no
risk of accident for someone who's dead.

Albert Einstein

Mispronunciation

* Wooden Terrain
* Powerplant presentation
®* Shame of manoevre

® Mouring Briefing
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Lietuvos kariuomenés angly kalbos reikalavimy atitikimas

Ausra NARBUTIENE
Lietuvos kariuomenés Mokymo ir doktriny valdybos Stabo Angly
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LIETUVOS KARIUOMENES
ANGLY KALBOS REIKALAVIMY
ATITIKIMAS

Ausra Narbutiené, LK MDV AKTS

TURINYS

. KAS testavimo sistema.

2. Lietuvos kariuomenés angly kalbos reikalavimai.

. LKA suvestiné (reikalaujamas lygis, turimas lygis, atitiktis angly kalbos
reikalavimams).

4. KAS subjekty 3, 2 ir bazinio lygio atitikimo lyginamosios lentelés.

. Bendroji angly kalbos lygiy atitikimo lentele
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KAS TESTAVIMO SISTEMA

KAS taikoma 8i angly kalbos mokéjimo lygio nustatymo sistema:
1. Baazinis angly kalbos mokejimo lygis pripazjstamas, Kai:
- AKAT — 65-74 balai;
- bazinio lygio arba bazinio lygio kartojimo kursy PT — 75 proc. ir
daugiau;
- antrojo lygio arba antrojo lygio kartojimo kursy PT — 50-74 proc.
2. Antrasis angly kalbos mokéjimo lygis pripazjstamas, kai:
- AKAT — 75 balai ir daugiau;
- antrojo lygio arba antrojo lygio kartojimo kursy PT — 75 proc. ir
daugiau;
- pasiektas antrasis lygis pagal LKS STANAG 6001;
3. Treciasis angly kalbos mokéjimo lygis pripazjstamas, kai:
- pasiektas treciasis lygis pagal LKS STANAG 6001.

KAS ANGLY KALBOS
REIKALAVIMAI PAREIGYBEMS

Bazinis lygis - 1625 (75)
Antrasis lygis - 2746 (271)
Treciasis lygis - 350 (24)

1 viso: 4721 (370)
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LKA
Lygis 3lygis 2lygis Bazinis lygis
Reikalaujamas lygis 6 126 16
Turimas lygis 1 74 6
Neatitinka skaicius 5 52 10
Atitinka % 17% 59% 37%

3 lygio atitikties kalbos reikalavimams
iSsidéstymo pagal karinius subjektus lentelé

Vieta Karinis subjektas Atitil:/iomas,

- 8B 100
1 KP 33
2 KAM ir LKA 17
3  LKK 16
4 SP 13
5 J§

6 LV, FAD, KASP, Mokymo pajégos,

KOP, KJP, jstaigos prie KAM
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2 lygio atitikties kalbos reikalavimams
iSsidéstymo pagal karinius subjektus lentelé

1 JS 76
2 KJP 74
3 KP 71
4 SP 66
5 KAM ir KOP 64
6 LKA ir jstaigos prie KAM 59
7 LV 54
8 LKK 51
9 Mokymo pajégos 49
10  KASP 42
11 SB 41
12 FAD 33

Bazinio lygio atitikties kalbos reikalavimams
iSsidestymo pagal karinius subjektus lentelé

1 LKK 75
2 KOP ir KP 40
3 KJP 39
4 LKA 37
5 SP 35
6 Istaigos prie KAM 32
7 KASP 30
8  Mokymo pajégos ir SB 27
9 LV 24
10 JS 17
11 KAM ir FAD 0
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Bendroji KAS personalo atitikties
angly kalbos reikalavimams lentelé

Reikalaujamas  Pareigybiy  Atitinka %

lygis skaicius
3 lygis 348 39 11
2 lygis 2724 1553 57
Bazinis lygis 1619 539 33
Bendroji suma 4691 2131 45
Neatitinka 2560 55

FOOD FOR THOUGHTS

- N I'l'--':)i. ;

) go: I'n“

“The best form of welfare
for troops is the first class
training.”

Field Marshal Rommel
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THE ROLE OF NLP IN TEACHERS-STUDENTSVERBAL
INTERACTION

Neurolingvistinio programavimo vaidmuo déstytojy -
studenty verbalinéje interakcijoje

Olga MICKIENE
Generolo Jono Zemaicio Lietuvos karo akademijos Uzsienio kalby institutas
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Languages Institute
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The Role of NLP in Teachers-
Students Verbal Interaction

Olga Mickiené, UKI metodininké inspektore

Plan

. What is NLP?

. The Aim of the Presentation.

. Teacher-Learner Congruence (C-zone and R-zone).

. NLP Techniques Used by Teachers.

. Teachers’ Phrases lllustrating NLP techniques.

. I-R-F Framework.

. Phrases Likely to Programme a ‘Successful/unsuccessful Learner’.
. Conclusion.
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What is NLP?

Neuro-linguistic programming (NLP) is a complex set of beliefs,
skills and behaviours that can help a person communicate more
accurately, effectively and respectfully (Baker and Rinvolucri
2005:4).

NLP is an approach in language teaching which is claimed to help
achieve excellence in learner performance.

The Aim

recognize the role and increase the teachers’ awareness of NLP in
teachers’ verbal interaction with students.

(based on the article ‘The Role of NLP in Teachers’ Classroom
Discourse’ by R. Milrood published in ELT Journal, Volume 58/1, Jan
2004)
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* NLP in teachers’ discourse is intervening with teacher-learner
congruence by addressing learners’ cognitive-emotional domain
(‘neuro’ component) through verbal interaction with the learner
(‘linguistic’ component).

® Teacher-learner congruence is defined as a perfect harmony between
teachers’ and learners’ intentions, actions, attitudes and motives in
their classroom interaction.
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R-zone » C-zone
(zone of resistance) * (zone of congruence)

A Classroom Situation

So, you have listened to the text and who can now tell me why this
story is funny.

(silence)

Is this story funny?

.. er.

Did the tourists speak Spanish?
No.... English.
How did they communicate?

...with pictures.

Yes, they drew a picture and wanted to say that they were...
they were hungry.

That'’s right. They were hungry and wanted...

to get some food, etc.
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R-zone

C-zone

T. So, you have listened to the text and who
can now tell me why this story is funny.

L. (silence)
T. Is this story funny?

L....er.

T. Did the tourists speak Spanish?
L. No.... English.

T. How did they communicate?
L....with pictures.

T. Yes, they drew a picture and wanted to
say that they were...

L. they were hungry.
T. That's right. They were hungry and
wanted...

L. to get some food, etc.

R-zone

Silence

Opinion question
Fact question
Further questions

C-zone

NLP techniques

* Establishing a rapport between the teacher and learners

* Modelling the learner

* Creating a learner filter

* Pacing with the learner

* Leading the learner

* Elicitation from the learner
® Calibration of the learner
* Re-framing the approach

* Collapsing an anchor
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NLP techniques | Teachers’ phrases

Rapport Oh, great! That's a very good ideal Now, there will be a surprise for you!

Modelling Will you take notes? Follow the text closely. Why don't you write your
sentences? First read and only then say.

Filter Here are the words for you. These phrases will be necessary. The rule is...
You need more logic.

Pacing Am | speaking too fast? Take your time. Do you follow me? Are you clear on
what | am saying?

Leading Could you say it clearer for all? | would like to elaborate on this point. Why
don't you make the story longer?

Elicitation What if the question is put differently? Compare the two pictures. What do
you know about....?

Calibration Reading is your forte. Why don't you sit nearer for better hearing? You can do
the rest at home.

Re-framing OK... Let me put it differently. | will read it slower this time. I'd better write the
words on the board for you.

Anchoring This idea is particularly useful. | very much like your choice of expressive
words. These examples are really great.

¢ Initiate
®* Respond

I-R-F framework

® Follow-up
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In order to make discourse more effective:

* include the use of questions referring to learners’ real life;

* activate heuristics;

negotiate meaning with learners;
® talk naturally;

give feedback on message rather than accuracy;

maintain classroom rapport and interactive group work.

A classroom situation

Teacher discourse

NLP techniques

a. What do you do in the morning?

a. Eliciting from the
learner.

b. OK, I'll put it differently.

b. Re-framing teaching
strategy.

¢. Let's take a look at this picture.

eating breakfast, shaving, still lying in bed, etc.

This is a family and each family member is doing something...

c. Leading the learner

d. Could you say what each person is doing at the moment?...

d. Eliciting from the
learner.

a. So, what do YOU do in the morming?

a. Eliciting from the
learner.
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Teachers’ phrases likely to prog a

‘successful’ learner

s p likely to program an
‘unsuccessful’ learner

Why do you think so?

Mind your grammar.

Give your reasons.

Do you understand my question?

What would you do if you were ...7

Use Present Simple.

What is your choice?

Say it again.

That's interesting!

Wrong.

That's a great ideal

Speak slower.

I'm wondering whether you are right on this.

Read every word.

I've never heard of it before.

What have you understood from the text?

OK, keep talking

That's a very good guess!

Say it in a complete sentence.

NLP techniques enabling the learners

Establishing a rapport with students

Calibrating
Keeping pace with
Leading the learner

Re-framing classroom procedures

Anchoring success
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Misuse of NLP techniques

* Excessive focus on eliciting output
* Continuous filtering of correct/incorrect knowledge
* Modelling of learner strategies in top-down way

There is no failure in learners, only in
teacher’s intervention.
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CREATIVE USE OF CURRENT TECHNIQUES FOR
WARM-UPS AND ROUND-UPS IN TEFL

Karybiskas Siuolaikiniy metodytaikymas pratyby apsilimui
ir santraukai mokant angly kaip uzsienio kalbos

Inga JELKINIENE

Generolo Jono Zemaicio Lietuvos karo akademijos
Uzsienio kalby institutas

The General Jonas Zemaitis Military Academy of Lithuania,
Foreign Languages Institute, Kaunas English

Language Teaching Section
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Creative use of current warm-ups

The contents

»
»
»
»
»
»
»
»
»
»
»
»
»

Lesson planning and warm ups
The definition

The main function

The basic principles
Correction during warm ups
Rivalry

Other functions

Using photos for warm ups
Vocabulary warm ups
Grammar warm ups
Speaking/writing warm ups
Videos

Round ups- some ideas
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The main function

» To widen students’ apetite and to arouse the curiosity.

The basic principles of any warm up

Warming up activities:

» Go at the beginning of the class;

+ focus students’ attention;

» help students to begin work;

» prepare students for a period of concentration;
* be an interesting and enjoyable;

* be useful to continue the class;

» be related to the topic;

* be short.
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The basic principles

Go at the
beginning of
the class

Focus
student’s
attention

Be short

Help students

Principles
begin to work

for warming
up activites

Be related to
the topic

Prepare
students for a
period of
concentration

Be useful to
continue the
class

Be an
interesting
and enjoyable
activity

Less correction

» During the warm up exercises, disregard corrections. The
warm up session needs to have a certain flow.
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The effect of rivalry

Competitive activities facilitate the process of learning.

The functions

» Fun and variety in a lesson

» Setting the tone

» Preparing the students’ ear

» Engage every student

» Review

» Scaffolding

» Sense of community

» Used in case of emergency as a filler
» A well-prepared teacher

» A chance to work with real material
» Less inhibited students
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Some types of warm ups

Using photos or pictures

Shall | compare thee to... another celebrity?
What does he do?

Before and after

Hobbies/ clothes/appearance

A secret identity

Send round a picture and finish describing it.

Vocabulary warm ups

Ball and bat (word tennis, the students form two groups-
and they rival who remembers a lexical item last);

Writing jumbled letters on the board ( students make as
many words as they can);

A target word (it is from a reading passage, what ideas
it reminds or triggers- a discussion activity);

A name- a positive adjective (students include the other
students before them);

A set of words, e.g. river, Mars, cat ( In pairs the
students find the connections);

A chain of words (e.g. a cat, a tomato, an offer etc.)
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Grammar warm ups

a)
b)

c)

Criss cross (question revision/tenses revision)

A question from 100 grammar questions

10 questions (yes/no questions- students guess the
secret word)

What is the country?+ Present Continuous (People now
are drinking wine and eating cheese right now; later
students practice in pairs)

Fortunately/unfortunately....

The magic wand. What would you change...? (about
yourself/your job/the “school”)

Speaking/writing warm ups

a)

b)

c)

d)

e)

i)

Quick writing on the topic (e.g. a simple prompt on the board: “What do
you think of fathers today?").

Impromptu Speeches (A card from the box impromptu one or two-
minute speech on the key word chosen).

Idioms or proverbs (three idioms- one headword- a related
discussion).

Famous for five minutes

A famous person (tell the students to think about a famous person that
they would like to be. The other students must guess.)

Can't say YES or NO

A hot seat

Show an object from home and tell

Good morning warmer! (print out the tasks and questions)
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Examples of questions:

In less advanced groups the tasks should be as simple as these:
- smile at a person sitting opposite you,

- shake hands with your neighbors,

- pay a nice compliment to a third person sitting on your right,

- ask a question a second person sitting on your left,

- what is your friend like?,

- what do you do in your free time?,

- what is your favourite book about?,

efc.

In more advanced groups the tasks can be a bit more complicated:

- what was the happiest day of your life?,

- where would you go if you could go anywhere in the world?,

- what would you change if you were the headmaster of our school?,
efc.

Using videos for warm ups

» Video could bring a great deal of interest into the
classroom

1. Download free Youtube downloader (found in Google)
Go to Youtube

Choose a short video and download it
Show at the beginning of the class
Discuss with the students or do the tasks

GO

o
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Let’'s watch a video

» What language points could be reinforced by
watching it? Comparatives? Present Continuous?
Computer language? Useful adjectives? Useful
expressions? etc.

How about a song/ a video?

Age, air, alcohol, aspirin and calcium.

Ham, honey, eggs, dogs, dieting and soup.

Being a woman, being a man, bubble bath, and food from cans.
Being black, wearing bras, left-handedness, and speedy cars.
Oestrogen, climate change, babyfood, the menopause.

Beef, beer, pizza, pork, cereal, and worcester sauce. W
Childlessness, children, vitamins and bacon. | s
(ANCER
|

Chocolate, retirement, deoderant and facebook

The Mail says that these cause cancer, but it's only
rumours that they give you tumours.

They've got some big balls to print it,
Cos it's 60 pages of scary bullshit!
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Class round ups

» Evaluation—enables the instructor and learners to
assess how well they have grasped
the lesson

» The ten-minute newscast (students finish crazy
sentences- finish with “Thank you ladies and gentlemen,
that is the end of the news. Good night.”)

» Summarizing and reviewing the class ("You've done
really well today*; Let's go through what we've studied
today one more time*

» Long time no see: Students A pretend they are long-time
friends of the main character in the article (Students B).
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